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C H A P T E R  I  
T H E  P R O B L E l " I  A N D  D E F I N I T I O N S  O F  T E R M S  U S E D  
T h e r e  h a s  b e e n  m u c h  c o n c e r n  o v e r  t h e  l a c k  o f  
u n d e r s t a n d i n g  a n d  a p p r e c i a t i o n  o n  t h e  p a r t  o f  s e c o n d a r y  
l i t e r a t u r e  s t u d e n t s .  M a n y  o f  t h e m  d i s l i k e  p o e t r y  a n d  o n l y  
r e a d  t h e  c l a s s i c s  w h e n  t h e y  a r e  r e q u i r e d .  S o m e  t e a c h e r s  
f e e l  t h a t  p o e t r y  w h i c h  r e q u i r e s  r e s e a r c h  r e f e r e n c e  a n d  t h e  
c l a s s i c s  a r e  t o o  d i f f i c u l t  t o  b e  p r e s e n t e d  a t  t h e  h i g h  
s c h o o l  l e v e l .  O t h e r s  f e e l  t h a t  t h e s e  t w o  a r t  f o r m s  a r e  
v e r y  n e c e s s a r y  i n  d e v e l o p i n g  a l t r u i s t i c  a t t i t u d e s  o n  t h e  
p a r t  o f  t h e i r  h i g h  s c h o o l  s t u d e n t s .  
M a n y  d i f f e r e n t  a p p r o a c h e s  h a v e  b e e n  u s e d  t o  i n s t i l  
a  d e s i r e  t o  r e a d  t h e  s u b j e c t s  m e n t i o n e d  a b o v e .  I n  m a n y  
i n s t a n c e s  o n l y  o n e  a p p r o a c h  h a s  b e e n  u s e d  i n  a  c l a s s r o o m  
w h i c h  c o n t a i n s  s t u d e n t s  o f  v a r i o u s  b a c k g r o u n d s  a n d  i n t e r e s t s .  
I .  T H E  P R O B L E l " I  
S t a t e m e n t  o f  t h e  p r o b l e m .  I t  w a s  t h e  p u r p o s e  o f  
t h i s  s t u d y  ( 1 )  t o  o b t a i n  a  c r o s s - s e c t i o n  a n a l y s i s  o f  t h e  
e l e v e n t h  a n d  t w e l f t h  g r a d e  t e a c h e r s  o f  l i t e r a t u r e  i n  t h e  
s t a t e  o f  W a s h i n g t o n ;  ( 2 )  t o  d i s c o v e r  t h e  a t t i t u d e s  o f  
t h e s e  t e a c h e r s  a s  t o  w h y  a n d  h o w  l i t e r a t u r e  s h o u l d  b e  
t a u g h t  i n  g r a d e s  e l e v e n  a n d  t w e l v e ;  ( 3 )  t o  l e a r n  h o w  i t  
2 
is actually taught at these grade levels; (4) to present 
and analyze these findings; (5) to ascertain which college 
courses these teachers felt had helped them the most in 
preparing to teach literature; and (6) to make suggestions 
that might help the prospective teachers of literature. 
Importance of the study. Literature has long been 
recognized as one of the humanities contributing to the 
understanding of and sympathy for mankind. It has univer-
sal significance in that it crosses the barriers of time 
and space. It presents man as he was, as he is, and as he 
might be. Literature shows the whys, hows, and whens of 
human character. Why then the apathy on the part of some 
students toward poetry and the classics? 
Information was needed as to what literature was 
being taught, why it was being taught, and finally, how 
it was actually taught. 
II. DEFINITION OF TERM USED 
Literature. Literature was interpreted to include 
such various art forms as the novel, poetry, short story, 
etc. 
10ther terms are defined as they occur in the study. 
C H A P T E R  I I  
M E T H O D S  O F  R E S E A R C H  
F o u r  h u n d r e d  a n d  f o r t y - s i x  q u e s t i o n n a i r e s  w e r e  
s e n t  t o  t h e  e l e v e n t h  a n d  t w e l f t h  g r a d e  t e a c h e r s  o f  
l i t e r a t u r e  i n  t h e  s t a t e  o f  W a s h i n g t o n  i n  o r d e r  t o  g a i n  
a  c r o s s - s e c t i o n  a n a l y s i s  o f  o p i n i o n s  a n d  a t t i t u d e s  t o w a r d  
( 1 )  t h e  p u r p o s e  o f  i n c l u d i n g  l i t e r a t u r e  i n  t h e  h i g h  s c h o o l  
c u r r i c u l u m ;  ( 2 )  t h e  v a l u e s  i n c l u d e d  i n  t h e  t e a c h i n g  o f  
l i t e r a t u r e  ( s u c h  a s  e t h i c a l ,  s p i r i t u a l ,  s o c i o l o g i c a l ,  
c i v i c ,  p s y c h o l o g i c a l ,  a n d  p h i l o s o p h i c a l ) ;  ( 3 )  t h e  m e t h o d s  
u s e d  t o  i n c l u d e  t h e s e  v a l u e s ;  ( 4 )  t h e  n u m b e r  o f  l i t e r a t u r e  
c o u r s e s  r e q u i r e d  a n d  e l e c t i v e ;  ( 5 )  t h e  n u m b e r  o f  c o r e -
c u r r i c u l u m  a n d  s e p a r a t e  d e p a r t m e n t a l i z e d  s u b j e c t s ;  ( 6 )  t h e  
d i f f e r e n t  t e x t  o r  t e x t b o o k s  b e i n g  u s e d ;  ( 7 )  t h e  s e l e c t i o n s  
f e l t  t o  b e  o f  s p e c i a l  v a l u e  a s  w e l l  a s  t h o s e  o m i t t e d  ( a n d  
w h y ) ;  ( 8 )  t h e  f i e l d s  o f  s t u d y  t h a t  h a d  h e l p e d  t h e  t e a c h e r s  
t h e  m o s t  i n  t h e i r  t e a c h i n g  o f  l i t e r a t u r e ;  ( 9 )  t h e  f i e l d s  
i n  w h i c h  t h e y  w i s h e d  t o  h a v e  h a d  m o r e  s t u d y ;  ( 1 0 )  t h e  
d i f f e r e n t  a p p r o a c h e s  u s e d  i n  t e a c h i n g  l i t e r a t u r e ;  ( 1 1 )  
b i o g r a p h i c a l  d a t a  o n  t h e  t e a c h e r s ;  a n d  ( 1 2 )  t h e  g e n e r a l  
c o m m e n t s  m a d e  b y  t h e  t e a c h e r s .  
T h e  W a s h i n g t o n  E d u c a t i o n a l  D i r e c t o r y  f o r  t h e  y e a r s  
1 9 5 5  a n d  1 9 5 6  w a s  u s e d  t o  o b t a i n  t h e  n a m e s  o f  a l l  t h e  
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public accredited junior-senior and senior high schools in 
the state. The number of questionnaires sent to each 
school depended upon the size of the school. All schools 
with a teaching faculty of from one to twelve teachers 
were sent one questionnaire, schools with twelve to twenty-
five teachers were sent two questionnaires, and schools 
with twenty-five or more teachers were sent four question-
naires. 
Before the questionnaires were sent, a post card 
was mailed in care of the eleventh and twelfth grade 
teachers of literature at each school. These post cards 
explained the purpose of the study and mentioned the 
questionnaire(s) that would follow. When the question-
naires were sent a letter of explanation and a stamped 
return envelope were enclosed. 
Fifty answered questionnaires were returned. This 
at first seemed too small anumber; but by checking the 
counties from which they came, it was discovered that they 
represented a good cross-section. This cross-section, as 
will be discussed more fully later in this study, gave a 
representative range of samplings including such items as 
(1) ages ranging from twenty-six to sixty-six; (2) genders 
representing slightly more women than men; (3) marital 
status including twenty-eight married women and fifteen 
m a r r i e d  m e n ;  ( 4 )  d e g r e e ( s )  h e l d  s t a r t i n g  w i t h  f o u r  y e a r s  
o f  c o l l e g e  w i t h  n o  d e g r e e  t o  t h e  P h .  D .  d e g r e e ;  ( 5 )  a r e a s  
o f  s p e c i a l i z a t i o n  s h o w i n g  s o m e  t e a c h e r s  t o  h a v e  h a d  n o  
t r a i n i n g  i n  t h e  f i e l d  o f  l i t e r a t u r e  a n d  o t h e r s  w h o  h a d  
l i t t l e  t r a i n i n g  i n  a n y  f i e l d  o t h e r  t h a n  l i t e r a t u r e ;  ( 6 )  
t h e  w i d e  r a n g e  o f  c o l l e g e s  a n d  u n i v e r s i t i e s  a t t e n d e d  c a n  
b e  s e e n  l a t e r  i n  t h i s  p a p e r ;  ( 7 )  t h e  d a t e  o f  l a s t  h e l d  
d e g r e e  w a s  f r o m  1 9 1 8  t o  1 9 5 7 ;  ( 8 )  p l a n s  f o r  o b t a i n i n g  
f u r t h e r  d e g r e e ( s )  i n d i c a t i n g  t h a t  t h e  m a j o r i t y  w e r e  n o t  
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s o  i n c l i n e d ;  ( 9 )  s o c i a l  c l u b s  o u t  n u m b e r e d  p r o f e s s i o n a l  
g r o u p s  a s  d i d  n o n - a c a d e m i c  r e a d i n g  c o m p a r e d  t o  p r o f e s s i o n a l  
r e a d i n g ;  ( 1 0 )  L a t i n ,  F r e n c h ,  a n d  S p a n i s h  w e r e  t h e  f o r e i g n  
l a n g u a g e s  m o s t  o f t e n  s p o k e n  a n d  r e a d ;  ( 1 1 )  f o r e i g n  t r a v e l  
a l s o  h a d  a  w i d e  s p r e a d  f r o m  C a n a d a  t o  E u r o p e ;  ( 1 2 )  s o m e  
t e a c h e r s  h a d  n o  h o b b y  o r  a v o c a t i o n  w h i l e  o t h e r s  h a d  t o o  
m a n y  t o  l i s t ;  ( 1 3 )  a n n u a l  s c h o o l  e n r o l l m e n t s  f r o m  4 8  t o  
2 5 0 0 ;  ( 1 4 )  s u b j e c t s  t a u g h t  o t h e r  t h a n  l i t e r a t u r e  i n c l u d e d  
s u c h  d i v e r s e  a r e a s  a s  w r e s t l i n g  a n d  c h o i r ;  ( 1 5 )  t o t a l  
t e a c h i n g  l o a d  c o m p r i s e d  o f  l i t e r a t u r e  w a s  f r o m  h a l f  t o  
n i n e t y  p e r  c e n t ;  ( 1 6 )  o t h e r  g r a d e s  t a u g h t  i n c l u d e d  e l e m e n -
t a r y ,  j u n i o r  h i g h  s c h o o l ,  a n d  c o l l e g e  t e a c h i n g ;  a n d  ( 1 7 )  
t h e  n u m b e r  o f  y e a r s  i n  t h e  t e a c h i n g  p r o f e s s i o n  f r o m  o n e  
t o  m o r e  t h a n  t w e n t y  y e a r s .  A s  f a r  a s  c a n  b e  d e t e r m i n e d ,  
n o  t w o  q u e s t i o n n a i r e s  c a m e  f r o m  t h e  s a m e  s c h o o l .  
The counties of Adams, Clallam, Clark, Columbia, 
Douglas, Franklin, Grays Harbor, Island, King, Kitsap, 
Lewis, Okanogan, Pierce, Skagit, Spokane, Walla Walla, 
Whatcom, and Yakima were represented. Some counties 
could not be determined from the returned envelopes. 
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S U M M A R Y  
A s  t h e  m a p  i n d i c a t e d ,  a  g o o d  p o r t i o n  o f  t h e  s t a t e  
w a s  p o l l e d  b y  t h e  q u e s t i o n n a i r e s .  T h e  s i z e  o f  t h e  s c h o o l s ,  
e n r o l l m e n t - w i s e ,  w a s  a l s o  g r e a t l y  v a r i e d  a s  w i l l  b e  d e m o n -
s t r a t e d  l a t e r  i n  t h e  s t u d y .  A l s o  t o  b e  s h o w n  i s  t h e  v a s t  
d i f f e r e n c e  i n  a t t i t u d e s ,  o p i n i o n s ,  a n d  m e t h o d s  a s  t o  t h e  
w h y ,  w h e n ,  a n d  h o w  l i t e r a t u r e  s h o u l d  b e  t a u g h t  i n  t h e  
e l e v e n t h  a n d  t w e l f t h  g r a d e s  i n  h i g h  s c h o o l .  
C e r t a i n  p r o b l e m s  a l s o  o c c u r  a g a i n  a n d  a g a i n  t h r o u g h -
o u t  t h e  q u e s t i o n n a i r e  r e t u r n s .  H o w  t o  t e a c h  a p p r e c i a t i o n s  
f o r  p o e t r y  a n d  t h e  c l a s s i c s  a r e  o n l y  t w o  o f  t h e  m a n y .  
T h e  f o l l o w i n g  c h a p t e r  p r e s e n t s  s a m p l e s  o f  ( 1 )  t h e  
l e t t e r  s e n t  w i t h  e a c h  q u e s t i o n n a i r e ;  ( 2 )  t h e  s a m p l e s  o f  
e a c h  q u e s t i o n  a s  i t  a p p e a r e d  o n  t h e  o r i g i n a l  q u e s t i o n -
n a i r e ;  ( 3 )  t h e  a n s w e r s  g i v e n  b y  t h e  t e a c h e r s ;  ( 4 )  t h e  
a n a l y s i s  o f  t h e  t e a c h e r s '  a n s w e r s ;  ( 5 )  t h e  g e n e r a l  c o m m e n t s  
m a d e  b y  t h e  t e a c h e r s  c o n c e r n i n g  t h e  s t u d y ;  ( 6 )  t h e  g e n e r a l  
c o m m e n t s  m a d e  n o t  c o n c e r n i n g  t h e  s t u d y ;  a n d  ( 7 )  t h e  s u m m a r y  
o f  t h e  f i n d i n g s .  
S u g g e s t i o n s  a r e  a l s o  g i v e n  a s  t o  p o s s i b l e  s o l u t i o n s  
t o  s o m e  o f  t h e  p r o b l e m s  w h i c h  f a c e  t e a c h e r s  o f  l i t e r a t u r e  
w h e t h e r  t h e y  h a v e  t a u g h t  t w e n t y  o r  o n e  y e a r ( s ) .  
CHAPTER III 
QUESTIONNAIRE AND ANSWERS 
How do the teachers out in the field feel about the 
teaching of literature? Why do they think it should be 
taught? How do they think it should be taught? How do 
they teach it? What helps are available for prospective 
teachers of literature? How do the students being taught 
react to literature? 
It was the purpose of this study to try to discover 
some answers to these questions, and discoveries were made. 
This chapter shows the questionnaire questions and answers. 
Because the questions and answers are so interrelated and 
there was so much overlapping, the questions and answers 
follow one another in order and are not divided into separ-
ate sections or chapters. Many are so interwoven it would 
have been impossible to separate them and still maintain a 
continuity of thought and purpose. 
Here then, is an exact copy of the questionnaire 
with the actual answers as given by the teachers. 
Q,UESTIONNAIRE2 
I. What do you feel is the purpose of including 
literature in the high school curriculum? 
2see page 10~ in the appendix for a sample of the 
lette.r accompanying each questionnaire. 
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T h i s  q u e s t i o n  w a s  v i t a l  t o  t h e  e n t i r e  s t u d y  s i n c e  i t  
p r o b e d  i n t o  t h e  e v e r  p r e s e n t  w h y .  W h y  i s  l i t e r a t u r e  t a u g h t  
a n d  w h a t  i s  t h e  t e a c h e r ' s  p h i l o s o p h y  i n  r e g a r d  t o  t h e  p l a c e  
a n d  p u r p o s e  l i t e r a t u r e  p l a y s  i n  o u r  s e n i o r  h i g h  s c h o o l s ?  
M a n y  o f  t h e  a n s w e r s  o v e r l a p p e d ,  b u t  t h e  t e n  m o s t  
c o n s i s t e n t  i n  o r d e r  o f  f r e q u e n c y  w e r e :  
1 .  D e v e l o p  a n  a p p r e c i a t i o n  a n d  c r i t i c a l  s e l e c t i o n  
o f  t h e  b e s t  t h o u g h t s  o f  m a n  a s  f o u n d  i n  t h e  
b e s t  w o r k s .  
2 .  R e c o g n i t i o n  o f  o u r  h i s t o r i c a l  h e r i t a g e  a n d  
c u l t u r e .  
3 .  M e e t  s o c i a l  n e e d s ,  c o n t r i b u t e  t o  p e r s o n a l i t y  
a d j u s t m e n t ,  b u i l d  c h a r a c t e r ,  a n d  d e v e l o p  
u n d e r s t a n d i n g  o f  o t h e r s .  
4 .  P r o v i d e  g o o d  u s e  o f  l e i s u r e  t i m e ,  a  m e a n s  o f  
p l e a s u r e ,  a n d  e s c a p e .  
5 .  R e n d e r  v i c a r i o u s  e x p e r i e n c e s .  
6 .  T e a c h  r e a d i n g  s k i l l s .  
7 .  I n t r o d u c e  t h e  b e a u t y  o f  s t y l e .  
8 .  S t i m u l a t e  t h e  i m a g i n a t i o n  a n d  c r e a t i v e  
e x p r e s s i o n .  
9 .  P r o v i d e  m o d e l s  f o r  t h e  s t u d e n t ' s  c o m p o s i t i o n .  
1 0 .  P r e p a r e  t h e  s t u d e n t  f o r  c o l l e g e .  
H e r e  a r e  s o m e  t y p i c a l  c o m m e n t s  c o v e r i n g  t h e s e  a r e a s  
f r o m  e l e v e n  d i f f e r e n t  t e a c h e r s :  
1 .  T o  c r e a t e  a  d e s i r e  f o r  g o o d  r e a d i n g .  T o  a c q u a i n t  
s t u d e n t s  w i t h  t h e  d i f f e r e n t  t y p e s  o f  l i t e r a t u r e .  
T o  l e a r n  t o  e v a l u a t e  r e a d i n g  m a t e r i a l  c r i t i c a l l y .  
2. To acquaint the students with the noblest 
thinking of man • • • 
3. To enrich the cultural heritage of our 
students • • • 
4. • •• I believe that through literature, many 
children can be helped to solve problems of 
adjustment which they have • • • 
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5. To build habits of worthwhile reading that will 
lead to a worthy use of leisure time and add to 
the cultural development and give a broadening 
of the mind. Literature may be the individual's 
only escape from boredom. 
6. To give students vicarious experiences to under-
stand others better, so that eventually they 
understand their own feelings, desires, and 
motives. 
7. As a tool for teaching reading technique. 
8. To make of him, if possible, a cultured indivi-
dual who can appreciate beauty of expression 
and elegance of style. 
9. To awaken an appreciation in the beauty of life. 
To stimulate the imagination and awaken the 
emotions. 
10. • • • To give him models he might like to copy 
in his own writing. 
11. That the student may prepare for college, be 
interested in worthwhile literature and learn 
to read. 
Appreciation. The teachers placed major emphasis 
on developing an appreciation of the best in literature 
through critical selection and analysis. It was felt that 
by teaching the student to think critically and independently 
1 2  
h e  w o u l d  g a i n  a  b e t t e r  u n d e r s t a n d i n g  o f  h i s  o w n  i d e a s  a n d  
t h o s e  o f  o t h e r s .  T h i s  i n  t u r n  w o u l d  l e a d  t o  t h e  d i s c o v e r y  
o f  t h e  g r e a t  i d e a s  o f  m a n .  
H i s t o r i c a l  h e r i t a g e .  S e c o n d  i n  i m p o r t a n c e  w a s  t h e  
t r a n s m i s s i o n  o f  t h e  c u l t u r a l  o r  h o s t o r i c a l  h e r i t a g e .  I n  
g a i n i n g  h i s t o r i c a l  b a c k g r o u n d  t h e  s t u d e n t  w o u l d  f i n d  h i s  
" r o o t s " ,  a  f e e l i n g  o f  b e l o n g i n g ;  o r  i n  o t h e r  w o r d s  h e  w o u l d  
b e  a b l e  t o  f i n d  h i s  p l a c e  i n  t h e  u n i v e r s e .  
S o c i a l  n e e d s .  C h a r a c t e r  b u i l d i n g ,  p e r s o n a l i t y  
a d j u s t m e n t ,  a n d  t h e  u n d e r s t a n d i n g  o f  t h e  p r o b l e m s  o f  o t h e r s  
c a m e  t h i r d  i n  f r e q u e n c y .  T h e  a n s w e r s  i n  t h i s  a r e a  w e r e  
v a g u e ;  t h e r e  s e e m e d  t o  b e  c o n f u s i o n  a s  t o  t h e  e x a c t  r o l e  
l i t e r a t u r e  p l a y e d ,  b u t  t h e r e  w a s  a  s t r o n g  f e e l i n g  t h a t  i t  
c e r t a i n l y  d i d  p l a y  a n  i m p o r t a n t  p a r t .  T h e  h o w  w a s  m i s s i n g .  
H o w  d o e s  l i t e r a t u r e  b r i n g  a b o u t  t h e s e  d e s i r e d  c h a n g e s  w i t h i n  
t h e  s t u d e n t ? 3  
L e i s u r e  t i m e .  P r o v i d i n g  t h e  s t u d e n t  w i t h  a  c o n -
s t r u c t i v e  u s e  o f  l e i s u r e  t i m e  w a s  f e l t  t o  b e  v e r y  i m p o r t a n t .  
M a n y  t e a c h e r s  m e n t i o n e d  l i t e r a t u r e  a s  a  m e a n s  o f  g i v i n g  
p l e a s u r e  a n d  a b o u t  t w o  p e r  c e n t  a d v o c a t e d  i t s  u s e  a s  a  
m e a n s  o f  e s c a p e .  
3 r t  i s  i m p o r t a n t  t o  k e e p  i n  m i n d  t h e  o v e r l a p p i n g ,  
e s p e c i a l l y  i n  t h e  f i r s t  t h r e e  d i v i s i o n s .  
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Vicarious experiences. This particular contribution 
of literature was given a big vote of confidence by the 
majority of the teachers. Man is not omnipresent, but he 
can travel anywhere in the past, present, and future via 
literature. 
Reading skills. Beginning with this area, the 
teaching of reading skills, the frequency is low. A few 
used literature in order to develop speed, phonetic analy-
sis, and diction in reading. 
It would be interesting to discover which pieces of 
literature were used to develop these skills. The examiner 
knows of one isolated case where the works of Shakespeare 
were used for the purpose of diagraming sentences. It is 
hoped that this was not the case even in the few instances 
where this facet of literature was felt to be important. 
Style. "The music of prose" was usually included 
as a part of the general appreciation of fine works, but a 
few mentioned it as an isolated factor. 
Creative expression. The stimulation of the imagina-
tion and creative expression, two important purposes of 
literature, were mentioned by a few of the teachers. Again 
overlapping may account for the few responses in these 
areas. 
1 4  
C o m p o s i t i o n  m o d e l s .  O n l y  a b o u t  t w o  p e r  c e n t  o f  t h e  
t e a c h e r s  i n d i c a t e d  t h a t  t h e y  b e l i e v e d  t h i s  t o  b e  a n  i m p o r -
t a n t  f u n c t i o n  o f  l i t e r a t u r e .  
C o l l e g e  p r e p a r a t i o n .  O n e  o r  t w o  t e a c h e r s  f e l t  t h a t  
p r e p a r i n g  t h e  s t u d e n t  f o r  c o l l e g e  e n t r a n c e  e x a m i n a t i o n  w a s  
o f  m a j o r  i m p o r t a n c e  i n  t h e  t e a c h i n g  o f  l i t e r a t u r e .  " T h a t  
t h e  s t u d e n t  m a y  p r e p a r e  f o r  c o l l e g e ,  b e  i n t e r e s t e d  i n  
w o r t h w h i l e  l i t e r a t u r e  a n d  l e a r n  t o  r e a d "  w a s  t h e  p r i m e  
p u r p o s e  o f  t e a c h i n g  f o r  o n e  o f  t h e  E n g l i s h  t e a c h e r s .  
T h e  a e s t h e t i c  a n d  p r a c t i c a l  v a l u e s  o f  a t  l e a s t  t h e  
f i r s t  f i v e  p u r p o s e s  c a n n o t  b e  d e n i e d .  T h e y  a r e  o f  u n i v e r s a l  
s i g n i f i c a n c e .  T h e  p l a c i n g  o f  m a j o r  e m p h a s i s  u p o n  l i t e r a t u r e  
a s  a  m e a n s  o f  t e a c h i n g  r e a d i n g  s k i l l s  a n d  p a s s i n g  c o l l e g e  
e n t r a n c e  e x a m i n a t i o n s ,  h o w e v e r ,  i s  t o  b e  q u e s t i o n e d .  
A g a i n  i t  m i g h t  b e  a s k e d ,  " W h i c h  p i e c e s  o f  l i t e r a t u r e  
w e r e  u s e d  i n  d e v e l o p i n g  t h e s e  s k i l l s ? "  N o  m e n t i o n  w a s  m a d e  
o f  r e a d i n g  t e x t  b o o k s  o r  b o o k s  o f  c o m p o s i t i o n  a n d  g r a m m a r .  
T h e s e  t e a c h e r s  w e r e  s p e a k i n g  o f  c l a s s i c s  a n d  n e a r - c l a s s i c s .  
W h a t  b e t t e r  w a y  c a n  b e  f o u n d  t o  r e t a r d  t h e  g r o w t h  o f  t r u e  
a p p r e c i a t i o n  f o r  o u r  g r e a t  w o r k s  t h a n  b y  u s i n g  t h e m  i n  s u c h  
a  m a n n e r ?  W h y  m u s t  S h a k e s p e a r e  u n d e r g o  t h e  t o r t u r e  o f  
b e i n g  d i a g r a m e d  w h e n  t h e r e  a r e  s o  m a n y  e x c e l l e n t  b o o k s  o f  
c o m p o s i t i o n  a n d  g r a m m a r ?  
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Since question number one asked for opinions and 
attitudes in regard to ~ literature was taught, question 
number two was more precise. It listed definite values, 
defined them, and asked if any attempt was made to teach 
them by means of literature. 
II. Do you teach literature so as to include 
ethical, spiritual, sociological, civic, 
psychological, and philosophical values? 
If so, please list those values you do 
attempt to teach by means of literature. 
A short 
1. 
2. 
3. 
4. 
5. 
6. 
definition was placed after each value: 
Ethical (ideas of right and wrong) 
Spiritual (moral feelings and attitudes) 
Sociological (man's relationship to man) 
Civic (rights of citizenship and duties of 
citizenship) 
Psychological (understanding of our atti-
tudes and ideas) 
Philosophical (partial or complete patterns 
explaining man's relation to the universe: 
himself, other, and the surrounding world) 
The teachers were asked to list four values under 
each area they attempted to teach. The typical answers 
were extremely varied and often ambiguous. 
For the sake of clarity each area is discussed 
separately. Direct quotations from individual question-
naire returns are cited. 
Ethical. Ethical was defined as the ideas of right 
1 6  
a n d  w r o n g .  T y p i c a l  a n s w e r s  r a n g e d  f r o m  t h e  G o l d e n  R u l e  t o  
t h e  u n a d v i s a b i l i t y  o f  " g o i n g  s t e a d y . "  
O n e  h i g h  s c h o o l  t e a c h e r  s t a t e d ,  " P o w e r  a n d  m i g h t  d o  
n o t  j u s t i f y  s u b j e c t i n g  t h e  h a v e n o t s  t o  a b u s e . "  T h e  r e a d e r  
m i g h t  w e l l  a s k ,  " W h o  a r e  t h e  h a v e n o t s ? "  M o d e r n  e d u c a t i o n  
s t r e s s e s  t h e  d i g n i t y  o f  t h e  i n d i v i d u a l .  I t  w o u l d  a p p e a r  
t h a t  a n y  t e a c h e r  w h o  r e g a r d s  c e r t a i n  p e o p l e  a s  " h a v e n o t s "  
p u t s  a  v e r y  n a r r o w  i n t e r p r e t a t i o n  o n  t h e  w o r d  t o l e r a n c e .  
P r o f e s s o r  J .  N .  H o o k ,  U n i v e r s i t y  o f  I l l i n o i s ,  g a v e  
a n  e x c e l l e n t  e x a m p l e  o f  t h e  t r u e  m e a n i n g  o f  t o l e r a n c e  
w h e n  h e  w r o t e :  
T h e  t e a c h e r  h i m s e l f  p o s s e s s e s  t h e  t o l e r a n c e  t h a t  h e  
t r i e s  t o  i n s t i l  i n  h i s  s t u d e n t s .  N o t  i n  t h e  n a r r o w  
s e n s e  o f  " t o l e r a t i n g =  e n d u r i n g . "  N o t  t h a t  h e  " t o l e r a t e s n  
P r o t e s t a n t s ,  C a t h o l i c s ,  J e w s ,  N e g r o e s ,  M e x i c a n s ,  J a p a n e s e ,  
o b s t r e p e r o u s  b o y s ,  a n d  g i r l s  w h o  c a n  c o n v e r s e  o n l y  o n  
m o v i e s ,  c l o t h e s ,  a n d  d a t e s .  M e r e  t o l e r a t i n g  i s  n o t  
b e i n g  t o l e r a n t .  O n e  m a y  t o l e r a t e  ( e n d u r e )  a  m o u s e  
s i m p l y  b e c a u s e  h e  c a n n o t  g e t  r i d  o f  t h e  m o u s e .  B u t  
h e  i s  n o t  t r u l y  t o l e r a n t  o f  m i c e  u n l e s s  h e  l i k e s  a n d  
r e s p e c t s  t h e m  a n d  t r i e s  t o  s e e  t h e  m i c e ' s  p o i n t  o f  
v i e w .  T h a t  i s  d i f f i c u l t  a s  f a r  a s  m i c e  a r e  c o n c e r n e d ;  
w h e n  o n e  t h i n k s  o f  m i c e ,  h e  t h i n k s  i n  t e r m s  o f  I  a n d  
t h e y .  P r o b a b l y  m o s t  E n g l i s h  t e a c h e r s  t h i n k  a b o u t  
m i c e  i n  t h e  s a m e  w a y ,  b u t  t h e  e f f e c t i v e  t e a c h e r  d o e s  
n o t  p u t  a n y  s t u d e n t  i n t o  t h e  s a m e  c a t e g o r y  w i t h  m i c e .  
H e  d o e s  n o t  m e r e l y  e n d u r e  s t u d e n t s .  H e  l i k e s  t h e m ,  
r e s p e c t s  t h e m ,  t r i e s  t o  s e e  t h e i r  p o i n t  o f  vie~, a n d  
t h i n k s  o f  t h e m  i n  t e r m s  o f  ~' n o t  I  a n d  t h e y .  
P r o f e s s o r  H o o k  a l s o  s a i d  t h a t  a  l i t t l e  m o r e  t o l e r a n c e  
4
J .  N .  H o o k ,  T h e  T e a c h i n g  o f  Rig~ S c h o o l  E n g l i s h  
( N e w  Y o r k :  R o n a l d  P r e s s  C o m p a n y ,  1 9 5 0  ,  p .  1 3 .  
a n d  a  l i t t l e  l e s s  t o l e r a t i n g  w o u l d  m a k e  J o h n  a  u s e f u l  
c i t i z e n . 5  
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S p i r i t u a l .  T h e  r e a s o n s  f o r  t e a c h i n g  m o r a l  f e e l i n g s  
a n d  a t t i t u d e s  w e r e  a l s o  p r e s e n t e d  i n  m a n y  d i f f e r e n t  w a y s .  
" R e c o g n i t i o n  o f  m a n ' s  p e t t i n e s s "  w a s  o n e  u n i q u e  r e p l y .  
O t h e r s  g e n e r a l i z e d ,  " M y  t e x t  c o v e r s  a l l  t h e  v a l u e s , "  a n d  
m a n y  p r e s e n t e d  s t a t e m e n t s  " f u l l  o f  s o u n d  a n d  f u r y ,  s i g n i f y i n g  
n o t h i n g . "  
T h e r e  s e e m e d  t o  b e  a n  e a g e r  d e s i r e  t o  g i v e  " t h e "  
a p p r o p r i a t e  a n s w e r .  A  f e w  d i d  g i v e  p o s i t i v e  a p p r o a c h e s .  
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W e  c o n s i d e r  t h e  p o s s i b i l i t y  t h a t  m o r a l s  a r e  m a n - m a d e  a n d  
a s  s u c h  c h a n g e  f r o m  t i m e  t o  t i m e  a n d  p l a c e  t o  p l a c e "  w a s  
o n e  e x a m p l e .  
O n e  o f  t h e  m o s t  t y p i c a l  r e m a r k s  w a s ,  " Y e s ,  I  t e a c h  
a l l  t h e  v a l u e s . "  H o w  and~ w e r e  m i s s i n g .  
S o c i o l o g i c a l .  M a n ' s  r e l a t i o n s h i p  t o  m a n  w a s  h a n d l e d  
i n  t h e  s a m e  a m b i g u o u s  m a n n e r .  H o w e v e r ,  i n  e a c h  a r e a  a  f e w  
t e a c h e r s  g a v e  d e f i n i t e  e x a m p l e s  a n d  d e f i n e d  t h e i r  t e r m s .  
S e v e r a l  m e n t i o n e d  u s i n g  t h e  w o r k s  o f  S i n c l a i r  L e w i s  t o  
d e p i c t  t h e  c u l t u r e  o f  a  s m a l l  t o w n .  
C i v i c .  I t  w a s  i n  t h i s  a r e a  t h a t  t h e  a n s w e r s  b e c a m e  
l e s s  a b s t r a c t .  F o r  e x a m p l e ,  t h e y  e x p r e s s e d  t h e  r i g h t s  a n d  
5 r b i d .  ,  p .  1 4 .  
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duties of citizenship in terms of (1) shared responsibili-
ties; (2) pride in country; (3) jury service; (4) voting; 
(5) loyalty; and (6) obedience to law. The contributions 
of our forefathers were also frequently mentioned. 
Psychological. The majority of responses fell into 
two general categories: (1) the use of psychology to 
explain the behavior of certain characters in literature 
and (2) the use of psychology in understanding ourselves 
and others. These were the two most clearly presented 
values of psychology in literature. The other statements 
were obtuse--for instance, "All human action can be 
explained 11 does not tell how literature helps to explain 
human action. If all human action were explained, then 
there would be no need for further psychological research. 
SUMMARY 
While there were some specific values mentioned under 
each heading, the majority of responses were made up of 
generalities and generalizations. With such a possibility 
in mind, question number three of the questionnaire was 
used as a check up question. It asked for actual or con-
crete ways the teachers included the values they had listed 
in their course of study. 
III. How do you, actually or concretely, go about 
including the values you listed above? 
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G r o u p  d i s c u s s i o n  w a s  b y  f a r  t h e  m e t h o d  m o s t  f r e q u e n t l y  
u s e d .  O v e r  h a l f  o f  t h e  E n g l i s h  t e a c h e r s  m e n t i o n e d  d i s c u s s i o n  
a s  a  m e a n s  o f  i n c l u d i n g  e t h i c a l ,  s p i r i t u a l ,  s o c i o l o g i c a l ,  
c i v i c ,  p s y c h o l o g i c a l ,  a n d  p h i l o s p h i c a l  v a l u e s  i n  t h e i r  o w n  
c o u r s e  o f  s t u d y .  N e x t  i n  o r d e r  c a m e  t e s t s ,  w r i t t e n  a n a l y -
s i s ,  b o o k  r e p o r t s ,  a n d  l e c t u r e s .  O n l y  o n e  p e r  c e n t  m e n t i o n e d  
t h e  u s e  o f  a u d i o - v i s u a l  a i d s  i n  t h e i r  t e a c h i n g .  P l a y s ,  
f i l m s ,  r e c o r d i n g s ,  a n d  s t i l l  p i c t u r e s  w e r e  n e v e r  m e n t i o n e d .  
A  n u m b e r  o f  t e a c h e r s  w e r e  c o n c e r n e d  a b o u t  t h e  l a c k  
o f  i n t e r e s t  a n d  u n d e r s t a n d i n g  d i s p l a y e d  b y  t h e i r  p u p i l s .  
S i n c e r e  c o n c e r n  w a s  s h o w n  i n  t h e  f o l l o w i n g  c o m m e n t :  
I  f i n d  i t  i n c r e a s i n g l y  d i f f i c u l t  t o  g e t  t h e  d e s i r e d  
r e a c t i o n s  t o  t h e  t r a d i t i o n a l  o f f e r i n g s  i n  H .  S .  l i t e r a -
t u r e ,  d u e  p o s s i b l y  t o  t h e  m a n y  a v e n u e s  o f  c o n t a c t  w i t h  
t h e  o u t s i d e  w o r l d  s u c h  a s  t h e  ' m o v i e s ' ,  t e l e v i s i o n ,  
r a d i o ,  a n d  t h e  l i k e .  
P e r h a p s  o n e  a n s w e r  m i g h t  b e  t h e  u s e  o f  m o d e r n  m e a n s  
o f  c o m m u n i c a t i o n  i n  t h e  c l a s s r o o m .  T h e  s l o w  r e a d e r  w h o  
h a s  a  v i s u a l  h a n d i c a p  m i g h t  b e n e f i t  a  g r e a t  d e a l  f r o m  
h e a r i n g  a  c l a s s i c  w h i c h  h a d  b e e n  r e c o r d e d .  S i n c e  t h i s  
i s  a n  a g e  o f  v a s t  s t o r e s  o f  c o m m u n i c a t i v e  e q u i p m e n t ,  w h y  
n o t  m e e t  t h e  c h a l l e n g e  b y  u s i n g  t h e  b e s t  a u d i o - v i s u a l  
m a t e r i a l  a v a i l a b l e ?  
A n o t h e r  a n s w e r  t o  t h e  p r o b l e m  o f  s t u d e n t  i n t e r e s t  
a n d  u n d e r s t a n d i n g  m i g h t  l i e  i n  t h e  m e t h o d  o f  a p p r o a c h .  
D o e s  t h e  t e a c h e r  g i v e  s o m e  h i s t o r i c a l  b a c k g r o u n d  a b o u t  t h e  
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author and his work? This might stimulate interest and 
promote understanding. Is the selection presented as 
something to be shared and enjoyed or as something "hard, 
but good for you"? Does the teacher choose works which 
are within the range of the student's comprehension? How 
are the lessons prepared and presented? All of these are 
important questions to be considered. 
One teacher exclaimed, "The average high school 
student does not have the mental maturity to get the full 
value out of our prescribed literature courses, but they 
still are highly worthwhile." Is mental maturity the only 
factor or might the prescribed courses of study enter into 
the problem? 
SUMMARY 
Discussion was the method most used. Discussion is, 
of course, a most valuable approach, but the study of 
literary types should have been included with the other 
methods of approach. When the student knows a short story 
as a short story, a poem as a paem, a novel as a novel, 
etc., when he is made aware of the artistry involved in 
creating a particular art form not only will he be able to 
appreciate great works but he will also know the meaning, 
similarities, and dissimilarities between the forms. He 
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m a y  e v e n  w i s h  t o  t r y  c r e a t i n g  h i s  o w n  a r t  f o r m .  
M a n y  s t u d e n t s  w h o  h a v e  n o t  b e e n  s h o w n  t h e  d i f f e r e n c e s  
b e t w e e n  t h e  f o r m s  w i l l  p r e f  e r  a  s h o r t  s t o r y  t o  a  n o v e l  
b e c a u s e  t o  t h e  i n e x p e r i e n c e d  r e a d e r  t h e  n o v e l  w i l l  s e e m  t o  
" d r a g . "  F o r  e x a m p l e ,  s t u d e n t s  r e a d i n g  T h e  S c a r l e t  L e t t e r  
f e l t  t h a t  t h e y  w o u l d  n e v e r  b e  a b l e  t o  g e t  p a s t  t h e  i n t r o -
d u c t i o n ;  b u t  w h e n  t h e  s k i l l e d  t e a c h e r  g a v e  t h e m  b a c k g r o u n d ,  
d e f i n e d  t h e  n o v e l  w i t h  a l l  i t s  u n i q u e  a r t i s t r y ,  a n d  g u i d e d  
t h e m  t h r o u g h  t h e  i n t r o d u c t i o n  b y  e x p l a i n i n g  i t s  p u r p o s e ,  
t h e y  w e r e  s u r p r i s e d  t o  d i s c o v e r  t h a t  i t  h a d  b e e n  m o r e  t h a n  
w o r t h  t h e i r  e f f o r t s .  
B y  g i v i n g  t h e  l i t e r a r y  t y p e s  a s  s u c h  t h e  t e a c h e r  i s  
g i v i n g  t h e  s t u d e n t s  t h e  t o o l s  n e e d e d  t o  b u i l d  u n d e r s t a n d i n g ,  
s k i l l  i n  r e a d i n g ,  c r i t i c a l  a n a l y s i s ,  a n d  a d m i r a t i o n .  Y e s ,  
l i t e r a r y  t y p e s  a r e  o f  t h e  u t m o s t  i m p o r t a n c e .  
Q u e s t i o n n a i r e  q u e s t i o n s  n u m b e r s  f o u r  a n d  f i v e  a s k e d ,  
" W h a t  l i t e r a t u r e  c o u r s e s  d o e s  y o u r  s c h o o l  r e q u i r e ?
1 1  
a n d  
" W h a t  e l e c t i v e  l i t e r a t u r e  c o u r s e s  d o e s  y o u r  s c h o o l  o f f e r ?
1 1  
T r a d i t i o n a l l y ,  c o u r s e s  i n  A m e r i c a n  l i t e r a t u r e  i n  
t h e  e l e v e n t h  g r a d e  a n d  E n g l i s h  l i t e r a t u r e  i n  t h e  t w e l f t h  
g r a d e  w e r e  r e q u i r e d  b y  o v e r  n i n e t y  p e r  c e n t  o f  t h e  s c h o o l s  
p o l l e d .  T h e  o t h e r  s c h o o l s  r e q u i r e d  A m e r i c a n  l i t e r a t u r e  i n  
t h e  e l e v e n t h  g r a d e  w h i l e  E n g l i s h  l i t e r a t u r e  i n  g r a d e  t w e l v e  
w a s  o p t i o n a l .  
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Half of the schools did not offer elective courses 
in literature. Offerings in World Literature were at a 
minimum. This seemed ironic since in answering questions 
one and two much stress was placed upon literature as a 
means of instilling historical and cultural heritage. 
SUMMARY 
The student of today lives in a world of dynamic 
change, and yet certain human characteristics have not 
altered since the days of Homer. In order to better under-
stand his own cultural heritage the student needs to know 
its beginnings. How did it come about? Where did it start 
and why? In his introduction to An .Anthology of World 
Literature, Professor Philo M. Buck, Jr., presents the 
fundamental importance of World Literature in these words: 
We change our fashions and our machines and our 
creeds. But the great primal motives that make human 
nature--hope and fear, aspiration and bewilderment, 
love, and hate--these the passing centuries have left 
unaltered, and above all the question of questions, 
man's place in nature and his relation to powers he 
may never control nor comprehend; and it is precisely 
with these that literature has struggled in she past 
and struggles in much the same manner today. 
. . . . . . . . . . . . . . . . . . . . . . . . . . . 
It is the glory of the tradition of literature in 
Europe that it has persistently and patiently and in 
6Philo M. Buck, Jr., .An .Antholo~~ of World Literature (New York: The Macmillan Company, 19 ), p. 2. 
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v a r i e d  a t t a c k  s o u g h t  o u t  t h e  c e n t r a l  t h e m e  o f  h u m a n  
c o n d u c t  a n d  h u m a n  r e s p o n s i b i l i t y  • • • •  F o r  t h a t  r e a s o n  
w e  m u s t  b e  r e s p e c t f u l  t o  t h e  f o r e i g n  c r e d i t o r s ;  f o r  t h e  
w o r l d  o f  a r t  k n o w s  n o  b a r r i e r s  o f  g e o g r a p h y ,  r a c e ,  o r  
l a n g u a g e ,  a n d  t h e r e  a r e  n o  t a r i f f  w a l l s  i n  m a t t e r s  o f  
t h e  s p i r i t .  O u r s  ~s a  d e b t ,  t o o ,  t h a t  i s  n o t  e a s y  t o  
r e p u d i a t e  o r  s a v e .  
Q u e s t i o n  s i x  w a s  d i v i d e d  i n t o  t h r e e  p a r t s :  
V I .  A .  I s  l i t e r a t u r e  a  s e p a r a t e  s u b j e c t  o r  p a r t  
o f  a  c o r e - c u r r i c u l u m  i n  y o u r  s c h o o l ?  
B .  A r e  y o u  s a t i s f i e d  t h a t  s u c h  i s  t h e  b e s t  
w a y  t o  i n c l u d e  l i t e r a t u r e ?  W h y  o r  w h y  n o t ?  
c .  I f  l i t e r a t u r e  i s  p a r t  o f  a  c o r e  p r o g r a m ,  
w i t h  w h a t  o t h e r  s u b j e c t ( s )  i s  i t  t a u g h t ?  
A  b i a s  a g a i n s t  t h e  c o r e  p r o g r a m  w a s  i n d i c a t e d .  M a n y  
a n s w e r s  t r i e d  t o  f o r c e  S o c i a l  S t u d i e s  i n t o  t h e  c o r e .  T h e  
g e n e r a l  i n t e r p r e t a t i o n  o f  c o r e  w a s  a  m e t h o d  w h e r e b y  h i s t o r y  
a n d  E n g l i s h  w e r e  t a u g h t  t o g e t h e r  t o  t h e  d i s a d v a n t a g e  o f  o n e  
o r  b o t h  s u b j e c t s .  T h e  u s u a l  c o m m e n t ,  a f t e r  s t r o n g l y  u p -
h o l d i n g  t h e  d e p a r t m e n t a l i z e d  a p p r o a c h ,  r a n ,  " ·  • •  b e c a u s e  
e v e n  s o  c a l l e d  l i t e r a t u r e  t e a c h e r s  a r e  o f t e n  i l l - p r e p a r e d .  
W h a t  c a n  w e  e x p e c t  f r o m  o n e  w h o  t e a c h e s  t w o  o r  t h r e e  s u b -
j e c t s ,  1 1  a n d  " A b s o l u t e l y .  I  h a v e  a  f e e l i n g  t h e  c o r e - c u r r i -
c u l u m  a p p r o a c h  w o u l d  n o t  g o  o v e r  e f f e c t i v e l y  i n  t h e  a v e r a g e  
H . S . "  
I t  i s  i n t e r e s t i n g  t o  n o t e  t h a t  o u t  o f  t h e  f i f t y  
t e a c h e r s  q u e s t i o n e d  t h i r t y - n i n e  t a u g h t  l i t e r a t u r e  a s  a  
7 I b i d .  
U b r a i r y  
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separate subject and only two used the core program. One 
of the two responses from people using the core approach, 
after being asked if they were satisfied that such was the 
best way to include literature, was: "Yes--related to 
most subjects." The other response brings in the impor-
tance of World literature: 
Yes--it teaches one how to use literature: example: 
I prefer teaching story writing, while they are reading 
about short stories. Exception: An advanced course 
in World Literature should be offered. 
Two simple tables on the following pages will best 
illustrate the attitudes and feelings of those teachers 
using the separate subject and core-curriculum approaches. 8 
SUMMARY 
The majority of schools examined used and favored 
the single subject approach. There were strong indica-
tions that the opposition to the core system came from 
(1) a lack of understanding of its purposes; (2) a feeling 
that it would require more technical training than was 
desired; and (3) a fear of that which is unfamiliar. 
The two who used and favored the core-curriculum 
gave the impression that they liked it because literature 
could be correlated with the other language arts. They 
8several answers were so ambiguous it was hard to 
tell which method was used. 
F I G U R E  I I  
S E P A R A T E  S U B J E C T  V S .  C O R E - C U R R I C U L U M  
N o .  w h o  
N o .  w h o  N o .  w h o  d o  n o t  
T o t a l  
t e a c h  f a v o r  
f a v o r  N o .  w h o  
n o .  o f  s e p a r a t e  s e p a r a t e  s e p a r a t e  h a d  n o  
a n s w e r s  s u b j e c t  
s u b r j e c t  
s u b j e c t  
p r e f e r e n c e  
3 9  3 9  
3 0  
4  
5  
* T h i s  t a b l e  i n c l u d e s  o n l y  t h o s e  t e a c h e r s  w h o  u s e  
t h e  s e p a r a t e  s u b j e c t  a p p r o a c h .  
2 5  
FIGURE III 
SEPARATE SUBJECT VS. CORE-CURRICULUM 
No. who 
Total No. who No. who do not No. who 
no. of teach favor favor have no 
answers core core core preference 
2 2 2 0 0 
*This table includes only those teachers who use 
the core approach. 
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d i d  n o t  c o n f i n e  t h e  c o r r e l a t i n g  t o  t h e  a r e a s  o f  h i s t o r y  
a n d  s o c i a l  s t u d i e s .  
2 7  
O n e  p o s s i b l e  e x p l a n a t i o n  f o r  t h e  n e g a t i v e  a t t i t u d e s  
t o w a r d  t h e  c o r e  m i g h t  b e  t h a t  i t  i s  a  r e l a t i v e l y  n e w  
a p p r o a c h ;  a n d ,  a s  w i l l  b e  s e e n  l a t e r ,  t h e  g r e a t e r  n u m b e r  
o f  t e a c h e r s  a n s w e r i n g  t h e  q u e s t i o n n a i r e  h a d  b e e n  i n  t h e  
f i e l d  f o r  q u i t e  s o m e  t i m e .  
T h e  n e x t  q u e s t i o n  a s k e d  f o r  a  l i s t i n g  o f  t h e  t e x t ( s )  
u s e d  i n  t h e  t e a c h i n g  o f  l i t e r a t u r e .  A  s a m p l e  o f  t h e  
q u e s t i o n  a s  w e l l  a s  a  b r i e f  s u m m a r y  o f  t h e  f i n d i n g s  a p p e a r  
b e l o w  a n d  o n  t h e  n e x t  p a g e .  A s  m i g h t  b e  g u e s s e d  t h e  
v a r i e t i e s  w e r e  m a n y ,  b u t  s o m e  i n t e r e s t i n g  a t t i t u d e s  t o w a r d  
t h e  u s e  o f  t e x t b o o k s  d i d  o c c u r .  
V I I .  W h a t  t e x t  o r  t e x t b o o k s  d o  y o u  u s e  i n  t e a c h i n g  
l i t e r a t u r e ?  
A .  
1 .  A u t h o r ( s )  
2 .  
T i t l e  
3 .  
P u b l i s h e r  
4 .  D a t e  o f  p u b l i c a t i o n  
B .  
1 .  
A u t h o r ( s )  
2 .  
T i t l e  
3 .  
P u b l i s h e r  
4 .  D a t e  o f  p u b l i c a t i o n  
S U M M A R Y  
I t  w o u l d  b e  o f  l i t t l e  v a l u e  t o  m e n t i o n  a l l  t h e  b o o k s  
listed. Four had the greatest frequency. The first two 
were both mentioned ten times and the last two were both 
mentioned six times. 
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Inglis, Stauffer, and Larsen's Adventures in English 
Literature and Inglis, Gehlmann, Bowman, and Schramm's 
Adventures in American Literature both appeared ten times. 
Cook, Miller, and Loban's Adventures in Appreciation 
and Miles and Pooley's Literature!!!!:£ Life in America both 
appeared six times. 
Several teachers pref erred the use of individual 
books since they felt that texts and anthologies throttled 
them. For instance, one explained: "This in my estimation 
is not important. I use all text-books in literature 
merely as reference material and never attempt to teach 
a book." 
It is a natural next step to ask for specific selec-
tions used. Questions number eight, nine, ten, and eleven 
provided for such information. 
VIII. The enclosed separate list contains the titles 
of the selections found in the eleventh and 
twelfth grade series Adventures in Reading by 
Inglis, Stauffer, and Larsen, Harcourt, Brace 
and Company, New York, 1952. 
Please indicate, by circling number 1, 2, or 
3 beside each title (1) those selections not 
found in your text; (2) those selections in 
your text and used; (3) those selections in 
your text and not used. 
I X .  W h y  d o  y o u  n o t  u s e  t h e  s e l e c t i o n s  m a r k e d  2  
( t h o s e  n o t  u s e d  t h a t  a r e  i n  t h e  t e x t ) ?  
X .  P l e a s e  a d d  a n y  s i g n i f i c a n t  w o r k s  y o u  d o  u s e  
n o t  i n c l u d e d  a b o v e ;  i n d i c a t e ,  i f  p o s s i b l e ,  
w h y  y o u  f i n d  t h e m  s i g n i f i c a n t .  
X I .  A r e  n o v e l s  i n c l u d e d  i n  y o u r  c o u r s e  o f  s t u d y ?  
I f  s o ,  w o u l d  y o u  p l e a s e  l i s t  ! 2 E £  n o v e l s  y o u  
w o u l d  r e c o m m e n d  a n d  t e l l ,  v e r y  b r i e f l y ,  w h y  
y o u  u s e  t h e m .  
2 9  
A s  w i l l  b e  r e m e m b e r e d  q u e s t i o n  n u m b e r  e i g h t  g a v e  
d i r e c t i o n s  f o r  c h e c k i n g  t h e  t w o  s e p a r a t e  l i s t s  o f  e l e v e n t h  
a n d  t w e l f t h  g r a d e  l i t e r a t u r e .  T h e  t e a c h e r s  w e r e  t o  p u t  a  
f i g u r e  o n e  b e s i d e  e a c h  t i t l e  o f  t h o s e  s e l e c t i o n s  n o t  f o u n d  
i n  t h e  t e x t ;  a  t w o  b y  e a c h  s e l e c t i o n  i n  t h e  t e x t  a n d  u s e d ,  
a n d  a  t h r e e  b y  t h o s e  s e l e c t i o n s  i n  t h e  t e x t ,  n o t  u s e d .  
S i n c e  t h e  n u m b e r  o f  f r e q u e n c i e s  f o r  t h e  s e l e c t i o n s  
m a r k e d  w i t h  a  t h r e e ,  t h o s e  s e l e c t i o n s  i n  t e x t ,  n o t  u s e d ,  
w e r e  s o  l o w ,  t h e y  w e r e  n o t  s h o w n  o n  t h e  c h a r t s ;  t h e y  w i l l ,  
h o w e v e r ,  b e  a n a l y z e d  i n  t h e  s u m m a r y  f o r  q u e s t i o n  t e n .  
T h e  f i r s t  l i s t  c o n t a i n e d  s e l e c t i o n  f r o m  A m e r i c a n  
l i t e r a t u r e .  T h e y  w e r e  d i v i d e d  i n t o :  ( 1 )  s h o r t  s t o r i e s ;  
( 2 )  p o e t r y ;  ( 3 )  e s s a y s  a n d  a r t i c l e s ;  ( 4 )  b i o g r a p h y  a n d  
j o u r n a l s ;  ( 5 )  s p e e c h e s ,  s e r m o n s ,  a n d  d o c u m e n t s ;  ( 6 )  f o l k  
l i t e r a t u r e ;  ( 7 )  h i s t o r y ;  ( 8 )  d r a m a ;  a n d  ( 9 )  s e l e c t i o n s  
f r o m  n o v e l s .  
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SUMMARY 
In order to break the preceding areas down as to 
those selections, in the text and used, the following list-
ings give the first fifteen with the highest number of 
mention. It is important to keep in mind that an arbitrary 
line was drawn at the fifteenth selection with the highest 
number of mention; in some cases, however, a few selections 
in the fifteenth place had the same number of mention. In 
such a case the selection appearing first on the list was 
chosen. 
American short stories. The elements of historical 
background, adventure, and humor are to be found in this 
list: 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
"The Devil and Daniel Webster"--26 
"Under the Lion's Paw"----------23 
"The Outcasts of Poker Flat"----20 
"The Pit and the Pendulum"------20 
11 Dr. Heidegger's Experiment"----18 
"The Devil and Tom Walker"------18 
"The Secret Life of Walter 
Mitty"-----------------------17 
"S" t II 17 ix een -----------------------
"The Tell-Tale Heart"-----------16 
"Mammon and the Archer"---------16 
"Locomotive 38, The Ojibway"----16 
"To Build a Fire"---------------16 
"Split Cherry Tree"-------------14 
"Flight"------------------------14 
"The Most Dangerous Game"-------13 
mentions 
mentions 
mentions 
mentions 
mentions 
mentions 
mentions 
mentions 
mentions 
mentions 
mentions 
mentions 
mentions 
mentions 
mentions 
American poetry. It is interesting to note how often 
3 1  
t h e  p o e m s  o f  P o e  a n d  R o b e r t  F r o s t  o c c u r .  
1 .  " M e n d i n g  W a l l " - - - - - - - - - - - - - - - - - - - - - - 2 8  m e n t i o n s  
2 .  " A n n a b e l  L e e
1 1
- - - - - - - - - - - - - - - - - - - - - - - 2 7  m e n t i o n s  
3 .  " T h a n a t o p s i s
1 1
- - - - - - - - - - - - - - - - - - - - - - - 2 6  m e n t i o n s  
4 .  " R i c h a r d  C o r y
1 1
- - - - - - - - - - - - - - - - - - - - - - 2 6  m e n t i o n s  
5 .  n T h e  D e a t h  o f  t h e  H i r e d  M a n " - - - - - - - - 2 6  m e n t i o n s  
6 .  " T h e  M a n  w i t h  t h e  H o e " - - - - - - - - - - - - - - 2 3  m e n t i o n s  
7 .  " T h e  R a v e n
1 1
- - - - - - - - - - - - - - - - - - - - - - - - - 2 3  m e n t i o n s  
8 .  " G e n e r a l  ' W i l l i a m  B o o t h  E n t e r s  i n t o  
H e a v e n - - - - - - - - - - - - - - - - - - - - - - - - - - - 2 3  m e n t i o n s  
9 .  
1 1
S t o p p i n g  b y  W o o d s  o n  a  S n o w y  
E v e n i n g " - - - - - - - - - - - - - - - - - - - - - - - - - 2 3  m e n t i o n s  
1 0 .  " A n n e  R u t l e d g e " - - - - - - - - - - - - - - - - - - - - - 2 2  m e n t i o n s  
1 1 .  " L u c i n d a  M a t l o c k " - - - - - - - - - - - - - - - - - - - 2 1  m e n t i o n s  
1 2 .  " T h e  B e l l s " - - - - - - - - - - - - - - - - - - - - - - - - - 2 1  m e n t i o n s  
1 3 .  " T h e  C o u r t i n " - - - - - - - - - - - - - - - - - - - - - - - 2 1  m e n t i o n s  
1 4 .  " I  N e v e r  S a w  a  M o o r " - - - - - - - - - - - - - - - - 2 1  m e n t i o n s  
1 5 .  " T h e  R o a d  N o t  T a k e n " - - - - - - - - - - - - - - - - 2 1  m e n t i o n s  
A m e r i c a n  b i o g r a p h y  a n d  j o u r n a l s .  S i n c e  o n l y  f o u r -
t e e n  t i t l e s  w e r e  l i s t e d  i n  t h i s  s e c t i o n ,  t h e  f i v e  w i t h  
t h e  h i g h e s t  m e n t i o n  a r e  s h o w n .  
1 .  " F r o m  F r a n k l i n ' s  A u t o b i o g r a p h y " - - - - - 2 4  m e n t i o n s  
2 .  " S a y i n g s  o f  P o o r  R i c h a r d
1 1
- - - - - - - - - - - l 6  m e n t i o n s  
3 .  " F r o m  H e r  J o u r n a l "  
( S a r a h  K .  K n i g h t ) - - - - - - - - - - - - - - - - 1 6  m e n t i o n s  
4 .  " L i n c o l n  S p e a k s  a t  G e t t y s b u r g "  
( C a r l  S a n d b u r g ) - - - - - - - - - - - - - - - - - - 1 5  m e n t i o n s  
5 .  " I  B e c a m e  a  R e p o r t e r "  
( L i n c o l n  S t e f f e n s ) - - - - - - - - - - - - - - - 1 2  m e n t i o n s  
T h e  r e m a i n i n g  l i s t s  u n d e r  A m e r i c a n  l i t e r a t u r e  a r e  
s o  b r i e f  t h e y  w i l l  b e  s h o w n  i n  t h e i r  e n t i r e t y .  
A m e r i c a n  s p e e c h e s ,  s e r m o n s ,  a n d  d o c u m e n t s .  A s  m i g h t  
b e  s u s p e c t e d  t h e  " D e c l a r a t i o n  o f  I n d e p e n d e n c e
1 1  
a n d  t h e  
1 1
G e t t y s b u r g  A d d r e s s "  h e a d e d  t h e  l i s t .  
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1. "The Declaration of Independence"----21 mentions 
2. "Gettysburg Address"-----------------19 mentions 
3. "Farewell at Springfield-------------19 mentions 
4. "Second Inaugural Address" 
(Lincoln)-------------------------19 mentions 
5. "Speech in the Virginia Contention" 
(Patrick Henry)-------------------18 mentions 
6. "Sinner in the Hands of an Angry God"l2 mentions 
7. "Speech in Defense of the 
Constitution" (A. Hamilton)-------11 mentions 
American Folk Literature. 
1. "The Sharpened Leg 11 ------------------l6 mentions 
2. 11 Song of the Sky Loom"---------------10 mentions 
3. "The Little Old Sod Shanty"----------10 mentions 
4. "The American Hercules"--------------10 mentions 
5. "Huswifery"-------------------------- 8 mentions 
6. "On the Creation"-------------------- 8 mentions 
7. "All Day on the Prairie"------------- 7 mentions 
American Historz. 
1. "Letter to Mrs. Bixby"---------------14 mentions 
2. Letters to His Son" 
(Robert E. Lee)-------------------- 9 mentions 
3. 11 John Colter's Race for Life"-------- 8 mentions 
4. "A Gold Rush Mining Camp 11------------ 8 mentions 
5. "The Ogillallah Village"------------- 8 mentions 
6. "The Shirley Letters"---------------- 7 mentions 
7. "Lee's Return to Richmond"----------- 7 mentions 
8. "Lee in Later Life"------------------ 6 mentions 
American Drama. 
1. Our Town-----------------------------13 mentions 
2. The Snow Goose----------------------- 9 mentions 
3. The GiloSt Patrol--------------------- 6 mentions 
3 3  
S e l e c t i o n  f r o m  A m e r i c a n  N o v e l s .  
1 .  M o b y  D i c k :  " C a p t a i n  A h a b " - - - - - - - - 9  m e n t i o n s  
2 .  T w o  Y e a r s  b e f o r e  t h e  M a s t :  
- - - r r F r o m  t h e  F o r e c a s t l e " - - - - - - - - - - - 9  m e n t i o n s  
3 .  T h e  O c t o p u s :  " A l l  t h e  T r a f f i c  
W i l l  B e a r " - - - - - - - - - - - - - - - - - - - - - - 6  m e n t i o n s  
E n g l i s h  S h o r t  S t o r i e s .  A g a i n  s i n c e  t h e  e n t r i e s  a r e  
s o  f e w  t h e  e n t i r e  l i s t  w i l l  b e  g i v e n .  
1 .  
2 .  
3 .  
4 .  
5 .  
6 .  
7 .  
8 .  
9 .  
1 0 .  
1 1 .  
' ' M a r  k h e  i m  
1 1
- - - - - - - - - - - - - - - - - - - - - - - - 1 3  
1 1
T h e  L a g o o n " - - - - - - - - - - - - - - - - - - - - - - 1 0  
" T h e  P r o d i g a l  S o n " - - - - - - - - - - - - - - - - 9  
" T h e  V e r g e r " - - - - - - - - - - - - - - - - - - - - - - 9  
" A c m e " - - - - - - - - - - - - - - - - - - - - - - - - - - - - 8  
" C o c k l e s  f o r  T e a " - - - - - - - - - - - - - - - - - 8  
l t M '  Y  h  1
1  
S  
0  
I I  8  
n i s s  o u g  a  s  a i s  - - - - - - - - - - - - -
" T h  S  .  "  7  
e  n i p  e r  - - - - - - - - - - - - - - - - - - - - - -
" T o n y  K y t e s ,  t h e  A r c h d e c e i v e r
1 1
- - - - 6  
" D i f f i c u l t y  w i t h  a  B o u q u e t " - - - - - - - 5  
" M i s s  B r i l l " - - - - - - - - - - - - - - - - - - - - - - 2  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
E n g l i s h  P o e t r y .  A s  b e f o r e ,  t h e  f i r s t  f i f t e e n  w i t h  
t h e  h i g h e s t  f r e q u e n c y  a r e  l i s t e d .  
1 .  
2 .  
3 .  
4 .  
5 .  
6 .  
7 .  
8 .  
9 .  
1 0 .  
1 1 .  
1 2 .  
" P r o l o g u e  t o  t h e  C a n t e r b u r y  T a l e s " 2 4  
" O n  S h a k e s p e a r e
1 1
( M i l t o n ) - - - - - - - - - - 2 4  
" T h e  T i g e r " - - - - - - - - - - - - - - - - - - - - - - - 2 3  
" R  '  l "  2 3  
e c e s s i o n a  - - - - - - - - - - - - - - - - - - - - -
1 1 E l e g y  W r i t t e n  i n  a  C o u n t r y  
C h u r c h y a r d " - - - - - - - - - - - - - - - - - - - - 2 2  
" O n  H i s  H a v i n g  A r r i v e d  a t  t h e  
A g e  o f  T w e n t y - t h r e e " - - - - - - - - - - - 2 2  
" S h e  W a s  a  P h a n t o m  o f  D e l i g h t " - - - - 2 1  
" T h e  W o r l d  I s  T o o  M u c h  W i t h  U s " - - - 2 1  
" M y  H e a r t  L e a p s  U p " - - - - - - - - - - - - - - - 2 1  
" K u b l a  K h a n " - - - - - - - - - - - - - - - - - - - - - - 2 1  
" W h e n  I  H a v e  F e a r s " - - - - - - - - - - - - - - - 2 1  
" T o  C e l i a " - - - - - - - - - - - - - - - - - - - - - - - - 2 1  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
m e n t i o n s  
13. 110zymandias"---------------------21 mentions 
14. "The Cotter's Saturday Night"----21 mentions 
15. ncrossing the Bar"---------------21 mentions 
English Essays and Articles. 
1. 11 0n Studies"(Bacon)--------------19 mentions 
2. 11 Dream Children"-----------------15 mentions 
3. "Definitions from Johnson's 
Dictionary"-------------------14 mentions 
4. "Sir Roger at Churchn------------13 mentions 
5. "The Educated Man"(Newman)-------13 mentions 
6. "A Liberal Education 11 ------------12 mentions 
7. The Tatler: "Prospectus"--------11 mentions 
8. ftThe Coquette's Heart"-----------11 mentions 
9. "The Ideal Wife"-----------------10 mentions 
10. "Dissertation upon Roast Pig"----10 mentions 
11. "Of Marriage and Single Lifen----10 mentions 
12. "My American(J. Buchon)---------- 9 mentions 
13. "American Notes"(Dickens)-------- 9 mentions 
English Drama. 
1. Macbeth--------------------------26 mentions 
2. Riders to the Sea----------------10 mentions 
3. The Old Lady SiiOWs Her Medals---- 9 mentions 
4. The Barretts of Wimpole Street--- 8 mentions 
Selections from English Novels. 
1. Gulliver's Travels: 
"The Voyage to Lilliput"-------21 mentions 
2. Pickwick Papers: 
"Mr. Pickwick on the Ice 11 ------14 mentions 
Many interesting attitudes were apparent when the 
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teachers answered question number nine. As will be 
remembered it asked: nWhy do you not use the selections 
marked (3) those selections not used that are in the text?" 
3 5  
T h e  n u m b e r  o f  b l a n k s ,  i n d i c a t i n g  t h o s e  w h o  d i d  n o t  
w i s h  t o  c o m m e n t ,  i s  a l s o  o f  i n t e r e s t .  H e r e  a r e  t h e  e x a c t  
a n s w e r s  a s  t h e y  a p p e a r e d  o n  e a c h  i n d i v i d u a l  q u e s t i o n n a i r e :  
1 .  
2 .  
3 .  
4 .  
5 .  
B l a n k  
B l a n k  
B l a n k  
B l a n k  
S e v e r a l  t h a t  I  w o u l d n ' t  u s e  e v e n  i f  t h e y  w e r e  
i n  o u r  t e x t  w o u l d  b e  t h o s e  f r o m  t h e  n e o - c l a s s i c  
a n d  r o m a n t i c  e r a .  M a n y  a r e  s i m p l y  b e y o n d  t h e  
a v e r a g e  s t u d e n t  a n d  a n  a b h o r r e n c e  o f  p o e t r y  c a n  
r e s u l t .  
T a l k  a b o u t  r e a d i n e s s  !  a s  m u c h  a s  I  d i s l i k e  t h e  
t r i v i a l  t e r m ,  I  f e e l  i t  d o e s  a p p e a r  h e r e .  I  
w o u l d  p r e f e r  t o  b e g i n  w i t h  b a l l a d s  t h e y  w i l l  
u s e .  •  •  
6 .  A  f e w  o f  t h e m  I  d o  n o t  u s e  b e c a u s e  o f  s h o r t n e s s  
o f  t i m e .  O t h e r s ,  s u c h  a s  M a c b e t h ,  b e c a u s e  I  
u s e  a n o t h e r  w o r k  w h i c h  I  f e e l  i s  b e t t e r  f o r  
t h e s e  p a r t i c u l a r  s t u d e n t s .  
7 .  B l a n k  
8 .  B l a n k  
9 .  B l a n k  
1 0 .  B l a n k  
1 1 .  B l a n k  
1 2 .  B l a n k  
1 3 .  B l a n k  
1 4 .  D i d n ' t  l o o k  i n t e r e s t i n g .  
1 5 .  L a c k  o f  t i m e - - A m o u n t  o f  m a t e r i a l  c o v e r e d  v a r i e s ,  
d e p e n d i n g  o n  t h e  g r o u p  t a u g h t .  W i t h  s o m e  i t  i s  
n o t  p o s s i b l e  t o  c o v e r  a l l  t h o s e  s e l e c t i o n s  
m a r k e d  ( 3 ) .  
1 6 .  U s e  a l l - - n o  t h r e e s .  
1 7 .  L a c k  o f  t i m e .  
1 8 .  T o o  b u s y  w i t h  o t h e r  s e l e c t i o n s  b e t t e r  t o  m y  
p u r p o s e .  
1 9 .  B l a n k  
2 0 .  N o  t i m e - - L a c k  o f  v a l u e .  
2 1 .  T i m e  f a c t o r - - S t u d e n t s  l a c k  b a c k g r o u n d  t o  u n d e r -
s t a n d  c o m p l e t e l y - - d u p l i c a t i o n  o f  l e a r n i n g  v a l u e s  
a n d  i d e a s - - L a c k  o f  p e r s o n a l  e n t h u s i a s m  f o r  s o m e  
s e l e c t i o n s .  
2 2 .  T h e r e  i s n ' t  t i m e  e n o u g h  t o  g e t  i n  e v e r y t h i n g .  
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
34. 
35. 
36. 
37. 
38. 
39. 
40. 
41. 
Personally because I've found thru the years 
that they hold little interest for the kids--
thus doing more harm than good in developing 
a love of reading. 
Blank 
I try to hit the most typical interesting 
ones. We skip lightly over many authors 
of lesser importance.--No time. 
Lack of time, usually---
Lack of time--Too many selections of an 
author not of any interest to the class 
(rarely). 
Blank 
I have found that the students entering my 
Jr. Lit. class (where we use this book) have 
a great dislike for poetry. I give them 
poetry in small doses. We use this book one 
semester--and I cannot cover the whole thing. 
Blank 
Blank 
Ref er to text listed--Materials and 
supplementary books used are dependent 
upon make up of class. 
Lack of time. 
Lack of time. 
Blank 
Lack of time. Many omitted are the more 
recent, and though they are not studied, 
they are read for outside reading. 
Time element is a factor in a semester 
course when considerable emphasis is based 
on library reading and frequent themes and 
evaluations of the writings of each period 
of English literature. 
Writings containing many ancient or 
classical references are too difficult for 
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many students who lack a language (particularly 
Latin) background. Few undergraduate litera-
ture or reading books contain much classical 
material. 
Simply because: They do not suit the class. 
There is not time. 
Other material seems more relevant or better 
written. 
Blank 
We are not blessed with a great deal of money 
in this district so we cannot always use all 
the material we wish to use. 
4 2 .  B l a n k  
4 3 .  B e c a u s e  t h e  a u t h o r  h a s  n o t h i n g  t o  s a y .  B e  i t  
p o e t r y ,  e s s a y  o r  n o v e l s ,  i f  t h e  a u t h o r  h a s n ' t  
t h o u g h t ,  h a s n ' t  p r o b e d ,  h a s n ' t  p u t  f o r t h  a n  
o p i n i o n ,  i t  i s  w o r t h l e s s .  
4 4 .  L a c k  o f  t i m e ,  f o r  t h e  m o s t  p a r t .  
4 5 .  B l a n k  
4 6 .  B l a n k  
4 7 .  G e n e r a l l y  b e c a u s e  t h e y  a r e  n o t  m a j o r  a u t h o r s .  
4 8 .  W e  d o  n o t  u s e  t h i s  b o o k .  
4 9 .  B l a n k  
5 0 .  B l a n k  
S u m m a r y  
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L a c k  o f  t i m e  w a s  t h e  c h i e f  r e a s o n  f o r  o m i t t i n g  c e r t a i n  
s e l e c t i o n s .  R e m e m b e r  t h e  c o m m e n t s :  " T a l k  a b o u t  r e a d i n e s s  !  
a s  m u c h  a s  I  d i s l i k e  t h e  t r i v i a l  t e r m ,  I  f e e l  i t  d o e s  a p p e a r  
h e r e  • • •  " a n d  " W r i t i n g s  c o n t a i n i n g  m a n y  a n c i e n t  o r  c l a s s i -
c a l  r e f e r e n c e s  a r e  t o o  d i f f i c u l t  f o r  m a n y  s t u d e n t s  w h o  l a c k  
a  l a n g u a g e  ( p a r t i c u l a r l y  L a t i n )  b a c k g r o u n d  • • •  "  
A n  o b s e r v a n t  r e a d e r  m i g h t  a s k :  " W h e n  w i l l  t h e  s t u -
- -
d e n t s  d e v e l o p  a n  a p p r e c i a t i o n  o f  p o e t r y ? "  a n d  " W h o  w i l l  
g i v e  t h e m  a  b a c k g r o u n d  f o r  t h e  u n d e r s t a n d i n g  o f  c l a s s i c a l  
l i t e r a t u r e ? "  H a v i n g  w o r k e d  w i t h  p r i m a r y  c h i l d r e n  f o r  
s e v e r a l  y e a r s ,  t h e  r e s e a r d h e r  c a n  c o n f i r m  t h e  w i d e l y  
a c c e p t e d  f a c t  t h a t  t h e  a p p r e c i a t i o n  o f  p o e t r y  u s u a l l y  
b e g i n s  w h e n  t h e  c h i l d r e n  a r e  v e r y  y o u n g  a n d  s h o u l d  c o n t i n u e  
t o  b e  d e v e l o p e d  a t  e a c h  g r a d e  l e v e l .  
I n  f a c t ,  a s  h a s  o f t e n  b e e n  p o i n t e d  o u t ,  t h e  c u r i o u s  
38 
child's investigation and definition of himself and the 
world often is poetical. Both the child and the poet 
describe the universe by means of figurative language--
usually fresh, original--making familiar the unfamiliar, 
concrete the abstract. Both shock the habitualized cliche-
ridden perception to a re-evaluation of the world. 
For example, a three or four year old child might 
call gleefully: 11Mommy, Mommy, come quick ! See the 
lipsticks." His mother might be shocked into an awareness 
that purple iris, just pencil-pointing from green sheaths, 
do look like 11 lipsticks. 11 
Corresponding with this idea the poet Shelley in his 
"A Defense of Poetry" commented: 
••• A child at play by itself will express its 
delight by its voice and motion; and every inflection 
of tone and every gesture will bear exact relation to 
a corresponding antitype in the pleasurable impressions 
which awakened it; it will be the reflected image of 
that impression; and as the lyre trembles and sounds 
after the wind has died away, so the child seeks, by 
prolonging in its voice and motions, the duration of 
the effect, to prolong also a consciousness of the 
cause. In relation to the objects which delight a 
child, these expressions are what poetry is to higher 
objects •••• Man in society, with all his passions and 
his pleasures, next becomes the object of the passions 
and pleasures of man; an additional class of emotions 
produces an augmented treasure of expression; and 
language, gesture, and the imitative arts become at 
once the representation and the medium, the pencil and 
t h e  p i c t u r e ,  t h e
9
c h i s e l  a n d  t h e  s t a t u e ,  t h e  c h o r d  a n d  
t h e  h a r m o n y .  •  •  
3 9  
P o e t r y ,  i n  o t h e r  w o r d s ,  c a n  l e a d  t o  a  g r e a t e r  a w a r e -
n e s s ,  a w a r e n e s s  t o  a  g r e a t e r  u n d e r s t a n d i n g ,  a n d  u n d e r -
s t a n d i n g  t o  a  g r e a t e r  s y m p a t h y  w i t h  a n d  t o l e r a n c e  f o r  a l l  
m a n k i n d .  
T e a c h e r s  a n d  t e a c h i n g  s h o u l d  t r y  t o  d e v e l o p  s y m p a t h y  
a n d  u n d e r s t a n d i n g .  T h e  d e v e l o p m e n t  o f  a n  a p p r e c i a t i o n  o f  
p o e t r y  c o u l d  b e  c o m p a r e d  t o  a s c e n d i n g  s t a i r s .  A t  t h e  f i r s t  
g r a d e  s t e p  t h e  c h i l d r e n  r e s p o n d  b e s t  t o  t h e  s i m p l e  n u r s e r y  
r h y m e s .  I n  s e c o n d  g r a d e  t h e y  c o n t i n u e  t o  l i k e  r h y m e s ,  b u t  
t h e y  a l s o  l i k e  a  p o e m  t h a t  t e l l s  a  s i m p l e  s t o r y .  A t  t h e  
t h i r d  a n d  f o u r t h  s t e p s  t h e y  e n j o y  r h y m e s ,  s i m p l e  s t o r y ,  a n d  
a d v e n t u r e  p o e m s .  G r a d u a l l y  t h e  s t e p s  a r e  c l i m b e d  t o w a r d  a  
h i g h e r  a p p r e c i a t i o n .  W h y  t h e n  t h i s  s u d d e n  " a b h o r r e n c e "  
f o r  p o e t r y  a t  t h e  j u n i o r - s e n i o r  h i g h  s c h o o l  l e v e l ?  
W h a t  p a r t  d o e s  f i c t i o n  p l a y  i n  t h e  d e v e l o p m e n t  o f  
a l t r u i s t i c  a t t i t u d e s ?  C l a y t o n  H a m i l t o n ,  !  M a n u a l  o f  t h e  
A r t  o f  F i c t i o n ,  p u t  i t  t h i s  w a y :  
- -
• • •  T h e  p u r p o s e  o f  f i c t i o n  i s  t o  e m b o d y  c e r t a i n  
t r u t h s  o f  h u m a n  l i f e  i n  a  s e r i e s  o f  i m a g i n e d  f a c t s  •  
•  •  •  E v e r y  n o v e l i s t  o f  g e n u i n e  i m p o r t a n c e  s e e k s  n o t  
m e r e l y  t o  d i v e r t  b u t  a l s o  t o  i n s t r u c t - - t o  i n s t r u c t ,  
9 P e r c y  S h e l l e y ,  f r o m  " A  D e f e n s e  o f  P o e t r y , "  E n g l i s h  
P o e t r y  a n d  P r o s e  o f  t h e  R o m a n t i c  M o v e m e n t ,  ( r e v i s e d  e d . ,  
e d .  G e o r g e  W o o d s ;  f o u r t h  e d i t i o n ;  N e w  Y o r k :  S c o t t ,  
F o r e s m a n ,  a n d  C o m p a n y ,  1 9 5 0 ) ,  p .  7 7 0 .  
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not abstractly, like the essayist, but concretely, by 
presentin~0to the reader characters and actions which are true. 
• • • • • • • • • • • • • • • • • • • • • • • • • • • 
• • .All human science is an endeavor to discover 
the truths which underlie the facts that we perceive: 
all human philosophy is an endeavor to understand and 
to appraise those truths when once they are discovered: 
and all human art is an endeavor to utter them clearly 
and effectively1yhen once they are appraised and understood. • • 
There is a normal tendency to like or appreciate that 
which is familiar. Who will give the students a background 
in classical literature? Who shared their enthusiasm for 
nursery rhymes? Yes, it would seem that the teacher has a 
responsibility toward perpetuating the understanding and 
love of the "harder" works of art. 
One possible way to do this is to use a types or 
methods approach. When the students realize why the author 
wrote as he did and have an understanding of the underlying 
philosophy of a work of art they are better able to analyze 
and appreciate an art form. 
Earlier teacher comments emphasized the importance 
of communicating cultural heritage. Literature was thought 
(New 
10c1ayton Hamilton, A Manual of The Art 
York: Doubleday, Doran & Company-;-Ync., 
11Ibid., pp. 4-5. 
of Fiction 
1933)' p. 3. 
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t o  b e  o f  g r e a t  i m p o r t  i n  t h i s  c o m m u n i c a t i o n .  N o w  c o n t r a -
d i c t i o n s  a p p e a r .  H o w  c a n  t h e  t e a c h e r  c o m m u n i c a t e  i f  t h e  
t e r m s  a r e  n o t  f i r s t  d e f i n e d ?  W a s  t h e  l a c k  o f  r e a d i n e s s  a n  
e x c u s e  f o r  o m i t t i n g  w o r k s  w h i c h  m i g h t  t a k e  s o m e  r e f e r e n c e  
r e s e a r c h  o n  t h e  p a r t  o f  t h e  t e a c h e r s ?  T h e  o l d  e x p r e s s i o n  
" w e  d i s l i k e  w h a t  w e  d o n ' t  u n d e r s t a n d n  m i g h t  e x p l a i n  t h e  
s t u d e n t s '  d i s l i k e  f o r  p o e t r y  a n d  c l a s s i c a l  w o r k s  o f  a r t .  
G e o r g e  E .  W o o d b e r r y  i n  h i s  T h e  A p p r e c i a t i o n  o f  L i t e r a t u r e  
p o i n t s  o u t  t h e  u n d e r s t a n d i n g  w h i c h  c a n  b e  a c h i e v e d  t h r o u g h  
l i t e r a t u r e :  
• • •  L i t e r a t u r e  i s  t h e  f o r e m o s t  o f  t h e  h u m a n i t i e s ,  
o f  t h o s e  i n s t r u m e n t a l i t i e s  b y  w h i c h  m a n  b e c o m e s  c o m -
p l e t e l y  h u m a n ;  a n d  i n  t h e  i n d i v i d u a l  t h i s  e n d  i s  
f u r t h e r e d  i n  p r o p o r t i o n  a s  h e  u n d e r s t a n d s  h u m a n  n a t u r e  
i n  o t h e r s  u n d e r  i t s  v a r i o u s  m o d e s  a n d  b r i n g s  f o r t h  f r o m  
i t  in
1
~imself t h e  r i c h e s t  e x p e r i e n c e  o f  i t s  c a p a c i t i e s  
•  •  •  
" T h i s  e n d  i s  f u r t h e r e d  i n  p r o p o r t i o n  a s  h e  u n d e r -
s t a n d s  h u m a n  n a t u r e  i n  o t h e r s  u n d e r  i t s  v a r i o u s  m o d e s  a n d  
b r i n g s  f o r t h  f r o m  i t  i n  h i m s e l f  t h e  r i c h e s t  e x p e r i e n c e  o f  
i t s  c a p a c i t i e s . "  H o w  c a n  t h e  s t u d e n t  s e e  a l l  t h e  m a g n i f i -
c a n t  c h a r a c t e r i z a t i o n s  i n  t h e  w o r k s  o f  H o m e r  i f  h e  i s  n o t  
a c q u a i n t e d  w i t h  t h e  t e r m i n o l o g y ?  
B e s i d e s  t h e  n e e d  f o r  d e f i n i n g  t e r m s  t h e r e  i s  t h e  
p a r a m o u n t  n e e d  t o  c o n s i d e r  t h e  d i f f e r e n t  f o r m s  o f  l i t e r a r y  
1 2
G e o r g e  E .  W o o d b e r r y ,  T h e  A p p r e c i a t i o n  o f  L i t e r a t u r e  
( N e w  Y o r k :  B a k e r  &  T a y l o r  C o m p a n y ,  1 9 0 9 ) ,  p .  3 : -
42 
art. If poetry is not enjoyed, say, as much as the novel, 
then analyzing the poetic form with all its unique aspects 
and contributions is important, is it not? When the stu-
dent is able to see poetry as a real genre with all its 
unique aspects and contributions, appreciation might well 
follow. When he has defined and understood a simile or 
metaphor, he actually perceives such; when he sees poetry 
as a method of communicating emotional values, sees how 
such are communicated, he may respond more fully. Percep-
tually, we define first, then see. 
Samuel Coleridge's definition of the poetic form 
and its purpose should not be too "difficult" for the 
"average" high school student to comprehend: 
••• The final definition then, so deduced, may be 
worded. A poem is that species or composition, which 
is opposed to works of science, by proposf~g for its 
immediate object pleasure, not truth ••• 
Joseph Conrad's purpose as a novelist is another 
excellent description given by an artist to explain his 
attempts to communicate through his particular art form: 
••• My task which I am trying to achieve is, by 
the poser of the written word, to make you hear, to 
make you feel--it is, before all, to make you see ! 
13samuel Coleridge, Bio~raphia Literaria (Vol. II 
of Biographia Literaria, ed •• Shawcross. 2 vols.; 
Oxford: The Clarendon Press, 1907), p. 10. 
4 3  
T h a t - - a n d  n o  m o r e :  
a n d  i t  i s  e v e r y t h i n g .  
1 4  
.  .  
S u m m a r y  
T o  m a k e  t h e  s t u d e n t s  s e e ,  t h e n ,  i n v o l v e s  s u c h  t h i n g s  
a s  ( 1 )  c l a r i f y i n g  t e r m s ;  ( 2 )  g i v i n g  b a c k g r o u n d  m a t e r i a l  
a b o u t  t h e  a u t h o r ;  ( 3 )  d e f i n i n g  t h e  v a r i o u s  a r t  f o r m s ;  a n d  
( 4 )  p r o j e c t i n g  a n  e n t h u s i a s m  f o r  t h e  s e l e c t i o n .  
Q u e s t i o n  n u m b e r  t e n  p r o v i d e d  t h e  t e a c h e r s  a n  
o p p o r t u n i t y  t o  l i s t  a n y  w o r k s  n o t  l i s t e d  t h a t  t h e y  f e l t  
w e r e  s i g n i f i c a n t .  I t  a l s o  a s k e d  t h e m  w h y  t h e y  f e l t  t h e  
w o r k s  h e l d  s p e c i a l  v a l u e .  N i n e t y  p e r  c e n t  o f  t h e  s e l e c -
t i o n s  l i s t e d  w e r e  n o v e l s .  T h i s  c a u s e d  a n  o v e r l a p p i n g  
s i n c e  q u e s t i o n  n u m b e r  e l e v e n  a s k e d  t h e m  t o  l i s t  f o u r  
n o v e l s  t h e y  w o u l d  r e c o m m e n d  a n d  w h y .  T o  a v o i d  r e p e t i t i o n  
t h e  t w o  q u e s t i o n s  a r e  d i s c u s s e d  a s  o n e .  
1 .  T a l e  o f  T w o  C i t i e s - - - - - - - - - - - - - - - - 8  m e n t i o n s  
2 .  S I I a s I 1 a r i i i e r - - - - - - - - - - - - - - - - - - - - - 6  m e n t i o n s  
3 .  V a r i o u s  n o v e l s  b y  H a r d y - - - - - - - - - - - 5  m e n t i o n s  
4 .  T h e  O l d  M a n  a n d  t h e  S e a - - - - - - - - - - - 4  m e n t i o n s  
5 .  P r i d e  a n d  P r e J ' U d I C e - = = = - - - - - - - - - - - 4  m e n t i o n s  
6 .  V a r i o u s  n o v e l s  b y  S i n c l a i r  L e w i s - - 4  m e n t i o n s  
7 .  H a m l e t - - - - - - - - - - - - - - - - - - - - - - - - - - - - 3  m e n t i o n s  
8 .  J a n e  E y r e - - - - - - - - - - - - - - - - - - - - - - - - - 3  m e n t i o n s  
9 .  V a r i o u s  n o v e l s  b y  B o o t h  T a r k i n g t o n  3  m e n t i o n s  
1 0 .  V a r i o u s  n o v e l s  b y  D i c k e n s - - - - - - - - - 3  m e n t i o n s  
1 1 .  V a r i o u s  n o v e l s  b y  T w a i n - - - - - - - - - - - 2  m e n t i o n s  
1 2 .  T r e a s u r e  I s l a n d - - - - - - - - - - - - - - - - - - - 2  m e n t i o n s  
1 4
J o s e p h  C o n r a d ,  " T h e  P r e f a c e  t o , "  T h e  N i g g e r  o f  
t h e  N a r c i s s u s  ( N e w  Y o r k :  D o u b l e d a y ,  D o r a n  &  C o m p a n y ,  
I n c . ,  1 9 3 1 ) ,  p .  x i v .  
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13. Les Miserables------------------ 2 mentions 
14. rv-anhoe------------------------- 2 mentions 
15. Various novels by 
Daphne Du Maurier--------------- 2 mentions 
Summary 
Tale of Two Cities was given because of its histori-
cal value. "Literary study, moral, character, and because 
it is in the text" were the reasons given for reading 
Silas Marner. Only one teacher listed a reason for 
including works by Thomas Hardy: "Mature ideas in mature 
writing. 11 The Old Man and the Sea brought forth this 
comment: "For symbolism, philosophy, literary beauty, 
and human depth." Only one person gave a reason for 
choosing Pride and Pre,judice: "For background value and 
psychological values." Novels by Sinclair Lewis came next 
for the following reasons: "satire and truth" and "culture 
and sociological setting." Hamlet was listed by three 
teachers with only one giving a reason: "Shakespeare's 
Hamlet and Macbeth, because lit. is surely incomplete 
without some knowledge of Shakespeare, we also do some 
freshman work on mythology, because it has such basic 
reference values in other reading. 11 This teacher was the 
only one who mentioned the importance of giving background 
for the more "difficult" pieces of literature. 
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J a n e  E y r e  w a s  d e f i n e d  a s  " a  g o o d  b o o k  w i t h  d e f i n i t e  
a p p r o a c h e s  t o  a  p r o b l e m  a n d  i s  r e l a t i v e l y  e a s y  t o  g e n e r -
a l i z e "  a n d  " a d v e n t u r e ,  m o r a l . "  B o o t h  T a r k i n g t o n ' s  b o o k s  
w e r e  g i v e n  f o r  t h e i r  h u m o r  a n d  M a r k  T w a i n ' s  b o o k s  f o r  
h u m o r ,  g e n t l e  s a t i r e ,  a n d  a d v e n t u r e .  V a r i o u s  w o r k s  o f  
D i c k e n ' s  e x c l u d i n g  T a l e  o f  T w o  C i t i e s  w e r e  c i t e d  f o r  g i v i n g  
B r i t i s h  s e t t i n g ,  c h a r a c t e r i z a t i o n ,  a n d  i d e a s .  T r e a s u r e  
I s l a n d ' s  a p p e a l  w a s  i t s  a d v e n t u r e ,  L e s  M i s e r a b l e s  b e c a u s e  
" I t  i s  a  g o o d  b o o k  t h a t  t h e  s t u d e n t s  l i k e .  B e c a u s e  i t  
s t r e s s e s  t h e  i d e a l  o f  f r e e d o m  a n d  p r o m o t e s  c o m p a s s i o n .  
I t  s t i m u l a t e s  i n t e r e s t  i n  o t h e r  s u b j e c t s , "  a n d  I v a n h o e  
b e c a u s e  i t  g i v e s  t h e  l i f e  o f  t h e  s a x o n s  a n d  N o r m a n s .  T h e  
n o v e l s  o f  D a p h n e  D u  M a u r i e r  w e r e  l i s t e d  f o r  t h e i r  e l e m e n t s  
o f  s y m b o l i s m ,  a d v e n t u r e ,  a n d  a s  a n  e x a m p l e  o f  " p e r f e c t  
d e v e l o p m e n t  o f  s u s p e n s e . "  
S u m m a r y  
T h e  c o n t e n t  a n d  t y p e s  o f  n o v e l s  l i s t e d  w o u l d  c e r -
t a i n l y  r e q u i r e  a  b r o a d  b a c k g r o u n d  i n  m a n y  f i e l d s  a s  w e l l  
a s  m u c h  s p e c i a l i z a t i o n  i n  l i t e r a t u r e .  T h u s  q u e s t i o n s  
n u m b e r  t w e l v e  a n d  t h i r t e e n  i n q u i r e d  a s  t o  w h i c h  f i e l d s  o f  
s t u d y  h a d  m o s t  h e l p e d  t h e  t e a c h e r s  p r e p a r e  f o r  t e a c h i n g  
l i t e r a t u r e  a s  w e l l  a s  a s k i n g  i n  w h i c h  f i e l d s  t h e y  w i s h e d  
t h e y  h a d  h a d  m o r e  t r a i n i n g .  
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Question twelve appeared on the questionnaire in the 
following manner: 
XII. A. What fields of study most helped you in 
teaching literature? Mark 1, 2, 3, 4, 
and 5 in order of value. 
B. 
Anthropology 
Art 
Biological Science 
Botany 
English 
Geography 
History 
Journalism 
Literature 
Languages 
Chemistry 
Drama 
Economics 
Philosophy 
Psychology 
Sociology 
Music 
In what fields 
further work? 
the list above 
or value. 
Speech 
Mathematics 
Physical Science 
Political Science 
do you wish you'd had 
Mark a, b, c, etc. after 
indicating order of need 
C. Name specific areas or course in fields 
you wish you'd had further work. 
D. Why would such be helpful or valuable? 
A chart showing the answers to part 11 A" will indicate 
which fields of study the teachers felt had helped them 
the most in their teaching of literature. 
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T A B L E  I V  
T h i s  c h a r t  i s  b a s e d  o n  t h e  H a r e  p r e f e r e n t i a l  s y s t e m .  
T h e  t e a c h e r s  w e r e  t o  m a r k  o n e ,  t w o ,  t h r e e ,  f o u r ,  a n d  f i v e  
i n  o r d e r  t o  v a l u e  t h o s e  f i e l d s  o r  c o u r s e s  t h e y  f e l t  h a d  
h e l p e d  t h e m  t h e  m o s t  i n  t h e  t e a c h i n g  o f  l i t e r a t u r e .  
E a c h  i t e m  m a r k e d  o n e  r e c e i v e d  f i v e  p o i n t s ,  e a c h  i t e m  
m a r k e d  t w o  r e c e i v e d  f o u r  p o i n t s ,  i t e m s  m a r k e d  t h r e e  r e c e i v e d  
t h r e e  p o i n t s ,  i t e m s  m a r k e d  f o u r  r e c e i v e d  t w o  p o i n t s ,  a n d  
t h o s e  m a r k e d  f i v e  r e c e i v e d  o n e  p o i n t .  H e r e ,  t h e n ,  i n  o r d e r  
o f  h i g h e s t  n u m b e r  o f  p o i n t s  a r e  t h e  f i n d i n g s :  
1 .  L i t e r a t u r e - - - - - - - - - - - - - - - - - - - - - - - 1 9 0  t o t a l  p o i n t s  
2 .  H i s t o r y - - - - - - - - - - - - - - - - - - - - - - - - - - 1 0 7  t o t a l  p o i n t s  
3 .  E n g l i s h - - - - - - - - - - - - - - - - - - - - - - - - - - 1 0 2  t o t a l  p o i n t s  
4 .  P s y c h o l o g y - - - - - - - - - - - - - - - - - - - - - - - 8 1  t o t a l  p o i n t s  
5 .  D r a m a - - - - - - - - - - - - - - - - - - - - - - - - - - - - 7 5  t o t a l  p o i n t s  
6 .  L a n g u a g e - - - - - - - - - - - - - - - - - - - - - - - - - 6 5  t o t a l  p o i n t s  
7 .  S p e e c h - - - - - - - - - - - - - - - - - - - - - - - - - - - 5 8  t o t a l  p o i n t s  
8 .  P h i l o s o p h y - - - - - - - - - - - - - - - - - - - - - - - 5 6  t o t a l  p o i n t s  
9 .  S o c i o l o g y - - - - - - - - - - - - - - - - - - - - - - - - 3 8  t o t a l  p o i n t s  
5  
1 0 .  E d u c a t i o n - - - - - - - - - - - - - - - - - - - - - - - - 3 3  t o t a l  p o i n t s
1  
1 1 .  J o u r n a l i s m - - - - - - - - - - - - - - - - - - - - - - - 2 9  t o t a l  p o i n t s  
1 2 .  G e o g r a p h y - - - - - - - - - - - - - - - - - - - - - - - - 2 7  t o t a l  p o i n t s  
1 3 .  M u s i c  a n d  P o l i t i c a l  S c i e n c e - - - - - - 2 0  t o t a l  p o i n t s  
1 4 .  E c o n o m i c s - - - - - - - - - - - - - - - - - - - - - - - - 1 9  t o t a l  p o i n t s  
1 5 .  A n t h r o p o l o g y  a n d  
B i o l o g i c a l  S c i e n c e - - - - - - - - - - - - - - - 1 4  t o t a l  p o i n t s  
1 6 .  B o t a n y - - - - - - - - - - - - - - - - - - - - - - - - - - - 1 2  t o t a l  p o i n t s  
1 7 .  G e o l o g y - - - - - - - - - - - - - - - - - - - - - - - - - - 6  t o t a l  p o i n t s  
1 8 .  M a t h e m a t i c s - - - - - - - - - - - - - - - - - - - - - - 7  t o t a l  p o i n t s  
1 9 .  C h e m i s t r y - - - - - - - - - - - - - - - - - - - - - - - - 2  t o t a l  p o i n t s  
2 0 .  P h y s i c a l  S c i e n c e - - - - - - - - - - - - - - - - - 0  t o t a l  p o i n t s  
l 5 A s  E d u c a t i o n  w a s  a  w r i t e - i n ,  n o t  i n c l u d e d  o n  t h e  
l i s t  ( m a d e  f r o m  c o u r s e s  i n  G e n e r a l  E d u c a t i o n  f i e l d s  a t  
C W C E )  t h e  p o i n t  t o t a l ,  3 3 ,  i s  m o r e  s i g n i f i c a n t  t h a n  m i g h t  
a p p e a r .  
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Summary 
Thus we see that the four fields which the teachers 
felt had helped them the most in their teaching of litera-
ture were (1) literature; (2) history; (3) English; and 
(4) psychology. Other evidences of their feeling that 
specialization in their own field was important are present 
in the replies to parts B, C, and D which asked: (1) In 
what field do you wish you'd had further work; (2) Name 
specific areas or courses in fields you wish you'd had further 
work; and (3) Why would such be helpful or valuable? In 
their answers the teachers combined the three questions so 
that their answers fell into two categories, general fields 
in which they wished they had had more experience and special 
areas in literature in which they wished to have had more 
training. 
General Fields. Philosophy led the list, with his-
tory, psychology, drama, languages, sociology, speech, art, 
political science, music, anthropology, and geography 
following. 
Areas of Specialization. So many areas were men-
tioned it would be best to list them. No preference was 
shown for any of these areas of specialization. The 
teachers merely listed them because they felt a need to 
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k n o w  m o r e  a b o u t  t h e i r  o w n  a n d  a l l i e d  s u b j e c t  m a t t e r .  
1 .  M o d e r n  C o m m u n i c a t i o n  
2 .  E i g h t e e n t h  a n d  N i n e t e e n t h  C e n t u r y  L i t e r a t u r e  
3 .  T h e  S h o r t  S t o r y  a s  a n  a r t  f o r m  
4 .  D r a m a t i c s  
5 .  T h e  N o v e l  a s  a n  a r t  f o r m  
6 .  C o m p o s i t i o n  
7 .  H o w  t o  t e a c h  l i t e r a t u r e  
8 .  H o w  t o  t e a c h  E n g l i s h  
9 .  C o m m e r c i a l  E n g l i s h  
1 0 .  E a r l y  a n d  M o d e r n  A m e r i c a n  L i t e r a t u r e  
1 1 .  S p e c i f i c  a u t h o r s  a n d  t y p e s  o f  l i t e r a t u r e  
1 2 .  P o e t r y  a s  a n  a r t  f o r m  
1 3 .  W o r l d  L i t e r a t u r e  
1 4 .  E u r o p e a n  L i t e r a t u r e  
1 5 .  L o g i c  a n d  E t h i c s  
M a n y  o f  t h e  t e a c h e r s  s t a t e d  t h a t ,  a s  t h e y  h a d  h a d  
t h e i r  t r a i n i n g  i n  o t h e r  a r e a s  t h a n  E n g l i s h  a n d  L i t e r a t u r e ,  
_ t h e y  f e l t  a  g r e a t  n e e d  t o  k n o w  m o r e  a b o u t  t h e  a r e a  i n  w h i c h  
t h e y  t a u g h t .  M o s t  o f  t h e  t e a c h e r s  i n d i c a t e d  a  s t r o n g  
d e s i r e  t o  b r o a d e n  t h e i r  b a c k g r o u n d s  i n  t h e i r  o w n  a n d  o t h e r  
a r e a s ,  b u t  t h e r e  w a s  o n e  u n i q u e  r e p l y :  " Y o u  p r o b a b l y  g o t  
t h i s  i d e a  i n  s o m e  a s i n i n e  e d u c a t i o n  c o u r s e .  F o r g e t  i t .  I f  
y o u  w o u l d  t e a c h  l i t e r a t u r e ,  r e a d  l i t e r a t u r e . "  R e a d  l i t e r a -
t u r e ,  y e s ,  b u t  d o e s  i t  n e c e s s a r i l y  f o l l o w  t h a t  t h e  m e r e  
r e a d i n g  w i l l  l e a d  t o  t h e  a b i l i t y  t o  c o m m u n i c a t e  t h e  i d e a s  
t o  t h e  s t u d e n t s ?  W h a t  i s  t h e  m o s t  v a l i d  o r  v a l u a b l e  
a p p r o a c h  t o  l i t e r a t u r e  a t  t h e  h i g h  s c h o o l  l e v e l ?  T h a t  i s  
p r e c i s e l y  w h a t  w a s  a s k e d  i n  q u e s t i o n  n u m b e r  t h i r t e e n .  
T h i s  q u e s t i o n  w a s  p o s e d  t o  c h e c k  t h e  c o n s i s t e n c y  o f  t h e  
a n s w e r s  t o  q u e s t i o n s  o n e ,  t w o ,  a n d  t h r e e ;  ( 1 )  " W h a t  d o  y o u  
feel is the purpose of including literature in the high 
school curriculum? (2) Do you teach literature so as to 
include ethical, spiritual, sociological, civic, psycho-
logical, and philosophical values? and (3) How do you, 
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actually or concretely, go about including the values you 
listed above? 
A sample of sixteen different approaches to the 
teaching of literature were provided. The teachers were 
asked: "Of the sixteen values listed below, indicate in 
numerical order (by placing a 1, 2, 3, etc. in parentheses 
beside the number) which values you find most valid or 
valuable. 
Here, again based on the Hare system, are the results. 
It must be mentioned that the values placed first and second 
on the questionnaire were the two with the most total 
points; however, the value placed at the sixteenth place 
was given twelfth place so the findings would seem to be 
fairly valid. It is impossible to judge how many people 
checked a certain value just because they thought it to be 
"the" one to check. Keeping these variables in mind, here 
then are values with their total number of points: 
1. To teach the student to 
think critically and 
independently so as to 
understand his own ideas 
and those of others. 563 total' points 
2 .  T o  r e a d ,  l i s t e n  a n d  o b s e r v e  
i n t e l l i g e n t l y .  4 9 2  t o t a l  p o i n t s  
3 .  T o  d i s c o v e r  t h e  g r e a t  
i d e a s  o f  m a n .  4 5 6  t o t a l  p o i n t s  
4 .  T o  r e a l i z e  t h e  
s i g n i f i c a n c e  a n d  
m e a n i n g  o f  m a n  a n d  
t h e  u n i v e r s e .  3 9 6  t o t a l  p o i n t s  
5 .  T o  r e c o g n i z e  h i s t o r i c a l  
h e r i t a g e .  3 8 7  t o t a l  p o i n t s  
6 .  T o  d i s c o v e r  t h e  b a s i s  
o f  h u m a n  b e h a v i o r .  3 8 6  t o t a l  p o i n t s  
7 .  T o  m a k e  s a t i s f a c t o r y  
i n d i v i d u a l  a n d  s o c i a l  
a d j u s t m e n t s .  3 6 2  t o t a l  p o i n t s  
8 .  T o  p r e s e n t  a s  a  m e a n s  
o f  e n j o y m e n t  o n l y .  3 3 9  t o t a l  p o i n t s  
9 .  T o  u n d e r s t a n d  w h a t  f i c t i o n ,  
p o e t r y ,  e s s a y ,  drama~' 
h o w  t h e  a r t i s t  g o e s  a b o u t  
a c h i e v i n g  h i s  i n t e n t i o n ,  
a n d  w h y  t h e  s t u d e n t  r e a c t s  
a s  h e  d o e s  t o  t h e  s e l e c t i o n s 2 7 3  t o t a l  p o i n t s  
1 0 .  T o  a p p r e c i a t e  t h e  p r o c e s s e s  
o f  l i t e r a t u r e .  2 4 7  t o t a l  p o i n t s  
1 1 .  T o  s h o w  r e l a t i o n s h i p s  
b e t w e e n  t h e  l i t e r a r y  a n d  
o t h e r  m a n i f e s t a t i o n s  o f  
t h a t  a g e  o r  t i m e  i n  w h i c h  
i t  w a s  w r i t t e n .  2 3 8  t o t a l  p o i n t s  
1 2 .  T o  i s o l a t e  t h e  b a s i c  
p h i l o s o p h y  o f  t h e  a r t i s t .  2 0 7  t o t a l  p o i n t s  
1 3 .  T o  s h o w  s i m i l a r i t i e s  a n d  
d i f f e r e n c e s  b e t w e e n  t h e  
b a s i c  t y p e s .  1 8 7  t o t a l  p o i n t s  
1 4 .  T o  p o i n t  o u t  w h y  t h e  a u t h o r  
w r o t e  w h a t  h e  d i d  a s  h e  d i d . 1 6 7  t o t a l  p o i n t s  
1 5 .  T o  e n a b l e  t h e  s t u d e n t  t o  
u s e  t h e s e  t y p e s  c r e a t i v e l y  
f o r  s e l f - e x p r e s s i o n .  1 3 5  t o t a l  p o i n t s  
1 6 .  T o  s h o w  t h e  s o c i a l  a n d  
h i s t o r i c a l  m i l i e u  f r o m  
w h i c h  t h e  w o r k  c o m e s  o r  
w h i c h  i t  i l l u s t r a t e s .  1 2 9  t o t a l  p o i n t s  
5 1  
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Notice that knowing the separate art forms was in 
ninth place while in question twelve it was considered to 
be very important. Why should there be such a difference 
in the placement of values four and sixteen when they are 
so similar? "To recognize historical heritage" and "To 
show the social and historical milieu from which the work 
comes or which it illustrates" are extensions of the same 
principle. The connotation seemed to be that the first 
represented our own historical heritage and that the latter 
represented other historical cultures. This is in direct 
opposition to some of the earlier answers which stressed 
the value of world understanding through literature. 
Why narrow our scope when "No man is an island, 
entire of itself"? If the students are to be intelligent 
observers, critics, and doers of deeds they need the whole 
world view. Literature provides the vicarious experience, 
when it is presented as an avenue to insight. 
So many of the teachers chose certain books because 
they were "good" books with "good" moral values. It is, 
of course, extremely important to present good books which 
have something of value, but how is the word "good" defined? 
One professor at Central Washington College of Education 
related that a teacher in one of his classes became very 
indignant over the "immorality" found in The Adventures of 
H u c k l e b e r r ; y  F i n n  !  T h i s  t e a c h e r  t o l d  t h e  p r o f e s s o r  t h a t  
H u c k  F i n n  w a s  a  j u v e n i l e  d e l i n q u e n t .  
W h a t  i s  a  g o o d  b o o k ;  w h a t  i s  m o r a l  o r  i m m o r a l  i n  
l i t e r a t u r e ?  S h e l l e y  o n c e  s a i d ,  " T h e  g r e a t  i n s t r u m e n t  o f  
m o r a l  g o o d  i s  t h e  i m a g i n a t i o n ;  a n d  p o e t r y  a d m i n i s t e r s  t o  
t h e  e f f e c t  b y  a c t i n g  u p o n  t h e  c a u s e .
1 1 1 6  
A l o n g  t h i s  s a m e  
l i n e  A r n o l d  B e n n e t t  i n  h i s  " S e e i n g  L i f e "  r a t e d  h u m a n  
5 3  
c u r i o s i t y  " a m o n g  t h e  h i g h e s t  s o c i a l  v i r t u e s  a s  i n d i f f e r e n c e  
c o u n t s  a m o n g  t h e  b a s e s t  d e f e c t s . "  H e  a l s o  w e n t  o n  t o  s a y :  
• • •  a n  u g l y  d e e d - - s u c h  a s  a  d e e d  o f  c r u e l t y - - t a k e s  o n  
a r t i s t i c  b e a u t y  w h e n  i t s  o r i g i n  a n d  h e n c e  i t s  f i t n e s s  
± n  t h e  g e n e r a l  s c h e m e  b e g i n  t o  b e  c o m p r e h e n d e d .  I n  t h e  
p e r s p e c t i v e  o f  h i s t o r y  w e  c a n  d e r i v e  a n  a e s t h e t i c  
p l e a s u r e  f r o m  t h e  t r a n q u i l  s c r u t i n y  o f  a l l  k i n d s  o f  
c o n d u c t - a s - w e l l ,  f o r  e x a m p l e ,  o f  a  R e n a i s s a n c e  P o p e  
a s  o f  a  S a v o n a r o l a .  O b s e r v a t i o n  e n d o w s  o u r  d a y  a n d  
o u r  s t r e e t  w i t h  t h e  r o m a n t i c  c h a r m  o f  h i s t o r y ,  a n d  
s t i m u l a t e s  c h a r i t y - - n o t  t h e  c h a r i t y  w h i c h  s i g n s  c h e q u e s ,  
b u t  t h e  m o r e  p r e c i o u s  c h a r i t y  w h i c h  p u t s  i t s e l f  t o  t h e  
t r o u b l e  o f  u n d e r s t a n d i n g .  T h e  o n e  c o n d i t i o n  i s  t h a t  t h e  
o b s e r v e r  m u s t  n e v e r  l o s e  s i g h t  o f  t h e  f a c t  t h a t  w h a t  h e  
i s  t r y i n g  t o  s e e  i s  l i f e ,  i s  t h e  w o m a n  n e x t  d o o r ,  i s  
t h e  m a n  i n  t h e  t r a i n - - a n d  n o t  a  c o n c o u r s e  o f  a b s t r a c -
t i o n s .  T o  a p p r e c i a t e  a l l  t h i s  i s  t h e
1
7 i r s t  i n s p i r i n g  
p r e l i m i n a r y  t o  s o u n d  o b s e r v a t i o n .  •  •  
T r u e ,  H u c k l e b e r r ; y  F i n n  w a s  o n c e  b a r r e d  f r o m  c e r t a i n  
l i b r a r i e s  a n d  s c h o o l s  f o r  i t s  a l l e g e d  s u b v e r s i o n  o f  
1 6
s h e l l e y ,  . 2 E •  c i t . ,  p .  7 7 2 .  
l 7 A r n o l d  B e n n e t t ,  
1 1
S e e i n g  L i f e , "  P a t t e r n s  f o r  L i v i n g  
( 3 r d  e d . ,  e d  O s c a r  C a m p b e l l ,  J u s t i n e  V a n  G r u n d y ,  a n d  
C a r o l i n e  S h r o d e s ;  N e w  Y o r k :  M a c m i l l a n  C o m p a n y ,  1 9 4 9 ) ,  p .  5 .  
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morality, but as Lionel Trilling pointed out in his intro-
duction to Huckleberry Finn the book might be thought of 
as subversive because the morality which it presented is 
not absolute, but rather a matter of time and place. 
Trilling clarifies this by continuing: 
••• We smile at that excessive care, yet in point of 
fact Huckleberry Finn is indeed a subversive book--
no one who reads thoughtfully the dialectic of Huck's 
great moral crisis will ever again be wholly able to 
accept without some question and some irony the assump-
tion of the respectable morality by which he lives, 
nor will ever again be certain that what he considers 
the clear dictates of moral reason are not merely the 18 engrained customary beliefs of his time and place ••• 
For example, most of the characters in Huckleberry 
Finn felt very righteous (moral) when they followed the 
letter of the law and turned in Jim, the slave, for a 
reward. Huck felt that he was "bad" when he hid and pro-
tected Jim. Huck followed a much bigger law, man's 
humanity to man. Huck represented the natural man who 
lived on friendly terms with nature and who rejected a 
complex mechanical society. This is Mark Twain speaking 
through Huck, and when the student is able to see this he 
has broadened his views. He has taken a vicarious journey. 
What he has gained from this trip will depend in part on 
his own background and on the way the trip was conducted 
18Lionel Trilling, Introduction to The Adventures of 
Huckleberry Finn (New York: Rhinehart & Co., Inc., 1950J, 
p. xii. 
b y  t h e  t e a c h e r .  B u t  w h e t h e r  h e  s e e s  t h e  s t o r y  a s  a n  
e x c i t i n g  a d v e n t u r e  a l o n e  o r  s e e s  d e e p e r  m e a n i n g ,  h e  h a s  
b e e n  e x t e n d e d  a n  i n v i t a t i o n  t o  l e a r n i n g - - t h e  d o o r  h a s  
b e e n  o p e n e d .  
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T h e  N a t i o n a l  C o u n c i l  o f  E n g l i s h  i n  T h e  L a n g u a g e  A r t s  
i n  t h e  S e c o n d a r y  S c h o o l  p o i n t e d  o u t :  
•  •  . A  t e a c h e r  c a n  h e l p  s t u d e n t s  t o  a c h i e v e  a  k i n d  
o f  p r o p o r t i o n  i n  t h e i r  r e a d i n g ,  b a l a n c i n g  d i s t o r t e d  
v i e w s  o f  l i f e  a n d  s t r e t c h i n g  h o r i z o n s .  A s  a  r e s u l t  o f  
s u c h  h o n e s t ,  i n f o r m e d ,  i n s p i r e d  t e a c h i n g  s t u d e n t s  s h o u l d  
b e  o p e n - m i n d e d  a b o u t  l i t e r a t u r e  o f  a l l  t y p e s ,  awal~ o f  
w h a t  e a c h  h a s  t o  o f f e r ,  a n d  r e s p o n s i v e  t o  i t  • • •  
I n  d i s c u s s i n g  t h e  t e a c h i n g  o f  l i t e r a t u r e  a s  l i t e r a r y  
t y p e s  t h e  c o u n c i l  s t r e s s e d  t h a t  t h i s  a p p r o a c h  i s  a  m a t u r e  
a p p r o a c h  a n d  s h o u l d  t a k e  i n t o  a c c o u n t  i n d i v i d u a l  d i f f e r -
e n c e s .  I t  w a s  f e l t  t h a t  t h i s  m e t h o d  c o u l d  w e l l  b e  u s e d  i n  
t h e  s e n i o r  h i g h  s c h o o l ,  b u t  t h a t  t h e r e  m u s t  b e  a n  a d j u s t i n g  
o f  t h e  l e v e l  o f  d i f f i c u l t y  i n  r e a d i n g  t o  t h e  a b i l i t y  o f  t h e  
i n d i v i d u a l .  T h i s  c o u l d  b e  d o n e  b y  d i r e c t i n g  e a c h  s t u d e n t  
i n  h i s  c h o i c e  o f  m a t e r i a l .  I t  c o u l d  b e  u s e d  a s  a  w a y  o f  
d i s c o v e r i n g  t h e  w h y ;  w h e n  u s e d  w i t h  a l l  t h e  o t h e r  a s p e c t s  
o f  t e a c h i n g  l i t e r a t u r e  s u c h  a s  t h e  a u d i o - v i s u a l  a i d s ,  
w r i t t e n  a n a l y s i s ,  p a n e l s ,  e t c . ,  i t  c o u l d  b e  v e r y  w o r t h w h i l e .  
l 9 " M e e t i n g  Y o u t h ' s  N e e d s  T h r o u g h  L i t e r a t u r e , "  i n  
E n g l i s h  L a n g u a g e  A r t s  i n  S e c o n d a r y  S c h o o l s ,  V o l .  I I I  i n  
T h e  C o m m i s s i o n  . 2 . ! ! :  t h e  E n g l i s h  C u r r i c u l u m  o f  t h e  N a t i o n a l  
C o u n c i l  o f  T e a c h e r s  o f  E n g l i s h  S e r i e s  ( N e w  Y o r k :  A p p l e -
t o n - C e n t u r y - C r o f t s ,  I n c . ,  1 9 5 6 ) ,  p p .  1 3 3 - 3 4 .  
This method is an important part of the total picture 
presented by literature and helps the student acquire a 
more mature approach. 
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So many of the teachers questioned said they had 
little time for lesson plans or units, and yet the National 
Council just cited assumes as a matter of principle that 
each teacher must be so prepared. 
Now that the study has shown what these teachers 
feel concerning how, why, and what type of literature 
should be taught at their grade level, it might be informa-
tive to discover how they compare in (1) ages; (2) gender; 
(3) marital status; (4) number of children; and (5) 
degree(s) held. Question fourteen covers these and twenty-
one other biographical facts. Just as knowing an author's 
background may give an insight into the whys, hows, whens, 
and wheres, so may the biographical data about to be 
presented. Each of the twenty-six items are analyzed. 
XIV. Biographical data 
To enable the researcher to get a cross-
sectional picture of the Washington high 
school literature teacher please fill out 
the following form. 
The ages were considered first and then the gender. 
It was discovered that out of the fifty teachers twenty-
nine were women and fifteen were men. Six people refused 
to answer this question. The ages are shown under the 
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t w o  d i v i s i o n s ,  m e n  a n d  w o m e n .  I t  i s  i n t e r e s t i n g  t o  n o t e  
t h e  a g e  a r e a s  i n  w h i c h  t h e  m a j o r i t y  o f  t h e  f o r t y - f o u r  
t e a c h e r s  f e l l ;  f o r  t h i s  r e a s o n  e a c h  a g e  t h a t  w a s  m e n t i o n e d  
w a s  l i s t e d  w i t h  t h e  n u m b e r  o f  t e a c h e r s  o f  t h a t  p a r t i c u l a r  
a g e  g r o u p  b e s i d e  i t .  
F I G U R E  I V  
A G E  G R O U P S  
W o m e n  
M e n  
A g e  2 6 - 1  
A g e  2 6 - 3  
A g e  3 0 - 2  
A g e  2 7 - 1  
A g e  3 1 - 1  A g e  3 0 - 1  
A g e  3 6 - 3  
A g e  3 1 - 1  
A g e  3 8 - 1  
A g e  3 3 - 1  
A g e  3 9 - 1  
A g e  3 4 - 2  
A g e  4 0 - 4  
A g e  3 5 - 1  
A g e  4 3 - 1  A g e  4 7 - 1  
A g e  4 5 - 3  
A g e  4 8 - 1  
A g e  4 6 - 2  A g e  5 4 - 1  
A g e  4 9 - 1  A g e  5 8 - 1  
A g e  5 2 - 2  
A g e  6 6 - 1  
A g e  5 4 - 1  
A g e  5 6 - 1  
A g e  5 8 - 1  
A g e  6 0 - 1  
A g e  6 2 - 1  
A g e  6 9 - 1  
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Age Groups. The majority of women teachers fell 
into the forty, thirty, and fifty age groups while the men 
fell into the thirty, twenty, and tied in the forty-fifty 
age groups. Four were in the sixty age group. 
Parts three and four of question fourteen asked the 
marital status and the number of children. 
Number of Children. Of the twenty-three married 
women seven had two children, six had three children, four 
had four children, and four had no children. Of the eleven 
married men four had no children, three had four children, 
two had two children, one had three, and one had one child. 
Most of the married men without children fell into the 
twenty-six and twenty-seven age group while the four married 
women without children fell into the fifty age group. 
Degree(s) Held. Forty-three teachers out of the 
fifty answered this question. As quite a variety of 
degree(s) were given, a simple listing was used. One item 
was not listed on the following page. One teacher indicated 
that she had had six years of college, but there was no 
mention made of the type of degree(s) held. 
F I G U R E  V  
D E G R E E ( S )  H E L D  
W o m e n  
B . A . - - - - - - - - - - 1 0  
A . B . - - - - - - - - - - 6  
M . A . - - - - - - - - - - 6  
M . S . i n  E d . - - - - 2  
M . S . - - - - - - - - - - 2  
B . S . - - - - - - - - - - 2  
B . S . i n  E d . - - - - 1  
M . E . - - - - - - - - - - 1  
M e n  
M . A . - - - - - - - - - - 5  
B . A . i n  E d . - - - - 3  
B . A . - - - - - - - - - - 2  
M . E . - - - - - - - - - - 1  
M . S . - - - - - - - - - - 1  
* T h r e e  w o m e n  w h o  h e l d  B . A .  d e g r e e s  a l s o  h a d  h a d  a  
f i f t h  y e a r  o f  c o l l e g e .  O n e  m a n  w h o  h e l d  a  B . A .  d e g r e e  
w a s  j u s t  a b o u t  t o  r e c e i v e  h i s  M a s t e r ' s  d e g r e e .  
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Areas of Specialization. The areas of specializa-
tion mentioned the most were (1) English with twenty men-
tions; (2) Literature with twelve mentions; (3) History 
with ten mentions; (4) Drama with nine mentions; (5) Speech 
with nine mentions; (6) Education with nine mentions; 
(7) Languages, Psychology, and Spanish with four mentions; 
(8) Guidance, Music, French, Latin, Journalism, Composi-
tion, Social Studies, with three mentions; (9) Language 
Arts, Sociology, Art, and Political Science with two men-
tions; and (10) Commercial English, Economics, Physical 
Education, Geography, Home Economics, Business Education, 
Secretarial Science, Philosophy of Education, Biology, 
Physics, and Library Science each having one mention. 
The Language Arts had only three mentions while the 
rest seem to be departmentalized areas. Quite a few 
teachers had had no training in the area of literature; 
they were the same ones who earlier in question eleven 
had expressed a desire to have more work in the area in 
which they were teaching. 
The next part under biographical data asked "From 
what college or university was the degree(s) obtained?" 
and 11What was the date of the last degree held?" Several 
did not give a date and several did not answer the ques-
tions at all, but the results showed a variety of time 
a n d  p l a c e s .  T h e  c o l l e g e s  a n d  u n i v e r s i t i e s  m e n t i o n e d  a r e  
g i v e n  i n  a l p h a b e t i c a l  o r d e r :  
1 .  A u g u s t a n - R o c k  I s l a n d ,  I l l i n o i s  
2 .  C e n t r a l  M i c h i g a n  C o l l e g e  o f  E d u c a t i o n  
3 .  C e n t r a l  W a s h i n g t o n  C o l l e g e  o f  E d u c a t i o n  
4 .  C o l l e g e  o f  P u g e t  S o u n d  
5 .  C o r n e l l  C o l l e g e  
6 .  D r a k e  U n i v e r s i t y  
7 .  E a s t e r n  W a s h i n g t o n  C o l l e g e  o f  E d u c a t i o n  
8 .  F r a n k l i n  a n d  M a r s h a l l  C o l l e g e ,  L a n c a s t e r ,  
P e n n s y l v a n i a  
9 .  G e n e r a l  B e a d l e  S t a t e  T e a c h e r ' s  C o l l e g e  
1 0 .  I n d i a n a  U n i v e r s i t y  
1 1 .  L i n f i e l d  C o l l e g e ,  M c M i n v i l l e ,  O r e g o n  
1 2 .  L o r e t t o  H e i g h t  C o l l e g e ,  L o r e t t o ,  C o l o r a d o  
1 3 .  N o r t h  D a k o t a  A g r i c u l t u r e  C o l l e g e  
1 4 .  O h i o  S t a t e  U n i v e r s i t y  
1 5 .  S e a t t l e  P a c i f i c  C o l l e g e  
1 6 .  S e a t t l e  U n i v e r s i t y  
1 7 .  S i m p s o n  C o l l e g e  
1 8 .  S t e r l i n g  C o l l e g e ,  S t e r l i n g ,  K a n s a s  
1 9 .  T e x a s  W e s l e y a n  
2 0 .  U n i v e r s i t y  o f  C a l i f o r n i a  
2 1 .  U n i v e r s i t y  o f  I d a h o  
2 2 .  U n i v e r s i t y  o f  O r e g o n  
2 3 .  U n i v e r s i t y  o f  W a s h i n g t o n  
6 1  
T h i s  g a v e  a  f i n e  c r o s s - s e c t i o n  a s  d i d  t h e  d a t e s  o f  
t h e  l a s t  d e g r e e ( s )  h e l d .  F r o m  t h e  o l d e s t  t o  t h e  m o s t  
r e c e n t  t h e  d a t e s  f e l l  i n t o  t w e n t y - t h r e e  d i f f e r e n t  g r o u p s .  
M a n y  t e a c h e r s  d i d  n o t  g i v e  a  d a t e  f o r  t h e i r  l a s t  d e g r e e ,  
b u t  f o r t y - o n e  l i s t e d  t h e m .  
L i b  r a c y  
C e n t r a : . l  \ I V  ashin~on C o l l e g e  
o f  E d u c a t i o n  
E H e n ; . . ; b u r g p  \ V  c s h i n g t ' 1 D  
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FIGURE VI 
Date of Last Held Degree 
Date Names 
1. 1918-------one mention 
2. 1923-------two mentions 
3. 1925-------two mentions 
4. 1929-------three mentions 
5. 1930-------one mention 
6. 1932-------one mention 
7. 1933-------three mentions 
8. 1935-------one mention 
9. 1936-------one mention 
10. 1937-------three mentions 
11. 1938-------four mentions 
12. 1941-------one mention 
13. 1943-------one mention 
14. 1946-------one mention 
15. 1947-------one mention 
16. 1948-------one mention 
17. 1950-------one mention 
18. 1951-------two mentions 
19. 1952-------two mentions 
20. 1953-------two mentions 
21. 1954-------two mentions 
22. 1955-------four mentions 
23. 1957-------one mention 
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P a r a l l e l  w i t h  t h e  l a s t  q u e s t i o n  c a m e  " a r e  y o u  w o r k -
i n g  f o r  a  f u r t h e r  d e g r e e ?  I f  s o ,  e x p l a i n  w h a t  d e g r e e  a n d  
a t  w h a t  c o l l e g e  o r  u n i v e r s i t y ?
1 1  
H e r e  t h e n  a r e  t h e  e x a c t  
a n s w e r s  a s  t h e y  a p p e a r e d  o n  e a c h  q u e s t i o n n a i r e :  
1 .  N o  
2 .  N o t  a t  p r e s e n t  
3 .  N o .  I  a m  s t i l l  t a k i n g  c o u r s e s  f o r  
p e r s o n a l  e n j o y m e n t  o n l y .  
4 .  Y e s - - M a s t e r  o f  A r t s  a t  t h e  U n i v e r s i t y  
o f  W a s h i n g t o n  
5 .  M . A .  i n  s p e e c h - - a t  t h e  U n i v e r s i t y  o f  
W a s h i n g t o n  
6 .  B l a n k  
7 .  N o  
8 .  B l a n k  
9 .  B l a n k  
1 0 .  B l a n k  
1 1 .  N o  
1 2 .  B l a n k  
1 3 .  B l a n k  
1 4 .  N o  
1 5 .  B l a n k  
1 6 .  N o  
1 7 .  N o  
1 8 .  M a s t e r ' s  i n  c o m p a r a t i v e  L i t e r a t u r e  a t  
t h e  U n i v e r s i t y  o f  W a s h i n g t o n  
1 9 .  B l a n k  
2 0 .  Y e s - - M a s t e r ' s  i n  E d u c a t i o n  a t  C e n t r a l  
W a s h i n g t o n  C o l l e g e  o f  E d u c a t i o n  
2 1 .  N o  
2 2 .  N o - - A l w a y s  h a v e  s e c u r e d  a d v a n c e m e n t  
w i t h o u t  a c t u a l  d e g r e e  
2 3 .  N o t  n o w - - d r o p p e d  M a s t e r ' s  a t  U n i v e r s i t y  
o f  W a s h i n g t o n  h a l f  w a y  t h r o u g h  t h e s i s .  
2 4 .  B l a n k  
2 5 .  N o  
2 6 .  B l a n k  
2 7 .  Y e s .  M a s t e r  o f  F i n e  A r t s  
2 8 .  H a v e  f o u r  q u a r t e r s  o f  c o l l e g e  i n  e x c e s s  
o f  M a s t e r ' s  D e g r e e .  
2 9 .  N o ,  j u s t  s i x t h  y e a r  
3 0 .  P e r h a p s  I  w i l l  !  I  w o u l d  l i k e  t o  g o  t o  
N o r t h w e s t e r n .  
31. Universities of Wyoming, Denver, and 
Kentucky 
32. Blank 
33. Blank 
34. No 
35. Blank 
36. Not at present 
37. M.Ed. to be conferred from University 
of Washington at the end of winter 
quarter 1957. Thesis has been completed 
and accepted. 
38. No 
39. Yes--PhD in English from the 
University of Washington 
40. M.A. (in Speech) University of Washington 
41. No 
42. No 
43. No 
44. No 
45. I have taken graduate work at the 
University of Nebraska, Doane College, 
University of Southern California, and 
Central Washington College of Education, 
but I am not working toward a higher 
degree. 
Summary 
64 
In summation, out of the forty-five answering eight 
teachers were working toward a higher degree. Seven of 
these people were working toward their Master's degree and 
one person was working toward his Doctor's Degree. Five 
teachers did not answer the question. It is fairly safe 
to assume that people working toward a degree would be 
more apt to answer. 
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P a r t s  t e n  a n d  e l e v e n  u n d e r  q u e s t i o n  f o u r t e e n  a s k e d  
f o r  ( 1 )  s o c i a l  c l u b s  a n d  ( 2 )  p r o f e s s i o n a l  g r o u p s  t o  w h i c h  
t h e  t e a c h e r s  b e l o n g e d .  A s  i n  p r e v i o u s  i n s t a n c e s  t h e  t e a c h e r s  
c o m b i n e d  t h e  a n s w e r s  t o  t h e  e x t e n t  t h a t  i t  w a s  m o s t  d i f f i -
c u l t  i n  m a n y  c a s e s  t o  d i s t i n g u i s h  b e t w e e n  w h a t  t h e y  c o n -
s i d e r e d  t o  b e  a  s o c i a l  a n d  w h a t  t h e y  c o n s i d e r e d  t o  b e  a  
p r o f e s s i o n a l  g r o u p .  T e n  g r o u p s  w e r e  m e n t i o n e d  f a r  m o r e  
t h a n  o t h e r s .  T h e  r e s t  o f  t h e  g r o u p s  h a d  f r o m  t w o  t o  o n e  
m e n t i o n s .  I n  o r d e r  o f  n u m b e r  o f  m e n t i o n  t h e  t e n  m o s t  p r e -
d o m i n a n t  g r o u p s  w e r e :  
1 .  N a t i o n a l  E d u c a t i o n  A s s o c i a t i o n - - - 3 0  m e n t i o n s  
2 .  W a s h i n g t o n  E d u c a t i o n  A s s o c i a t i o n - 2 5  m e n t i o n s  
3 .  A m e r i c a n  A s s o c i a t i o n  o f  
U n i v e r s i t y  W o m e n - - - - - - - - - - - - - - - 1 5  m e n t i o n s  
4 .  D e l t a  K a p p a  G a m m a - - - - - - - - - - - - - - - - 7  m e n t i o n s  
5 .  C h u r c h  G r o u p s - - - - - - - - - - - - - - - - - - - - 6  m e n t i o n s  
6 .  ' ' N o n - J o i n e r s " - - - - - - - - - - - - - - - - - - - - 6  m e n t i o n s  
7 .  N a t i o n a l  C o u n c i l  o f  E n g l i s h  
T e a c h e r s - - - - - - - - - - - - - - - - - - - - - - - 5  m e n t i o n s  
8 .  P a r e n t - T e a c h e r  A s s o c i a t i o n - - - - - - - 5  m e n t i o n s  
9 .  P i  L a m b d a  T h e t a - - - - - - - - - - - - - - - - - - 5  m e n t i o n s  
1 0 .  A m e r i c a n  F e d e r a t i o n  o f  T e a c h e r s - - 2  m e n t i o n s  
I t  w a s  v e r y  s u r p r i s i n g  t o  f i n d  t h a t  s o  f e w  b e l o n g e d  
t o  t h e  N a t i o n a l  C o u n c i l  o f  E n g l i s h  T e a c h e r s ;  t h i s  p r o f e s -
s i o n a l  g r o u p  s e t s  t h e  s t a n d a r d s  a n d  p r i n c i p l e s  b y  w h i c h  
E n g l i s h  a n d  l i t e r a t u r e  a r e  t a u g h t .  O u t  o f  a  p o s s i b l e  
f i f t y ,  o n l y  s e v e n  i n d i c a t e d  t h a t  t h e y  b e l o n g e d  t o  t h i s  
g r o u p .  H o w  d o e s  t h e  n u m b e r  o f  p r o f e s s i o n a l  g r o u p s  c o m p a r e  
w i t h  t h e  n u m b e r  o f  e d u c a t i o n a l  o r  l i t e r a r y  j o u r n a l s  s u b -
s c r i b e d  t o  b y  t h e  t e a c h e r s ?  W i t h  t h i s  q u e s t i o n  i n  m i n d  
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in the attempt to get a cross-section analysis, part 
thirteen asked the teachers to list 11 Education or literary 
journals subscribed to." 
Professional Reading. There were only five with any 
frequency of mention, (1) The National Education Association 
Journal, (2) The Saturday Evening Review, (sic), (3) The 
English Journal, (4) The Washington Education Association 
Journal, and (5) Clearing House. 
1. National Education Association 
Journal--------------------------27 mentions 
2. The Saturday Evening Review------25 mentions(sic) 
3. The English Journal--------------23 mentions 
4. Washington Education Association 
Journal--------------------------22 mentions 
5. Clearing House------------------- 5 mentions 
The next step was to ask for non-academic, recrea-
tional reading. There was much more frequency and variety 
here than in the professional area. Ten selections led 
the list: 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
The Reader's Digest--------------20 
Time-----------------------------16 
The Atlantic Monthly------------- 9 
-H 1 8 arper s-------------------------
Lif e----------------------------- 8 The National Geographic---------- 5 
News Week------------------------ 5 
The New Yorker------------------- 4 
'Better-Homes and Gardens--------- 4 
The New York Times--------------- 3 
mentions 
mentions 
mentions 
mentions 
mentions 
mentions 
mentions 
mentions 
mentions 
mentions 
nchurch affiliation, if any 11 was presented next 
under the biographical data. Again ten areas covered the 
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e n t i r e  q u e s t i o n .  A g a i n  a  g o o d  c r o s s - s e c t i o n  w a s  r e p r e s e n t e d :  
1 .  T w e l v e  P r e s b y t e r i a n s  
2 .  N i n e  M e t h o d i s t s  
3 .  E i g h t  b l a n k s  
4 .  F i v e  C a t h o l i c s  
5 .  F i v e  w i t h  n o  a f f i l i a t i o n s  
6 .  T h r e e  l i s t e d  " P r o t e s t a n t "  
7 .  T h r e e  L u t h e r a n s  
8 .  T w o  C h r i s t i a n  C h u r c h  
9 .  T w o  U n i t a r i a n s  
1 0 .  O n e  C h r i s t i a n  S c i e n t i s t  
" F o r e i g n  l a n g u a g e s  s p o k e n  a n d  r e a d t '  g a v e  a n  i n t e r -
e s t i n g  g r o u p i n g :  ( 1 )  s i x t e e n  s p o k e  a n d  s e v e n t e e n  r e a d  
G e r m a n ;  ( 2 )  e i g h t  s p o k e  a n d  n i n e t e e n  r e a d  F r e n c h ;  ( 3 )  
t w e l v e  s p o k e  a n d  f i f t e e n  r e a d  S p a n i s h ;  ( 4 )  t w o  s p o k e  a n d  
t h i r t e e n  r e a d  L a t i n ;  ( 5 )  t h r e e  s p o k e  a n d  t h r e e  r e a d  
S w e d i s h ;  ( 6 )  t w o  s p o k e  a n d  o n e  r e a d  I t a l i a n ;  ( 7 )  t w o  
s p o k e  a n d  o n e  r e a d  N o r w e i g i a n ;  ( 8 )  o n e  s p o k e  J a p a n e s e ;  
( 9 )  o n e  r e a d  G r e e k ;  a n d  ( 1 0 )  f o u r t e e n  i n d i c a t e d  t h a t  t h e y  
n e i t h e r  s p o k e  n o r  r e a d  a  f o r e i g n  l a n g u a g e .  T h e  r e m a i n i n g  
t e a c h e r s  l e f t  t h e  q u e s t i o n s  b l a n k .  
L o g i c a l l y ,  " f o r e i g n  t r a v e l "  c a m e  n e x t :  
1 .  C a n a d a - - - - - - - - - - - - - - - - - - - - - - 2 2  m e n t i o n s  
2 .  M e x i c o - - - - - - - - - - - - - - - - - - - - - - 2 0  m e n t i o n s  
3 .  W e s t e r n  E u r o p e - - - - - - - - - - - - - - 4  m e n t i o n s  
4 .  F r a n c e - - - - - - - - - - - - - - - - - - - - - - 4  m e n t i o n s  
5 .  J a p a n - - - - - - - - - - - - - - - - - - - - - - - 4  m e n t i o n s  
C a n a d a  a n d  M e x i c o  f a r  o u t n u m b e r e d  t h e  o t h e r  c o u n t r i e s .  
U s u a l l y  t h e  t e a c h e r s  w h o  h a d  d o n e  t h e  m o s t  f o r e i g n  t r a v e l  
w e r e  m e n  w h o  h a d  b e e n  i n  W o r l d  W a r  I I .  A l a s k a  w a s  m e n t i o n e d  
b y  t h r e e  t e a c h e r s ,  b u t  t h e y  w e r e  n o t  s u r e  i t  s h o u l d  c o m e  
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under "foreign" travel. 
Hobbies and Avocations. Here is a cross-section of 
the ten main hobbies and avocations: (1) twelve indicated 
gardening; (2) ten used their leisure time reading; (2) 
nine practiced photography; (4) eight did some sort of 
needlework; (5) seven enjoyed records and other types of 
music; (6) seven spent their free time traveling; (7) four 
played the piano; (8) four went fishing; (9) three were 
interested in dramatics; and (10) three practiced the 
culinary art. Two men had charge of a Cub Scout group. 
All the teachers who answered the question had at least 
one hobby or avocation. The average had from two to three. 
To gain an estimation of the size of the schools 
represented, part twenty under biographical data asked for 
an approximation of the 1956 and 1957 enrollment of each 
high school. Enrollments composed twelve categories: 
Annual Enrollment: 1956-57 
School size Number of schools 
1. 48--to----75----------------three schools 
2. 90--to---175----------------seven schools 
3. 200--to---275----------------six schools 
4. 300--to---375----------------five schools 
5. 400--to---480----------------four schools 
6. 500--to---600----------------one school 
7. 600--to---700----------------one school 
8. 700--to---757----------------six schools 
9. 800--to---850----------------two schools 
10. 900--to---997----------------two schools 
11. 1265--to--1800----------------four schools 
12. 2000--to--2500----------------three schools 
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N o t e  t h e  w i d e  r a n g e  i n  s i z e  o f  e n r o l l m e n t s  f r o m  t h e  
s m a l l  h i g h  s c h o o l  w i t h  o n l y  f o r t y - e i g h t  s t u d e n t s  t o  t h e  
v e r y  l a r g e  h i g h  s c h o o l  w i t h  t w o  t h o u s a n d  a n d  f i v e  h u n d r e d  
s t u d e n t s .  T h i s  d e n o t e s  t h a t  a  g o o d  c r o s s - s e c t i o n  w a s  
o b t a i n e d .  
S e c t i o n s  t w e n t y - o n e  a n d  t w e n t y - t w o  i n q u i r e d  " D o  y o u  
t e a c h  s u b j e c t s  o t h e r  t h a n  l i t e r a t u r e ? "  a n d  " I f  s o ,  w h a t  a r e  
t h e s e  s u b j e c t s ? "  F o r t y  t e a c h e r s  o u t  o f  t h e  f i f t y  d i d  t e a c h  
o t h e r  s u b j e c t s  r a n g i n g  f r o m  w r e s t l i n g  t o  c h o i r ;  t h e r e  w e r e ,  
h o w e v e r ,  o n l y  e i g h t  a r e a s  w i t h  a n y  n o t e w o r t h y  f r e q u e n c y :  
( 1 )  C o m p o s i t i o n - - t w e n t y  m e n t i o n s ;  ( 2 )  G r a m m a r - - s e v e n t e e n  
m e n t i o n s ;  ( 3 )  L a n g u a g e s  ( m o s t l y  L a t i n ) - - t e n  m e n t i o n s ;  
( 4 )  S p e e c h - - e i g h t  m e n t i o n s ;  ( 5 )  J o u r n a l i s m - - f i v e  m e n t i o n s ;  
( 6 )  H i s t o r y - - f o u r  m e n t i o n s ;  ( 7 )  G u i d a n c e - - t h r e e  m e n t i o n s ;  
a n d  ( 8 )  P h y s i c a l  E d u c a t i o n - - t h r e e  m e n t i o n s .  I t  a p p e a r s  
t h a t  t h e  t e a c h e r s  q u e s t i o n e d  w e r e  n o t  a w a r e  t h a t  a l l  o f  
t h e s e  a r e a s  ( w i t h  t h e  e x c e p t i o n  o f  P h y s i c a l  E d u c a t i o n )  
m i g h t  w e . 1 1  m a k e  u p  a  f i n e  c o r e  f o r  a  L a n g u a g e  . A r t s  p r o g r a m .  
T h e y  c o v e r  s e v e n  o f  t h e  t e n  v a l u e s  m e n t i o n e d  o n  p a g e  1 0  
o f  t h i s  t h e s i s .  
W h e n  a s k e d  " . A p p r o x i m a t e l y  w h a t  p e r c e n t a g e  o f  t o t a l  
t e a c h i n g  l o a d  d o e s  y o u r  l i t e r a t u r e  c o m p r i s e ? "  t h e  m a j o r i t y  
o f  t e a c h e r s  s a i d  t h a t  i t  c o m p o s e d  h a l f  o r  m o r e  o f  t h e i r  
t e a c h i n g  l o a d .  
T h e  n e x t  t w o  q u e s t i o n s  u n d e r  b i o g r a p h i c a l  d a t a  
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asked if the teachers had taught literature at any grade 
level other than senior high school and if they had ever 
taught literature at the college level. Twenty had taught 
either grade school or junior high school while four had 
taught at the college level. Introduction to literature, 
speech, radio, drama, world literature, and composition 
were the areas taught at the college level. 
The last biographical question asked the teachers 
how long they had been teaching. Four refused to answer 
and forty-six indicated: (1) four had taught one year; 
(2) ten had taught from one to five years; (3) nine had 
taught from five to ten years; (4) fifteen had taught from 
ten to twenty years; and (5) eight had taught more than 
twenty years. The range was from one to more than twenty 
years of teaching experience. 
General Comments. "Please feel free to use the 
space below to suggest any pertinent information not 
covered by this questionnaire." Thus read the last item. 
This was the only non-directed question. The teachers 
were free to express themselves in any way they chose. 
Their comments reflected many different attitudes, but 
for the sake of condensation they are presented under 
four headings: (1) critical; (2) informative; (3) questions 
to researcher; and (4) congratulatory. Here, then, just 
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a s  t h e y  a p p e a r e d  o n  t h e  o r i g i n a l  q u e s t i o n n a i r e ,  a r e  t h e  
g e n e r a l  c o m m e n t s :  
C r i t i c a l  
1 .  I  d o n ' t  b e l i e v e  e n o u g h  w o r k  h a s  b e e n  p u t  i n t o  
t h i s  q u e s t i o n n a i r e .  I t  i s  d i f f i c u l t  t o  a n s w e r ,  
f o r b i d d i n g  l o o k i n g  f r o m  v o l u m e  a n d  w o u l d  r e q u i r e  
m o r e  t i m e  t o  f i l l  o u t  t h a n  m o s t  b u s y  t e a c h e r s  
d u r i n g  N a t i o n a l  E d u c a t i o n  W e e k  a n d  p r e - h o l i d a y  
a c t i v i t i e s  a r e  g o i n g  t o  f i n d .  
2 .  I t  t o o k  m e  a p p r o x i m a t e l y  2 - 3  h o u r s  t o  f i l l  t h i s  
q u e s t i o n n a i r e  o u t .  I  s t a r t e d  i n  D e c e m b e r  a n d  
f i n a l l y  f o r c e d  m y s e l f  t o  s i t  d o w n  a n d  f i n i s h  i t .  
T h e  p r e c e d i n g  c r i t i c a l  a t t i t u d e s  m a y  a c c o u n t  f o r  
t h e  f a c t  t h a t  o u t  o f  t h e  f o u r  h u n d r e d  a n d  f o r t y - s i x  
q u e s t i o n n a i r e s  s e n t  f i f t y  w e r e  a n s w e r e d .  I t  i s  t o  b e  
r e m e m b e r e d  t h a t  t h e  t e a c h e r s  w e r e  a s k e d  t o  r e t u r n  t h e  
q u e s t i o n n a i r e  i n  t w o  o r  t h r e e  m o n t h s ,  n o t  t w o  o r  t h r e e  
w e e k s .  
I n f o r m a t i v e  
1 .  T h e  a c c o m p a n y i n g  l i s t  o f  s t o r i e s ,  p o e m s ,  e t c .  
w i l l  a d d  l i t t l e  t o  t h i s  s u r v e y  e x c e p t  a s  a n  
e v a l u a t i o n  o f  t h e  u t i l i t y  o f  a  s p e c i f i c  t e x t .  
W h y  n o t  s e l e c t  o t h e r  t e x t s .  I t  i s  s o m e w h a t  o f  
a  w a s t e  o f  t i m e  f o r  t h o s e  o f  u s  n o t  u s i n g  t h i s  
t e x t ,  s i n c e  t h e y  v a r y  s o  g r e a t l y  i n  t h e i r  
c o n t e n t s .  
I  w o u l d  l i k e  t o  s e e  m y  o w n  t e x t  e v a l u a t e d  a n d  
m a d e  m o r e  u s a b l e .  
W a r n i n g :  D o  n o t  p l a c e  t o o  m u c h  s t o c k  i n  o u r  
o b j e c t i v e  e v a l u a t i o n s  o f  h i g h l y  s u b j e c t i v e  
m a t e r i a l .  T o m o r r o w  m a n y  o f  u s  w o u l d  f e e l  
d i f f e r e n t l y ,  I  s u s p e c t .  
?2 
2. Unfortunately, I feel most of my comments and 
selections regarding your abstract questionnaire 
are completely of a subjective nature and can 
only be considered opinionated comments. I 
found that my students didn't agree that I 
was teaching those things I wishfully hoped 
I was stressing. 
3. The reason I have often circled both 2 & 3 is 
that I am still working out some of that informa-
tion and cannot say yet, exactly, whether or not 
I will use that piece. 
We are taking only the Englist lit. in the 
eleventh grade. Seniors have Journalism. 
4. I regret that I do not have the time to write 
all the information requested. It took me 
many hours to check the titles of selections. 
I feel you'd rather have that checked than 
nothing at all. 
Notice the word "pressuring" and the point system 
mentioned in the next answer. After "pressuring" the 
students to do outside reading, assigning "30 points" for 
unabridged books, and "6 points" for easy books, the teacher 
said that a "very valuablerr approach to literature was that 
of enjoyment. 
5. I have not answered VIII. any further than has 
been shown because no more has been assigned 
in that book. I have not taught from the book 
before and do not know what else I'll use as 
the year progresses (At years end I'll know.) 
Novels may be introduced late as assigned 
reading. I should like to do so, at any rate 
for the present, I am pressuring the students 
to read on their own by requiring a certain 
minimum of "points" of reading and book reports. 
Points are assigned by me to any book a student 
cares to read. (Easy books are worth 6 points, 
and more the harder. For example, Les Miserables, 
unabridged, is good for 30 points.) 
X I I I .  i s  r a t h e r  c o m p l e x .  O n e  a i m  o f  l i t e r a t u r e  
i s ,  I  w o u l d  s a y ,  t o  t r a i n  t h e  s t u d e n t  t o  " r e a d ,  
l i s t e n ,  a n d  o b s e r v e  i n t e l l i g e n t l y . n  B u t  a  v e r y  
v a l u a b l e  a p p r o a c h  t o  l i t e r a t u r e  i s  t h a t  o f  p r e -
s e n t i n g  i t  a s  a  m e a n s  o f  e n j o y m e n t .  
I n  t h e  n e x t  c o m m e n t  t h e  t e a c h e r  s e e m s  t o  h a v e  c o n -
f u s e d  t h e  w o r d s  " i m m o r a l "  a n d  " o b s c e n e .
1 1  
A s  w a s  p o i n t e d  
7 3  
o u t  e a r l i e r  i n  t h e  s t u d y ,  c o n v e n t i o n a l  m o r a l i t y  i s  o f t e n  
a  m a t t e r  o f  t i m e  a n d  p l a c e .  M o r a l i t y  i n  l i t e r a t u r e ,  h o w -
e v e r ,  d e p e n d s  n o t  u p o n  w h a t  i s  p r e s e n t e d  b u t  u p o n  h o w  
h o n e s t l y  a n d  t r u t h f u l l y  i t  i s  p r e s e n t e d .  " H o n e s t l y "  a n d  
" t r u t h f u l l y "  a r e ,  t o  b e  s u r e ,  r e l a t i v e  t o  t i m e ,  p l a c e ,  a n d  
t h e  b a c k g r o u n d  o f  t h e  p e r s o n  j u d g i n g .  I t  w i l l  b e  r e c a l l e d  
t h a t  H u c k l e b e r r y  F i n n  w a s  c o n s i d e r e d  b y  s o m e  t o  b e  a n  
i m m o r a l  b o o k .  A g a i n ,  r e f e r r i n g  t o  C o n r a d ' s  p u r p o s e  a s  a  
n o v e l i s t ,  i t  w a s  h i s  a i m  t o  p r e s e n t  t r u t h  a n d  t o  p r e s e n t  i t  
i n  a  t r u t h f u l  m a n n e r .  
T h e  C a n t e r b u r y  T a l e s ,  t h e  I l i a d ,  a n d  t h e  O d y s s e y  
m i g h t  b e  c o n s i d e r e d  i m m o r a l  i f  t h e y  w e r e  t a k e n  o u t  o f  
c o n t e x t .  B u t  a s  a n y  i n t e l l i g e n t  r e a d e r  k n o w s ,  t h e y  a r e  
g r e a t  w o r k s  o f  a r t  b e c a u s e  t h e y  p r e s e n t  a  t r u e  p i c t u r e  o f  
l i f e  a n d ,  a b o v e  a l l ,  o f  p e o p l e .  T h e y  a r e  u n i v e r s a l  i n  
a p p e a l  f o r  t h e y  e x p l a i n  t h e  w h y s  o f  h u m a n  n a t u r e .  T h e i r  
t r u t h s  a r e  t i m e l e s s ;  t h e y  a r e  " m i r r o r s  o f  l i f e . "  W i t h  
t h i s  i n  m i n d  n o t e  t h e  f o l l o w i n g  c o m m e n t .  
6 .  P r e s e n t  d a y  n o v e l s  a r e  o u t  o f  t h e  p i c t u r e  f o r  
t h e  m o s t  p a r t ,  d u e  t o - - e m p h a s e s  o n  s e x - - E v e n  
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the short stories are questionable for some 
reason more often than one might imagine. 
Todays teen ager are "difficult" enough without 
"more 11 in kind. 
Quite another view was taken by a teacher attending 
the 1956 summer session at Central Washington College of 
Education: 
Through imagination, that is the projection of 
yourself into other characters and their situations, 
an understanding beyond your own experience can be 
reached. By seeing well drawn characters in their 
true relationships to the conditions of their lives, 
even in ugliness can be the beauty of truth. 
No more shocking and revolting deeds can be imagined 
then those of which Bigger in Native Son by Richard 
Wright was guilty. But in a greater sense his very 
revolt, terrifying as it was, had a rightness connected 
with the dignity of the individual. The deeds lifted 
out of themselves and placed in the context of their 
society and conditions achieve artistic validity, and 
a moral validity ••• 
The moral effect upon the person reading a truly 
written story, no matter what the subject, comes through 
his understanding. He no longer judges, but seeks to 
understand. He no longer condemns, but looks for the 
cause. He no longer looks "down" upon life in any of 
its forms, he is one with life. He is no longer a 
tourist i~ a strange country, but an inhabitant 
thereof. 
Two choices were given: (1) to omit present day 
novels because they are "bad" or (2) to seek the truth 
which leads to understanding. Which shall it be? 
l9Ruth Miller, a teacher attending Central Washington 
College of Education during the summer of 1956. This paper 
was done for English 470. 
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T h e  n e x t  r e p l y  i s  a l s o  q u i t e  d i f f e r e n t  f r o m  t h e  o n e  
w h i c h  b a n n e d  " b a d "  b o o k s .  T h i s  t e a c h e r  s t r e s s e s  n b r e a d t h n  
o f  r e a d i n g  e x p e r i e n c e s  a n d  g o o d  c r i t i c a l  a n a l y s i s :  
7 .  I ' m  a f r a i d  m y  c o m m e n t s  m a y  n o t  b e  o f  m u c h  v a l u e  
i n  y o u r  s t u d y .  I  d o  m u c h  t e a c h i n g  w i t h o u t  
r e g u l a r  t e x t  b o o k s .  I  e m p h a s i z e  b r e a d t h  o f  
r e a d i n g  e x p e r i e n c e s ,  r a t h e r  t h a n  d e t a i l e d  s t u d y  
o f  " e x a m p l e s "  o r  " s e l e c t i o n s . "  A n y t h i n g  c a n  b e  
r e a d  p r o v i d e d  i t  i s  o r a l l y  e v a l u a t e d .  T h e  v a l u e  
o f  r e m a i n i n g  i n  a  s m a l l  s c h o o l  l i e s  i n  t h e  p e r -
s o n a l  f r e e d o m  t o  t e a c h  c r e a t i v e l y  a n d  a s  o n e  
b e l i e v e s  r a t h e r  t h a n  a c c o r d i n g  t o  a  s e t  
c u r r i c u l u m .  
8 .  T h e  J u n i o r  y e a r  e m p h a s i z e s  w r i t t e n  e x p r e s s i o n  
m o r e  t h a n  l i t e r a t u r e .  O n l y  l i t .  a p p r e c i a t i o n  
i s  t a u g h t .  B o o k  r e p o r t s  a r e  r e q u i r e d  o f  a l l  
s t u d e n t s - - o n e  a  m o n t h - - g o o d  a u t h o r s .  
T h e  f o l l o w i n g  c o m m e n t  r e f l e c t s  a n  a t t i t u d e  f r e q u e n t l y  
e x p r e s s e d  o n  c a m p u s .  T h e  q u e s t i o n  i s  " C a n  y o u  g e t  i t  a l l  
i n  o n e  c o u r s e ? "  
9 .  I  d o n ' t  m i n d  r e i t e r a t i n g  w h a t  I  s u g g e s t e d  i n  
X I I . D .  I f  o n l y  t h e r e  w e r e  s o m e  w a y  t o  g e t  a  
t e a c h e r ' s  c e r t i f i c a t e  w i t h o u t  t h o s e  t r i t e  e d u c a -
t i o n  c o u r s e s .  A  t e a c h e r  i s  g o o d  o r  n o t ,  d e p e n d -
i n g  u p o n  h i s  o w n  c h a r a c t e r  a n d  p e r s o n a l i t y  
d e v e l o p m e n t .  T h e r e  i s  n o  b e t t e r  w a y  t o  d e v e l o p  
t h o s e  f a c t o r s  t h a n  b y  b e i n g  a b l e  t o  d o  a  l a r g e  
n u m b e r  o f  i n t e r e s t i n g  t h i n g s .  T h e r e f o r e ,  u p  w i t h  
t h e  l i b e r a l  a n d  f i n e  a r t s  a n d  d o w n  w i t h  e d u c a t i o n  
c o u r s e s .  A f t e r  2 0  y e a r s ,  y o u  s e e ,  I  a m  s t i l l  
b i t t e r  a b o u t  w h a t  I  a n d  a  m a j o r i t y  o f  m y  c o l -
l e a g u e s  h e r e ,  c o n s i d e r  a n  u t t e r  w a s t e  o f  t i m e .  
I  a m  n o t  b i t t e r  a b o u t  a n y t h i n g  e l s e .  ( Y o u  c o u l d  
g e t  i t  a l l  i n  1  e d u c .  c o u r s e ,  p l u s  c a d e t  t e a c h i n g . )  
1 0 .  I  f i n d  i t  i n c r e a s i n g l y  d i f f i c u l t  t o  g e t  t h e  
d e s i r e d  r e a c t i o n s  t o  t h e  t r a d e h o u s e  o f f e r i n g s  
i n  H . S .  l i t e r a t u r e ,  d u e  p o s s i b l y  t o  t h e  m a n y  
n e w  a v e n u e s  o f  c o n t a c t  w i t h  t h e  o u t s i d e  w o r l d  
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such as the 11 movies, 11 television, radio, and 
the like. I get my best results in Junior Lit. 
by using Reader's Digest compilations read by 
the best readers in the class and followed by 
short quizes. 
11. The first thing to do each year is to bring 
about an interest in Literature. How, and 
how extensive I teach Literature depends on 
the emotional, social, intellectual growth 
of my students. I can have three Junior Lit. 
groups and teach three different ways. 
Also as I develop as a Lit.teacher my own 
ideals change. 
It seems as if I hardly touch this book in 
one semester. 
The last comment, number eleven, shows a mature 
recognition of the fact that people are individuals after 
all and must be treated as such. 
12. This is my first year teaching. I am new to 
this high school which I hope will explain 
the scarcity of information I am able to give 
you. 
13. I am sorry this had to be done hurriedly, 
what I had time to do at all. We have very 
few minutes for this sort of thing. 
14. If you could "bridge the gap" if you could put 
together a book or series of books with only 
superior material in them I should encourage 
your study. But you can't you know. You 
couldn't afford to publish such a book or 
series of books. No school system will sponser 
you either. You will take what you can get and 
make shift. 
I know something about schools of education 
Miss Kelly and I sympathize with you. And, 
I hope your thesis will be accepted, (I have 
no doubt that it will) but once you've tucked 
it away start immediately to dig into your 
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b o o k s .  G e t  P a r r i n g t o n ' s  " M a i n  C u r r e n t s  i n  
A m e r i c a n  T h o u g h t , "  A d a m ' s  " E d u c a t i o n  o f  H e n r y  
A d a m s ,
1 1  
a n d  t h e n  r e a d  a l l  t h e  g r e a t  n o v e l s .  
H a v e  y o u  r e a d  t h e m  a l l  M i s s  K e l l y ?  D o  y o u  
k n o w  E m e r s o n ,  T w a i n  a n d  M e l v i l l e  i n s i d e  a n d  
o u t ?  T i m e ' s  a  w a s t i n g  !  
O b v i o u s l y  t h e  p e r s o n  w r i t i n g  n u m b e r  f o u r t e e n  d i d  n o t  
r e a l i z e  t h a t  t h e  r e s e a r c h e r ' s  
1 1
s c h o o l "  i s  n o t  a  " s c h o o l  o f  
e d u c a t i o n , "  b u t  a n  a c c r e d i t e d  C o l l e g e  o f  E d u c a t i o n .  A l l  
o f  t h e  b o o k s  m e n t i o n e d  h a v e  b e e n  r e a d  a n d  t h e  i n t e n t  n e v e r  
w a s  t o  p u b l i s h  a  b o o k  o r  s e r i e s  o f  b o o k s .  
1 5 .  O u r  c o u r s e  o f  s t u d y  h a s  l i t t l e  i n  c o m m o n  
w i t h  y o u r  a n t h o l o g i e s .  I n c i d e n t a l l y ,  w e  h a v e  
n o t  f a l l e n  i n t o  " t h e  a n t h o l o g y  t r a p , "  w e  f e e l  
t h a t  s e p a r a t e  b o o k s  a r e  m o r e  a p p e a l i n g  a n d  
m o r e  t e a c h a b l e .  F o r  a  M a s t e r ' s  t h e s i s ,  y o u r  
f i e l d  s e e m s  m u c h  t o o  b r o a d  !  
T h e  n e x t  c o m m e n t  s h o w s  m a t u r i t y  a n d  w i s d o m :  
1 6 .  I  d o  n o t  w i s h  t o  i m p l y  t h a t  I  a m  o p p o s e d  t o  
m o r a l  i n s t r u c t i o n .  O u r  c l a s s  c o n s i s t e n t l y  
s t r e s s e s  h o n e s t y ,  f a i r  p l a y ,  c o u r t e s y  a n d  
a n  a d u l t  a t t i t u d e .  H o w e v e r ,  I  d o  n o t  t h i n k  
s e c o n d - r a t e  w r i t e r s  s t r e s s i n g  f i r s t - r a t e  m o r a l s  
a c h i e v e s  a  g r e a t  d e a l  i n  t h e  l o n g  r u n .  W e  
h a v e  a  b o o k  w r i t t e n  b y  e x - n e w s p a p e r  h a c k s  w h i c h  
I  d o  n o t  u s e ,  t h o u g h  t h e  s t o r i e s  p o i n t  a  w o r t h y  
m o r a l .  I t  s e e m s  t o  m e  t h a t  o n e  o f  t h e  g o a l s  o f  
l i t .  m u s t  b e  k n o w l e d g e  o f  l i t e r a t u r e ,  i t s  s c o p e ,  
h i s t o r y ,  g r e a t  a u t h o r s ,  e t c . - - a n d  t h a t  t h i s  
c a n n o t  h e l p  b u t  b r o a d e n ,  e d u c a t e  a n d  h a v e  a s  
a  b y - p r o d u c t  m a n y  d e s i r a b l e  m o r a l  a t t i t u d e s ,  a s  
w e l l  a s  f u r t h e r i n g  t h e  s t u d e n t ' s  e d u c a t i o n .  
F u r t h e r i n g  t h e  s t u d e n t ' s  e d u c a t i o n  i s ,  a f t e r  
a l l ,  m y  f u n c t i o n ,  i s  i t  n o t ?  A n  e d u c a t e d  p e r s o n  
i s  a  g r e a t  a s s e t  t o  s o c i e t y  a n d  t h u s  I  h a v e  a l s o  
c o n t r i b u t e d  t o  s o c i a l  v a l u e s .  
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Question to Researcher 
1. Most high school boys do not care for the study 
of poetry. I wonder how we can create an 
appreciation for it without cramming so much 
of it down them. 
One of the most difficult problems seems to be 
poetry. How to make it enjoyable, how to make it live? 
Many comments pointed out that things from the "outside" 
world interfered with the study and appreciation of poetry. 
In the 1950 English Journal "Life Brought to Literature 
Through Group Work," "Motion Pictures and Films for English," 
"Maintaining A Creative Atmosphere, 11 and "Mediums of Com-
munication11 were a few of the many articles listed. They 
all had one thought in mind, make it real, and make it 
live! How do you make it live? By making it a part of 
the student's life. Why try to compete with the "movies 
and such? 11 Why not make poetry as meaningful and as 
interesting as something seen on televiiion? 
Sarah Thorwald Stieglitz, a teacher in the Samuel 
J. Tilden High School in Brooklyn, wrote an interesting 
article entitled "Poetry Without Tears." This teacher was 
faced with the same problem: competition from radio, 
movies, television, etc., and how to get the students to 
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r e a d  p o e t r y  " w i t h o u t  m y  p u s h i n g  i t  d o w n  t h e i r  t h r o a t s .
1 1 2 0  
T h e  a r t i c l e  t e l l s  h o w  t h e  t e a c h e r  d e c i d e d  t o  c a p i t a l i z e  
o n  a l l  t h e  m o d e r n  m e t h o d s  o f  c o m m u n i c a t i o n :  
•  •  •  I  c a m e  t o  c l a s s  a n d  t o l d  t h e m  i n  d r a m a t i c  f o r m  
t h a t  I  h a d  r e c e n t l y  i n t e r v i e w e d  a  w e a l t h y  m a n  b y  t h e  
n a m e  o f  R i c h a r d  C o r y .  T h e  n e x t  d a y  I  r e a d  t h a t  h e  h a d  
k i l l e d  h i m s e l f .  I ,  E d w i n  A r l i n g t o n  R o b i n s o n  f o r  t h e  
n o n c e ,  w a s  s o  s t i r r e d  t h a t
2
I  w r o t e  u p  t h e  s t o r y .  W o u l d  
y o u  l i k e  t o  h e a r  i t ?  • • •  
A s  c a n  b e  i m a g i n e d  t h e  s t u d e n t s  r e a c t e d  t o  t h e  s i t u a -
t i o n .  T h i s  l e d  t o  a  d e s i r e  o n  t h e  p a r t  o f  t h e  s t u d e n t s  t o  
d o  t h e i r  o w n  d r a m a t i z a t i o n  o f  p o e m s ,  t h i s  l e d  t o  g r o u p  
w o r k ,  a n d  t h i s  i n  t u r n  l e d  t o  t h e  d i s c o v e r y  t h a t  p o e t r y  
c a n  b e  i n t e r e s t i n g .  T h i s  i s  o n l y  o n e  o f  t h e  m a n y  m e t h o d s  
w h i c h  m a k e s  u s e  o f  t h e  m o d e r n  m e a n s  o f  c o m m u n i c a t i o n  
i n s t e a d  o f  t r y i n g  t o  w o r k  a g a i n s t  t h e m .  
A n o t h e r  ( a n d  s e e m i n g l y  o b v i o u s  t h o u g h  o v e r l o o k e d )  
m e t h o d  o f  i n t r o d u c i n g  p o e t r y  t o  h i g h  s c h o o l  s t u d e n t s  i s  
t o  a p p r o a c h  i t  a s  a  u n i q u e  m e t h o d  o f  c o m m u n i c a t i o n .  I t  
i s  p o s s i b l e ,  e v e n  d e s i r a b l e ,  t o  a p p r o a c h  p o e t r y  a s  p o e t r y ,  
t o  e x p l a i n  h o w  t h e  p o e t  g o e s  a b o u t  h i s  w o r k ,  h o w  a n d  w h y  
t h e  p o e m  a f f e c t s  t h e  r e a d e r .  F o r  e x a m p l e ,  e v e n  a  m i n i m a l  
k n o w l e d g e  o f  f i g u r a t i v e  l a n g u a g e  a n d  i t s  a b i l i t y  t o  a p p e a l  
T h e  
2 0
s a r a h  T h o r w a l d  S t i e g l i t z ,  " P o e t r y  W i t h o u t  
E n g l i s h  J o u r n a l ,  X X X I X  ( J a n u a r y ,  1 9 5 0 ) ,  7 .  
2 1
I b i d . ,  p .  8 .  
T e a r s , "  
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to the senses via the concrete can and does add to the 
understanding and appreciation of poetry. Even more 
effective might be the approach showing how metaphorical 
is the language the student already uses: his slang, his 
dating conversation, etc. Max Eastman puts it this way: 
• • .He will say that the clouds are like .E.2,:Q-.£2£!!, 
and every one will pause and look up at the sky with 
pleasure. Or he will say that sumach-trees are like 
poor people, or that a peewee's note comes to yoU:--
through the air like ~ arrow. Or, even in a more 
conventionalized and common way, he will call a man 
goatish, or half-baked, or off his trolley; or he will 
say that he has butter-fingers, as they do in baseball. 
A boy gets jumped £!! by the teacher; a girl is as ~ 
~ ~ merry-,gQ-round. These are all, in their various 
ways, utterances of the poet among us, increa~~ng our 
taste of the reality by selective comparison. 
Congratulatory Remarks 
1. This was fun ! 
2. Your research study is well conceived and should 
prove valuable for Literature teachers, especially 
those preparing for the profession. 
3. Congratulations to you on your project! I hope 
you get plenty of help to see you through to 
your report ••• 
Summary 
It was rewarding to see these comments by people.in 
the same profession who clearly saw the purpose of the 
22ttax Eastman, EnjoYfent of Poetry with Anthology for 
Enjo;y;ent of Poetry (New ork: Charles Scribner's Sons, 
1951 ' pp. 36-37. 
8 1  
s t u d y  a n d  w h o  a i d e d  i n  i t s  c o m p l e t i o n .  I t  w a s  a l s o  a  
g r e a t  d e l i g h t  t o  o b s e r v e  t h a t  t h o s e  t e a c h e r s  w h o  h a d  o n l y  
t a u g h t  a  y e a r  a n d ,  a s  m a n y  o f  t h e m  s t r e s s e d ,  
1 1
a  y e a r  a n d  a  
h a l f "  w e r e  m o s t  e a g e r  t o  g i v e  t h e i r  t i m e  a n d  e f f o r t s  t o  a  
p r o j e c t  w h i c h  m i g h t  b e n e f i t  o t h e r  b e g i n n e r s  i n  t h e i r  f i e l d .  
T h a n k s  a r e  a l s o  e x t e n d e d  t o  t h o s e  m o s t  c r i t i c a l ;  t h e i r  
c o m m e n t s  w e r e  m o s t  h e l p f u l .  
C h a p t e r  f o u r  p r e s e n t s  s o m e  g e n e r a l  c o n s i d e r a t i o n s  
a n d  a  f e w  s u g g e s t i o n s  t h a t  m i g h t  b e  o f  v a l u e  t o  t h o s e  
j u s t  a b o u t  t o  b e c o m e  t e a c h e r s  o f  l i t e r a t u r e .  I t  m i g h t  
a l s o  p r o v e  t o  b e  o f  s o m e  h e l p  t o  t h o s e  w h o  h a v e  b e e n  i n  
t h e  f i e l d  f o r  a  w h i l e .  
CHAPTER IV 
GENERAL CONSIDERATIONS 
In the last chapter the findings of the question-
naire were discussed and analyzed. While it was not 
within the scope of this study to answer all the questions 
raised, still, by even a cursory consulting of the English 
Journal and other professional reading materials, answers 
can be found. In fact one of the most important suggestions 
presented to prospective teachers might well be: take the 
time to do professional reading; many helpful suggestions 
by people in the same profession with the same problems 
are available. Here are a few examples. 
J. N. Hook, Executive Secretary of the National 
Council of Teachers of English, in his The Teaching of 
High School English, had this to say: 
• • .A different set of circumstances warrants a 
different approach. The teacher of an eighth-grade 
class reading its first play probably uses the emotive 
this-is-fun approach. Markham's "Man with the Hoe" 
usually demands the sociopsychological approach. 
Bacon's essays are clarified by paraphrasing. During 
the Christmas season a class profitably and enjoyably 
expands the "moraln of O. Henry's "Gift of the Magi." 
The careful construction of Galsworthy's "Quality" 
and of dozens of other selections justifies frequent 
use of the analytical approach. In Latin-American 
literature, if the teacher wishes to emphasize the 
basic similarities between Latin-Americans and other 
Americans, he uses and reuses the sociopsychological 
approach. Since Wordsworth's life colored everything 
he wrote, the historical approach to his poetry is a 
8 3  
l i k e l y  o n e .  T h e s e  a r e  o n l y  e x a m p l e s  a n d  d o  n o t  t a k e  
i n t o  c o n s i d e r a t i o n  s p e c i f i c  c l a s s e s  o r  s p e c i f i c  o b j e c -
t i v e s  a s  t h e  t e a c h e r  m u s t  d o  w h e n  d e c i d i n g  whi~~ 
a p p r o a c h  t o  u s e  w i t h  a  g i v e n  p i e c e  o f  w r i t i n g .  
T h e  a r t i c l e  j u s t  q u o t e d  s t r e s s e d  t h a t  t h e  m e t h o d  o f  
a p p r o a c h  d e p e n d e d  a  g r e a t  d e a l  o n  t h e  o b j e c t i v e s  o f  t h e  
p a r t i c u l a r  s t u d y  a n d  u p o n  t h e  c h a r a c t e r i s t i c s  o f  t h e  
l i t e r a t u r e ,  a s  w e l l  a s  t h e  k n o w l e d g e ,  a b i l i t y ,  a n d  i n t e r e s t  
o f  t h e  c l a s s .  S i x  a p p r o a c h e s  w e r e  l i s t e d  b y  H o o k :  ( 1 )  
h i s t o r i c a l ;  ( 2 )  s o c i o p s y c h o l o g i c a l ;  ( 3 )  e m o t i v e ;  ( 4 )  d i d a c -
t i c ;  ( 5 )  p a r a p h r a s t i c ;  a n d  ( 6 )  a n a l y t i c a l .  
H i s t o r i c a l .  T h e  h i s t o r i c a l  a p p r o a c h  e m p h a s i z e s  t h e  
b i o g r a p h y  o f  t h e  a u t h o r  a n d  t h e  l i t e r a r y  a n d  h i s t o r i c a l  
e v e n t s  o f  t h e  a g e  i n  w h i c h  h e  l i v e d .  I t  h e l p s  t h e  s t u d e n t  
" p l a c e  h i m s e l f  i n  t h e  c a l e n d a r  o f  m a n ' s  d e v e l o p m e n t .
1 1 2 4  
S o c i o p s y c h o l o g i c a l .  H o o k  p o i n t e d  o u t  t h a t  t h e  
s o c i o p s y c h o l o g i c a l  a p p r o a c h  d e m o n s t r a t e s  t h a t  b a s i c a l l y  
m a n  h a s  n o t  c h a n g e d  a  g r e a t  d e a l  t h r o u g h  t h e  a g e s  a s  f a r  
a s  h i s  m o t i v e s ,  i d e a l s ,  a n d  d e s i r e s  a r e  c o n c e r n e d .  T h e r e  
a r e  s t i l l  H a m l e t s  a n d  A c h i l l e s .  T h u s  i t  h e l p s  t o  " d e f i n e  
p e o p l e .
1 1 2
5  I t  g i v e s  t h e  s t u d e n t  a  f e e l i n g  o f  h a v i n g  r o o t s  
( N e w  
2
3 J .  N .  H o o k ,  T h e  T e a c h i n g  o f  H i g 9  S c h o o l  E n g l i s h  
Y o r k :  T h e  R o n a l d  P r e s s  C o m p a n y ,  1  5 0 ) ,  p p .  1 2 8 - 2 9 .  
2 4
I b i d .  
2
5 I b i d .  ,  p .  1 2 4 .  
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and belonging as well as an understanding of and a sym-
pathy for people. 
Emotive. This approach must be handled with care 
so that sentimentality does not enter. Hook used the terms 
"gushing" and "pretty piece." Sentimentality is not likely 
to appeal to many high school students. Skillfully 
employed, said Hook, the emotive approach "may awaken 
doubters to a realization that beauty and pleasure may 
originate outside of Hollywood." 
Didactic. This method explici ty points out t1morals" 
instead of implicity showing truths. In its defense Hook 
remarked: 
••• Finding a moral is, for some students, suffi-
cient reason for reading; they apparently feel that 
they have been rewarded by learning one of the eternal 
truths or by catching a glimpse of a lighthouse which 
warns of a dangerous coast. Proclaiming the worthiness 
of this not uncommon attitude of high school students 
is the fact that admirable adults frequently demonstrate 
that they have numerous "morals" tucked away and that 
these "morals" assist i~6the formulation of an adequate philosophy of life ••• 
Paraphrastic. This involves putting abstruse litera-
ture into words the students can understand. When used in 
this manner it contributes to understanding; however, it 
also must be used with care. 
A n a l y t i c a l .  T h e  l a s t  a p p r o a c h  i s  a n  a n a l y s i s  o f  
t h e  i d e a s ,  i m a g e r y ,  m e c h a n i c s ,  a n d  t o n e  o f  a  w r i t i n g :  
• • •  T h e  w e a k n e s s  o f  t h e  a p p r o a c h  i s  t h a t  i n  d i s -
t o r t e d  f o r m  i t  b e c o m e s  w h a t  s t u d e n t s  c a l l  " p i c k i n g  t o  
p i e c e s . "  B u t  i t s  v a l u e  i s  t h a t ,  t h r o u g h  i t s  u s e ,  
s t u d e n t s  c a n  d i s c o v e r  t h a t  t r u e  l i t e r a t u r e  d o e s  n o t  
o r d i n a r i l y  j u s t  h a p p e n  b u t  r e s u l t s  f r o m  c a r e f u l  p l a n -
n i n g ,  s e l e c t i o n  a n d  r e j e c t i o n  o f  d e t a i l s ,  a n d  p a i n s -
t a k i n g  w o r k m a n s h i p .  A n  e v e n  g r e a t e r  v a l u e  i s  t h a t ,  
i f  t h e  t e a c h e r  u s e s  t h e  a n a l y t i c a l  a p p r o a c h  c o m p e -
t e n t l y ,  t h e  s t u d e n t s  i m p r o v e  i n  t h e i r  r e a d i n g  a b i l i t y  
b y  l e a r n i n g  t o  ~~stinguish t r e e  f r o m  g r o v e  i n  w h a t -
e v e r  t h e y  r e a d .  
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T h i s  w a s  o n e  a u t h o r i t y ' s  d e f i n i t i o n  a n d  a n a l y s i s  o f  
t h e  d i f f e r e n t  a p p r o a c h e s  t o  t h e  t e a c h i n g  o f  l i t e r a t u r e ,  
t h e i r  v a l u e s  a n d  w e a k n e s s e s .  I t  a n s w e r s  s o m e  o f  t h e  h o w s  
o f  h o w  t o  t e a c h  l i t e r a t u r e .  
I n  c h a p t e r  t h r e e  o f  E n g l i s h  L a n g u a g e  A r t s  i n  S e c o n -
d a r y  S c h o o l s  t h e  f o l l o w i n g  g o a l s  a r e  i m p l i c i t .  T h e y  h e l p  
t o  a n s w e r  s o m e  o f  t h e  w h y s - - w h y  t e a c h  l i t e r a t u r e .  
1 .  C u l t i v a t i o n  o f  W h o l e s o m e  P e r s o n a l  L i v i n g  
a .  S e n s e  o f  v a l u e s  
b .  S e e i n g  o n e ' s  s e l f  i n  p e r s p e c t i v e  
c .  E x t e n s i o n  o f  e x p e r i e n c e  s o  a s  t o  b e  g o o d  
c o m p a n y  f o r  o n e ' s  s e l f  a s  w e l l  a s  g o o d  
c o m p a n y  f o r  o t h e r s .  
d .  A b i l i t y  t o  u s e  c u l t u r a l  r e s o u r c e s  i n  
o n e ' s  c o m m u n i t y  
e .  C r e a t i v e n e s s  i n  r e a d i n g ,  w r i t i n g ,  
l i s t e n i n g ,  a n d  s p e a k i n g  
2
7
1 1
M e e t i n g  Y o u t h ' s  N e e d s  T h r o u g h  L i t e r a t u r e , "  i n  
E n g l i s h  L a n g u a g e  A r t s  i n  S e c o n d a r y  S c h o o l s  V o l .  I I I  i n  
T h e  C o m m i s s i o n  . Q B :  t h e  E n g l i s h  C u r r i c u l u m  o f  t h e  N a t i o n a l  
C o u n c i l  o f  T e a c h e r s  o f  E n g l i s h  S e r i e s  ( N e w  Y o r k :  A p p l e -
t o n - C e n t u r y - C r o f t s ,  I n c . ,  1 9 5 6 ) ,  p p .  1 2 3 - 5 5 .  
; \ . i i r \ ; 1 t ! ' i l ! l  . )  
~., _ , f  I i "  I  I . '  l " ' . . . : i i . . i ' w .  
~tit.rru v • :  aur~mg1on '-'01•~'\i;. 
, . , . f  f . '  , - 1 , : , , . ? ! t i n n  
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f. Personal integrity 
g. Intelligent consumption of goods and 
services because of sensitivity to the con-
notation and denotation of words 
2. Development of Social Sensitivity and Effective 
Participation in Group Life 
a. Living at the level of one's time 
b. Recognition of dignity and worth of every 
individual 
c. Control of one's prejudices so as to avoid 
giving offense or blocking important group 
action 
d. Skill in the language arts of persuasion, 
cooperative planning, discussion, and 
decision 
The remaining problems centered around two separate 
art forms. "How to bring about an appreciation of poetry?" 
and 1'How to present classical literature? n 
as In "They Will Read Poetry," by Cleveland A. Thomas, 
an interesting account was given of one teacher's pre-
sentation of poetry to a senior class. The teacher asked 
them what they thought they would need in their final year 
of English. (These students had had five years of English 
and were planning to go to college.) Most of them said 
that they did little reading of poetry outside of class 
because "it wasn't fun." The students felt that they 
needed poetry in order to be ready for college. A few of 
28c1eveland Thomas(ed.), "They Will Read Poetry," 
They Will Read Literature, Leaflet 11, Portfolio of 14 
four-page leaflets, mainly reprints of popular English 
Journal articles produced by the High School Section 
Committee of the National Council of Teachers of English, 
1955. 
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f .  P e r s o n a l  i n t e g r i t y  
g .  I n t e l l i g e n t  c o n s u m p t i o n  o f  g o o d s  a n d  
s e r v i c e s  b e c a u s e  o f  s e n s i t i v i t y  t o  t h e  c o n -
n o t a t i o n  a n d  d e n o t a t i o n  o f  w o r d s  
2 .  D e v e l o p m e n t  o f  S o c i a l  S e n s i t i v i t y  a n d  E f f e c t i v e  
P a r t i c i p a t i o n  i n  G r o u p  L i f e  
a .  L i v i n g  a t  t h e  l e v e l  o f  o n e ' s  t i m e  
b .  R e c o g n i t i o n  o f  d i g n i t y  a n d  w o r t h  o f  e v e r y  
i n d i v i d u a l  
c .  C o n t r o l  o f  o n e ' s  p r e j u d i c e s  s o  a s  t o  a v o i d  
g i v i n g  o f f e n s e  o r  b l o c k i n g  i m p o r t a n t  g r o u p  
a c t i o n  
d .  S k i l l  i n  t h e  l a n g u a g e  a r t s  o f  p e r s u a s i o n ,  
c o o p e r a t i v e  p l a n n i n g ,  d i s c u s s i o n ,  a n d  
d e c i s i o n  
T h e  r e m a i n i n g  p r o b l e m s  c e n t e r e d  a r o u n d  t w o  s e p a r a t e  
a r t  f o r m s .  " H o w  t o  b r i n g  a b o u t  a n  a p p r e c i a t i o n  o f  p o e t r y ?
1 1  
a n d  
1 1
H o w  t o  p r e s e n t  c l a s s i c a l  l i t e r a t u r e ? "  
I n  " T h e y  W i l l  R e a d  P o e t r y ,
1 1 2 8  
b y  C l e v e l a n d  A .  T h o m a s ,  
a n  i n t e r e s t i n g  a c c o u n t  w a s  g i v e n  o f  o n e  t e a c h e r ' s  p r e -
s e n t a t i o n  o f  p o e t r y  t o  a  s e n i o r  c l a s s .  T h e  t e a c h e r  a s k e d  
t h e m  w h a t  t h e y  t h o u g h t  t h e y  w o u l d  n e e d  i n  t h e i r  f i n a l  y e a r  
o f  E n g l i s h .  ( T h e s e  s t u d e n t s  h a d  h a d  f i v e  y e a r s  o f  E n g l i s h  
a n d  w e r e  p l a n n i n g  t o  g o  t o  c o l l e g e . )  M o s t  o f  t h e m  s a i d  
t h a t  t h e y  d i d  l i t t l e  r e a d i n g  o f  p o e t r y  o u t s i d e  o f  c l a s s  
b e c a u s e  " i t  w a s n ' t  f u n . "  T h e  s t u d e n t s  f e l t  t h a t  t h e y  
n e e d e d  p o e t r y  i n  o r d e r  t o  b e  r e a d y  f o r  c o l l e g e .  A  f e w  o f  
2 8
c 1 e v e l a n d  T h o m a s ( e d . ) ,  " T h e y  W i l l  R e a d  P o e t r y , "  
T h e y  W i l l  R e a d  L i t e r a t u r e ,  L e a f l e t  1 1 ,  P o r t f o l i o  o f  1 4  
f o u r - p a g e  l e a f l e t s ,  m a i n l y  r e p r i n t s  o f  p o p u l a r  E n g l i s h  
J o u r n a l  a r t i c l e s  p r o d u c e d  b y  t h e  H i g h  S c h o o l  S e c t i o n  
C o m m i t t e e  o f  t h e  N a t i o n a l  C o u n c i l  o f  T e a c h e r s  o f  E n g l i s h ,  
1 9 5 5 .  
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them even mentioned such values as an acquaintance with 
general culture. The teacher discovered some sound think-
ing on their part. 'When they were asked what kind of poems 
they preferred, the answer was "Modern !11 
The class started with Utermeyer's Modern American 
and British Poetry. The students asked that certain poets 
be assigned. The teacher suggested Dickinson, Robinson, 
Frost, Sandburg, the Benets, Eliot, and Macleish among the 
Americans and Housman, Masefield, Sassoon, Brooke, and 
Auden among the British. The poems suggested were ones 
the students would easily understand, but they were free 
to read more difficult ones. They were asked to make a 
list of titles and authors they liked. Notations were 
explained and suggested. Emphasis was placed on finding 
the main ideas, handling of inversions, ideas, mood, 
description, author's purpose, etc. 
The next step was to have them look for topics, 
ideas, and themes. A list of themes was put on the board 
including nature, love, death, immortality, religion, 
pessimism or futility, war, despair, and beauty. Despair 
was chosen: 
• • .Despair is one of the attitudes prevalent 
in the world around them, a disturbing one to which 
they apparently feel the need for some kind of answer. 29 
29Ibid. 
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N o w  t h a t  a  s u b j e c t  a r e a  ( d e s p a i r )  h a d  b e e n  c h o s e n ,  
a s  a  n e x t  s t e p  t h e  m o d e r n  h i s t o r y  t e a c h e r  h e l p e d  b y  g i v i n g  
t h e  s t u d e n t s  a  s h o r t  b i b l i o g r a p h y  o f  r e l a t e d  b a c k g r o u n d .  
T h e s e  b o o k s  g a v e  i n f o r m a t i o n  f o r  i n f o r m a l  r e p o r t s  t o  c l a s s -
m a t e s  w h o  w e r e  t a k i n g  n o t e s ,  a s k i n g  q u e s t i o n s ,  a n d  o f f e r i n g  
f u r t h e r  i n f o r m a t i o n .  T h i s  t y p e  o f  s t u d y  c o n t i n u e d  f o r  
a b o u t  a  w e e k .  N o w  t h e  c l a s s  w a s  p r e p a r e d  t o  c o n s i d e r  
e i g h t e e n t h  a n d  n i n e t e e n t h  c e n t u r y  p o e t r y .  W o r k s  b y  A r n o l d ,  
a n d  J a m e s  T h o m s o n ' s  " T h e  C i t y  o f  D r e a d f u l  N i g h t "  w e r e  r e a d .  
T h e  t e a c h e r  s a i d  t h a t  a f t e r  t h i s  i t  w a s  n o t  h a r d  t o  l e a d  
t h e  c l a s s  t o  a g r e e  t o  t u r n  t o  p o e m s  o f  o p t i m i s m .  T h e  
h e a v i e s t  e m p h a s i s  a m o n g  t h e s e  p o e m s  w a s  t o  f a l l  o n  B r o w n i n g  •  
•  •  •  I n  t h e  e n d ,  t h e n  t h e s e  s e n i o r  c l a s s e s  h a d  r e a d  
a  g o o d  d e a l  o f  p o e t r y  t h a t  i s  p r e s c r i b e d  b y  t h e  t r a d i -
t i o n a l  s u r v e y  a p p r o a c h .  B u t  t h e y  h a d  r e a d  i t  w i t h  a  
s p e c i f i c  p u r p o s e  i n  m i n d ,  a  p u r p o s e  w h i c h  t h e y  h a d  
c h o s e n  t h e m s e l v e s  a n d  w h i c h  t h e y  t h e r e f o r e  a c c e p t e d .  
T o  c o n c l u d e  t h e  u n i t ,  t h e  c l a s s  s p e n t  t w o  d a y s  s u m m i n g  
u p  t h e  t w o  p o s i t i o n s  o f  d e s p a i r  a n d  o p t i m i s m  a n d  t h e n  
w r o t e  a  p a r a g r a p h  s t a t e m e n t  o f  t h e i r  p o s i t i o n  o n  t h e  
i s s u e ,  g i v i n g  r e a s o n s  f o r  t h e  s t a n d  t h e y  w e r e  t a k i n g .  
I t  w a s  p e r h a p s  i n t e r e s t i n g  t o  n o t e  t h a t ,  o f  t h e  a b o u t  
o n e  h u n d r e d  s t u d e n t s  w h o  h a d  u s e d  t h i s  a p p r o a c h  o n l y  
o n e  p r o f e s s e d  t o  b e  a  p e s s i m i s t .  T h a t  o n e  a p p e a r e d  
t o  b e  u s i n g  h i s  s t a n d  a s  a n  a t t e n t i o n - g e t t i n g  d e v i c e  
a n d  a f t e r  a  t e r m  i n  c o l l e g 3
0
s e e m e d  t o  h a v e  s t r o n g l y  
m o d i f i e d  h i s  p o s i t i o n  • • •  
H e r e  a g a i n  w a s  a  s u g g e s t i o n  b y  o n e  i n  t h e  pro~ession. 
N o  d o u b t  i t  w a s  n o t i c e d  h o w  t h e  t e a c h e r  m a d e  u s e  o f  s u c h  
3 0 I b i d .  
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techniques as: (1) starting where the students wanted to 
start with modern poetry; (2) bringing in other related 
subject areas such as modern history; (3) showing the impor-
tance of notations; (4) encouraging informal panels and 
discussions; (5) preparing the students for more advanced 
reading in poetry; and (6) having the students conclude the 
unit by giving their ideas and reasons for choosing a cer-
tain attitude. 
The last area to be considered is the reading of 
classical literature. As will be remembered from some of 
the comments on the teacher's questionnaires, some felt 
that nothing but classics should be taught, some held that 
anything but classics should be taught (in high school), 
and some asked, "How can they be taught?" J. N. Hook 
observes: 
• • .A middle ground seems to be best. We must face 
the fact that most of the reading our students do after 
graduation will be taken from contemporary materials--
magazines, books-of-the-month, etc. As teachers we need 
to make reading more discriminating than it would have 
been if we had never existed. We can teach discrimina-
tion only by introducing to our classes many varieties 
of writing, and by helping students to understand their 
similarities and their differences. We need to present 
Homer and Chaucer and Hawthorne and others with suffi-
cient skill that our students will not only see what has 
made these writers live, but also to use them as t3~ch­
stones for the evaluation of other literature ••• 
31J. N. Hook, The Teaching of Hig~ School English 
(New York: The Ronald Press Company, 1 50), p. 111. 
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T h e  f o r e g o i n g  i s  b u t  a  s a m p l i n g  o f  a d v i c e  a n d  h e l p  
t o  b e  f o u n d  i n  p r o f e s s i o n a l  r e a d i n g .  
T o o l s  f o r  T e a c h i n g  E n g l i s h  i s  a  c a t a l o g  p u t  o u t  b y  
t h e  N a t i o n a l  C o u n c i l  o f  T e a c h e r s  o f  E n g l i s h ,  7 0 4  S o u t h  
S i x t h  S t r e e t ,  C h a m p a i g n ,  I l l i n o i s .  I t  l i s t s  m a n y  i n e x p e n -
s i v e  t e a c h i n g  a i d s  f o r  E n g l i s h  t e a c h e r s  a t  a l l  g r a d e  l e v e l s ,  
s o m e  o f  t h e  m a t e r i a l s  b e i n g :  
1 .  N e w  l i t e r a r y  m a p s  
2 .  P a m p h l e t s  
3 .  N e w  f i l m s t r i p s  
4 .  L i t e r a r y  r e c o r d i n g s  
5 .  P u b l i c a t i o n s  o f  o t h e r  o r g a n i z a t i o n s  
6 .  R e p r i n t s  
7 .  R e a d i n g  l i s t s  
N e w  L i t e r a r y  M a p s .  T h i s  s e c t i o n  l i s t e d  m a p s  s u c h  
a s  " L i t e r a r y  M a p  o f  L o n d o n , "  " W o r l d  P a n o r a m a  o f  L i t e r a t u r e , n  
" B r i t i s h  I s l e s  L i t e r a r y  M a p , "  a n d  " P i l g r i m ' s  P r o g r e s s  M a p . "  
P a m p h l e t s .  S o m e  o f  t h e  p a m p h l e t s  m e n t i o n e d  i n c l u d e d  
s u c h  a r e a s  a s  r e a d i n g  r e a d i n e s s ,  i n t e r p r e t i n g  l a n g u a g e ,  
b i b l i o g r a p h i e s  o f  a u d i o - v i s u a l  a i d s  f o r  d i f f e r e n t  l i t e r a t u r e  
c o u r s e s ,  a n d  h o w  c h i l d r e n  d e v e l o p  t h e  l a n g u a g e  a r t s .  
N e w  F i l m s t r i p s .  T h e r e  w e r e  f i l m s t r i p s  o n  A l e x a n d e r  
t h e  G r e a t ,  R i c h a r d  I I I ,  T h e  G l a s s  S l i p p e r ,  t h e  U n i v e r s i t y  
o f  C a l i f o r n i a  a t  B e r k e l e y  h a s  a  v i v i d l y  i n t e r e s t i n g  n a r -
r a t e d  f i l m  o n  T h e  R i m e  o f  t h e  A n c i e n t  M a r i n e r ,  b a s e d  u p o n  
- - - - - - - - - - - - - - - - - - - - - - - - - -
Gustan Dore's illustrations, with background music, and 
many others. 
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Literary Recordings. Besides many other types of 
recordings, there were records (such as Vachel Lindsay's 
"The Congo") where the poets read their own poems. These 
would certainly bring the poet closer to the students and 
might create a desire to find out more about individual 
poets. 
Publications of Other Organizations. These as the 
title implies were lists of books put out by other profes-
sional groups such as the William s. Gray publications. 
In this manner people in the profession share their findings 
and give suggestions. 
Reprints. Reprints of articles having appeared in 
the English Journal are made available either in portfolio, 
pamphlet, or single form. 
Reading Lists. These included a list of professional 
books about to be published or just on the market. Books 
that may help to supplement the teacher's reading are also 
available. This is one answer to the teachers' complaints 
about being text book bound. Most of these books are ready 
f o r  u s e  i n  t h e  l a t e  f a l l  o f  e a c h  y e a r . 3
2  
S u m m a r y  
T h u s  i t  c a n  b e  s e e n  t h a t  t h e r e  a r e  m a n y  m a t e r i a l s  
t o  b e  u s e d  i n  t h e  t e a c h i n g  o f  l i t e r a t u r e .  F o r  a  r e a l l y  
e n r i c h e d  p r o g r a m  a  v a r i e t y  o f  t h e s e  a i d s  s h o u l d  b e  u s e d .  
S i n c e  s o m e  c h i l d r e n  l e a r n  p r i m a r i l y  t h r o u g h  t h e  a u d i t o r y  
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s e n s e s ,  o t h e r s  t h e  v i s u a l ,  a n d  t h e  t h i r d  g r o u p  a  c o m b i n a -
t i o n  o f  t h e  a u d i o - v i s u a l ,  t h e y  s h o u l d  b e  g i v e n  s u c h  a  
v a r i e t y  o f  t h e s e  a i d s  t h a t  t h e  m a j o r i t y  o f  t h e m  w i l l  f i n d  
l i t e r a t u r e  o n e  o f  t h e  m o s t  i n t e r e s t i n g ,  e x c i t i n g ,  p l e a s u r -
a b l e ,  a n d  r e v e a l i n g  o f  t h e  h u m a n i t i e s .  
L i t e r a t u r e  i s  a s  a l i v e  a s  t h e  c h a r a c t e r s  i t  p o r t r a y s .  
I t  i s  u p  t o  t h e  t e a c h e r  t o  m a k e  i t  l i v e  f o r  t h e  s t u d e n t s - -
m a k e  i t  l i v e  s o  t h e y  c a n  f e e l ,  s e e ,  h e a r ,  a n d  u n d e r s t a n d  
t h e  r i c h  p a n o r a m a  i t  u n f o l d s .  I f  t h e  c l a s s i c s  w e r e  r e a l l y  
" d e a d
1 1  
t h e y  s h o u l d  b e  " b u r i e d , "  b u t  t h e y  a r e  s t i l l  w i t h  
u s ,  s t i l l  r e v e a l i n g ,  s t i l l  i n s p i r i n g  t o  t h o s e  w h o  h a v e  
b e e n  h e l p e d  t o  a p p r e c i a t e  t h e i r  v a l u e .  
3
2
T h e  O c t o b e r ,  1 9 5 5  i s s u e  o f  T h e  E n g l i s h  J o u r n a l  
c o n t a i n s  a  u s e f u l  l i s t  c o m p i l e d  b y  J o h n  S e a r l e c  S e p i l e s  
o f  W i s c o n s i n :  " S o u r c e s  o f  F r e e  a n d  I n e x p e n s i v e  . M a t e r i a l  
f o r  T e a c h e r s  o f  E n g l i s h , "  p p .  4 0 5 - 4 1 0 .  
CHAPTER V 
FINAL CONCLUSIONS 
Chapter I of this study presented the problem of 
the lack of understanding and appreciation for poetry and 
classical literature on the part of a large number of high 
school students. The question of why was raised. 
Chapter II explained the questionnaire survey and 
the purpose of trying to discover the attitudes of the 
eleventh and twelfth grade teachers of literature in the 
state of Washington as to why, how, and what literature 
should be taught and how they actually went about teaching 
it. It was shown that a good cross-section analysis was 
obtained. 
Chapter III presented the questionnaire, and the 
answers and analysis for each question. The first questions 
revealed that the following were considered the most impor-
tant reasons for teaching literature to the high school 
students in grades eleven and twelve: (1) appreciation 
and critical selection; (2) transmission of historical 
heritage; (3) meeting social needs; (4) providing good 
use of leisure time; (5) rendering vicarious experiences; 
(6) teaching reading skills; (7) introducing the beauty of 
style; (8) stimulating the imagination and creative 
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e x p r e s s i o n ;  a n d  ( 9 )  p r e p a r i n g  t h e  s t u d e n t s  f o r  c o l l e g e .  
T h e  n e x t  q u e s t i o n  a s k e d  t h e  t e a c h e r s  i f  t h e y  t a u g h t  
l i t e r a t u r e  s o  a s  t o  i n c l u d e  e t h i c a l ,  s p i r i t u a l ,  s o c i o l o g i c a l ,  
c i v i c ,  p s y c h o l o g i c a l ,  a n d  p n i l o s o p h i c a l  v a l u e s .  W h i l e  t h e r e  
w e r e  s o m e  s p e c i f i c  v a l u e s  m e n t i o n e d  u n d e r  e a c h  h e a d i n g ,  t h e  
m a j o r i t y  o f  r e s p o n s e s  w e r e  m a d e  u p  o f  g e n e r a l i t i e s  a n d  
g e n e r a l i z a t i o n s .  
I n  o r d e r  t o  c l a r i f y  t h e s e  a n s w e r s ,  q u e s t i o n  n u m b e r  
t h r e e  a s k e d  f o r  a c t u a l  o r  c o n c r e t e  w a y s  t h e  t e a c h e r s  i n c l u d e d  
t h e  v a l u e s  t h e y  h a d  l i s t e d .  G r o u p  d i s c u s s i o n  w a s  u s e d  w i t h  
t h e  m o s t  f r e q u e n c y .  O v e r  h a l f  o f  t h e  t e a c h e r s  u s e d  t h i s  
m e t h o d .  W h i l e  i t s  i m p o r t a n c e  w a s  p o i n t e d  o u t ,  t h e  u s e  o f  
a u d i o - v i s u a l  a i d s  w a s  m e n t i o n e d  b y  o n l y  o n e  p e r  c e n t  o f  t h e  
t e a c h e r s .  T h e  q u e s t i o n  w a s  p o s e d  " W h y  n o t  m a k e  u s e  o f  t h e  
m o d e r n  m e a n s  o f  c o m m u n i c a t i o n  s u c h  a s  r e c o r d i n g s ,  f i l m s ,  
a n d  s l i d e s ? "  A n o t h e r  p o s s i b l e  a n s w e r  w a s  p r e s e n t e d  b y  t h e  
s u g g e s t i o n  t h a t  t h e  t e a c h e r  m i g h t  s t i m u l a t e  i n t e r e s t  b y  
g i v i n g  t h e  s t u d e n t s  s o m e  h i s t o r i c a l  b a c k g r o u n d  a b o u t  t h e  
a u t h o r  a n d  a b o u t  t h e  a r t  f o r m  h e  c h o s e  a n d  h i s  p u r p o s e  f o r  
c h o o s i n g  i t .  
Q u e s t i o n s  f o u r  a n d  f i v e  a s k e d  e x a c t l y  w h i c h  c o u r s e s  
w e r e  r e q u i r e d  a n d  w h i c h  c o u r s e s  w e r e  e l e c t i v e s  i n  t h e  f i e l d  
o f  l i t e r a t u r e .  W h i l e  A m e r i c a n  l i t e r a t u r e  i n  t h e  e l e v e n t h  
a n d  E n g l i s h  l i t e r a t u r e  i n  t h e  t w e l f t h  g r a d e s  w e r e  r e q u i r e d  
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by over ninety per cent of the schools polled, half of the 
schools did not offer electives in literature and very few 
offered World literature. It was stressed that this seemed 
ironic since in answering questions one and two much stress 
was placed upon literature as a means of instilling histor-
ical and cultural heritage. Since the student of today 
lives in a dynamic world of change, in order to know his 
own culture he needs to know its beginnings. How did it 
come about? Where did it start and why? He needs the 
whole world picture. 
Question six revealed that only two of the teachers 
used the core-curriculum. The other teachers had never 
used it but they indicated a bias against such a program. 
They thought of it in terms of Social Studies and English, 
with one having to suffer or perhaps both. It was pointed 
out that literature could also be part of a Language Arts 
core so that there was no need for any of the subjects to 
"suffer." 
The seventh question asked the teachers to list the 
text or textbooks they used in their teaching of literature. 
Adventures in English Literature, Adventures in American 
Literature, Adventures in Appreciation, and Literature and 
Life in America had the highest number of mentions. 
Several teachers preferred the use of individual books 
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s i n c e  t h e y  f e l t  t e x t  a n d  a n t h o l o g i e s  t h r o t t l e d  t h e m .  
W h e n  t h e  n e x t  s e t  o f  q u e s t i o n s  a s k e d  t h e m  t o  l i s t  
f a v o r i t e  s e l e c t i o n s ,  n o v e l s ,  a n d  s e l e c t i o n s  t h e y  w o u l d  n o t  
u s e  s o m e  i n t e r e s t i n g  a t t i t u d e s  w e r e  r e v e a l e d .  T h e  q u e s t i o n s  
o f  w h a t  i s  a  " g o o d "  b o o k  a n d  w h a t  i s  a  " b a d
1 1  
b o o k  a p p e a r e d ,  
a s  d i d  t h e  f e e l i n g  o n  t h e  p a r t  o f  s o m e  t h a t  t h e  c l a s s i c s  
a n d  p o e t r y  w h i c h  r e q u i r e s  r e s e a r c h  a r e  t o o  d i f f i c u l t  f o r  
t h e  a v e r a g e  j u n i o r  a n d  s e n i o r  h i g h  s c h o o l  s t u d e n t .  I t  
w a s  s h o w n  t h a t  t h e r e  i s  a  d i f f e r e n c e  b e t w e e n  t h e  o b s c e n e  
a n d  t h e  i m m o r a l  i n  l i t e r a t u r e .  I m m o r a l i t y  m a y  b e  t h e  c o n -
v e n t i o n s  o f  t h e  t i m e  a n d  t h e  p l a c e .  F o r  e x a m p l e ,  H u c k l e -
b e r r y  F i n n  w a s  a t  o n e  t i m e  b a n n e d  f r o m  m a n y  l i b r a r i e s  
b e c a u s e  i t  w a s  " i m m o r a l .
1 1  
I m m o r a l  b e c a u s e  H u c k  d i d  n o t  
f o l l o w  t h e  c u s t o m s  o f  h i s  t i m e  a n d  h i s  p l a c e .  H e  h a d  t h e  
s l a v e  a n d  t h u s  h e  w a s  
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b a d . "  T r u t h  i s  t h e  a i m  o f  t h e  
n o v e l i s t .  H e  t r i e s  t o  p r e s e n t  l i f e  i n  a  t r u t h f u l  m a n n e r  
s o  t h a t  o t h e r s  m a y  s e e ,  m a y  u n d e r s t a n d ,  m a y  s y m p a t h i z e ,  
a n d  m a y  l e a r n  a b o u t  h i s  f e l l o w  m e n .  
P o e t r y  t a k e s  f o r  o n e  o f  i t s  a i m s  t h e  s t i m u l a t i o n  o f  
t h e  i m a g i n a t i o n  a n d  t h i s  s t i m u l a t i o n  c a n  b e  a i d e d  b y  p r e -
s e n t i n g  p o e t r y  a s  a  u n i q u e  a r t  f o r m  a n d  b y  e x p l a i n i n g  i t s  
p u r p o s e  a n d  f u n c t i o n  a s  a n  a r t  f o r m .  I t s  f i g u r a t i v e  
l a n g u a g e  m u s t  b e  e x p l a i n e d  i n  o r d e r  t o  h a v e  i t  a p p r e c i a t e d .  
W h e n  t h e  t e a c h e r s  w e r e  a s k e d  w h i c h  c o l l e g e  o r  
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university courses had helped them the most in preparing 
to teach literature, Literature, History, English, Psycho-
logy, Drama, Language, Speech, Philosophy, Sociology, 
Education, Journalism, Geography, Music and Political 
Science, Science, Economics, Anthropology and Biological 
Science, Botany, Geology, and Mathematics, Chemistry, and 
Physical Science were listed in the above order of merit. 
When asked in which fields do you wish you'd had 
further work, the above were again mentioned as general 
fields and many listed more specialized work in their own 
field as being of the utmost importance. Many stated that' 
they had had work in other areas than English and litera-
ture and they felt a great need to know more about the 
field in which they were teaching. 
Next a list of sixteen valuable approaches to litera-
ture was given. The teachers were to number them 1, 2, 3, 
etc., this order starting with (1) the most valid or 
valuable approach and ending with (16) the least valid or 
valuable approach. The findings revealed this order of 
preference: 
1. To teach the student to think critically 
and independently so as to understand his 
own ideas and those of others. 
2. To read, listen, and observe intelligently. 
3. To discover the great ideas of man. 
4 .  
5 .  
6 .  
7 .  
8 .  
9 .  
1 0 .  
1 1 .  
1 2 .  
1 3 .  
1 4 .  
1 5 .  
1 6 .  
T o  r e a l i z e  t h e  s i g n i f i c a n c e  a n d  m e a n i n g  
o f  m a n  a n d  t h e  u n i v e r s e .  
T o  r e c o g n i z e  h i s t o r i c a l  h e r i t a g e .  
T o  d i s c o v e r  t h e  b a s e s  o f  h u m a n  b e h a v i o r .  
T o  m a k e  s a t i s f a c t o r y  i n d i v i d u a l  a n d  
s o c i a l  a d j u s t m e n t s .  
T o  p r e s e n t  a s  a  m e a n s  o f  e n j o y m e n t  o n l y .  
T o  u n d e r s t a n d  w h a t  f i c t i o n ,  p o e t r y ,  e s s a y ,  
d r a m a  ~' h o w  t h e  a r t i s t  g o e s  a b o u t  a c h i e v i n g  
h i s  i n t e n t i o n ,  a n d  ~ t h e  s t u d e n t  r e a c t s  a s  
h e  d o e s  t o  t h e  s e l e c t i o n s .  
T o  a p p r e c i a t e  t h e  p r o c e s s e s  o f  l i t e r a t u r e .  
T o  s h o w  r e l a t i o n s h i p s  b e t w e e n  t h e  l i t e r a r y  
a n d  o t h e r  m a n i f e s t a t i o n s  o f  t h e  a g e  o r  t i m e  
i n  w h i c h  i t  w a s  w r i t t e n .  
T o  i s o l a t e  t h e  b a s i c  p h i l o s o p h y  o f  t h e  a r t i s t .  
T o s h o w  s i m i l a r i t i e s  a n d  d i f f e r e n c e s  b e t w e e n  
t h e  b a s i c  t y p e s .  
T o  p o i n t  o u t  w h y  t h e  a u t h o r  w r o t e  w h a t  h e  d i d  
a s  h e  d i d .  
T o  e n a b l e  t h e  s t u d e n t  t o  u s e  t h e s e  t y p e s  
c r e a t i v e l y  f o r  s e l f - e x p r e s s i o n .  
T o  s h o w  t h e  s o c i a l  a n d  h i s t o r i c a l  m i l i e u  
f r o m  w h i c h  t h e  w o r k  c o m e s  o r  w h i c h  i t  
i l l u s t r a t e s .  
T h e  b i o g r a p h i c a l  d a t a  s h o w e d  a  w i d e  r e p r e s e n t a t i o n  
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o f  a g e s ,  m a r i t a l  s t a t u s ,  d e g r e e s  h e l d ,  c o l l e g e s  a n d  u n i v e r -
s i t i e s  a t t e n d e d ,  a r e a s  o f  s p e c i a l i z a t i o n ,  d a t e  o f  l a s t  
h e l d  d e g r e e ,  a n d  t h o s e  w o r k i n g  f o r  f u r t h e r  d e g r e e s .  I t  
w a s  s u r p r i s i n g  t o  f i n d  t h a t  s o  f e w  b e l o n g e d  t o  t h e  N a t i o n a l  
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Council of Teachers of English since this group sets the 
standards and principles by which English and literature 
are taught. Out of a possible fifty, only seven indicated 
that they belonged to the Council. 
In the area of professional reading the English 
Journal was never mentioned. It was recommended that the 
prospective teachers discover this fine journal which 
gives many professional ideas for the teaching of literature. 
The areas of church affiliation, foreign languages 
spoken and read, foreign travel, and hobbies and avocations 
substantiated the fact that a good cross-section analysis 
was being gained. Further proof was the range of annual 
enrollments--from forty-eight to two thousand and five 
hundred. 
Forty out of the fifty teachers taught other subjects 
than literature. All of these were within the areas of 
the Language Arts except History, Guidance, and Physical 
Education. The average percentage of total teaching load 
comprised by literature was over half. 
When asked if they had taught literature at other 
grade levels it was noted that twenty had taught either 
grade school or junior high school and four had taught at 
the college level. 
The last section under Chapter III contained general 
89349 
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c o m m e n t s .  T h e y  f e l l  i n t o  f o u r  c a t e g o r i e s ;  ( 1 )  c r i t i c a l ;  
( 2 )  i n f o r m a t i v e ;  ( 3 )  q u e s t i o n  t o  r e s e a r c h e r ;  a n d  ( 4 )  
c o n g r a t u l a t o r y .  
T h e  t w o  c r i t i c a l  c o m m e n t s  s a i d  t h a t  t h e  q u e s t i o n n a i r e  
r e q u i r e d  t o o  m u c h  t i m e  t o  a n s w e r .  T h e  i n f o r m a t i v e  r e m a r k e d  
a b o u t  s u c h  t h i n g s  a s  t h e  w i s d o m  o f  u s i n g  m o r e  t h a n  o n e  
t e x t  b o o k ,  u s i n g  d i f f e r e n t  a p p r o a c h e s  t o  m e e t  t h e  n e e d s  o f  
d i f f e r e n t  s t u d e n t s ,  t h e  f e a r  t h a t  t h e  a n s w e r s  w e r e  s u b -
j e c t i v e ,  t h e  i m m o r a l i t y  o f  t h e  p r e s e n t  d a y  s h o r t  s t o r i e s  
a n d  n o v e l s ,  t h e  n e e d  f o r  " p r e s s u r i n g "  s t u d e n t s  i n t o  r e a d i n g  
n o v e l s ,  a  c r i t i c i s m  o f  " s c h o o l s  o f  e d u c a t i o n , n  " t r i t e  
e d u c a t i o n  c o u r s e s , "  t h e  " i n t e r f e r e n c e s "  o f  m o d e r n  c o m m u n i -
c a t i o n  s u c h  a s  t e l e v i s i o n  w i t h  t h e  t e a c h i n g  o f  l i t e r a t u r e ,  
r e g r e t  t h a t  t h e r e  w a s  n o t  m o r e  t i m e  t o  a n s w e r  t h e  q u e s t i o n -
n a i r e ,  a n d  m a n y  m o r e .  
T h e  q u e s t i o n  t o  t h e  r e s e a r c h e r  a s k e d  h o w  p o e t r y  
c o u l d  b e  t a u g h t  w i t h o u t  " c r a m m i n g "  i t  d o w n  t h e  s t u d e n t s  
t h r o a t s .  I t  w a s  s u g g e s t e d  t h a t  s u c h  m o d e r n  m e a n s  o f  
c o m m u n i c a t i o n  a s  f i l m s ,  r e c o r d s ,  e t c . ,  b e  u s e d  a n d  t h a t  
p o e t r y  b e  e x p l a i n e d  a s  a n  a r t  f o r m .  S u g g e s t i o n s  f r o m  t h e  
E n g l i s h  J o u r n a l  w e r e  a l s o  q u o t e d .  
C h a p t e r  I V ,  " G e n e r a l  C o n s i d e r a t i o n s , "  s t r e s s e d  t h e  
i m p o r t a n c e  o f  p r o f e s s i o n a l  r e a d i n g ,  u s i n g  a  v a r i e t y  o f  
a p p r o a c h e s  a n d  a u d i o - v i s u a l  m a t e r i a l s .  A  l i s t  o f  s o m e  o f  
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the many books, other reading materials, and audio-visual 
aids was presented. It ended with this comment: Literature 
is as alive as the characters portrayed. It is the privi-
lege and the responsibility of the teacher to make litera-
ture live for the students; to make it live so they can 
feel, see, hear, and understand the rich panorama it unfolds. 
If the classics were really "dead" they should be "buried;" 
but they are not dead, rather they are fragments of eter-
nity revealing ageless truths to those in every generation 
who have been extended an invitation to learning. 
How can this be done? First by regarding teaching 
not in terms of that trite remark, "Oh, I am just a 
teacher, 11 but in terms of "I belong to a great profession 
and as a member of that profession I have an obligation to 
be professional. I read professional books and journals; 
I belong to and am active in professional groups; I keep 
informed as to the latest methods and materials used in my 
profession; and I myself seek truth." 
The major significances of the present study might 
be briefly summarized as follows: first, this study 
discovered what literature was actually being taught and 
some of the ineffective ways it was being taught (and it 
suggested some remedial approaches and materials}. It 
was also discovered which fields of study the teachers 
1 0 2  
f e l t  h a d  h e l p e d  t h e m  t h e  m o s t  i n  p r e p a r i n g  t o  t e a c h  l i t e r a -
'  
t u r e  a s  w e l l  a s  t h o s e  f i e l d s  i n  w h i c h  t h e y  w i s h e d  t h e y  h a d  
h a d  m o r e  t r a i n i n g  ( t h i s  i n f o r m a t i o n  m i g h t  h e l p  t h o s e  p r e -
p a r i n g  t o  e n t e r  t h e  f i e l d >  
A  f u r t h e r  s i g n i f i c a n c e  w a s  t h e  i n a d e q u a c y  o f  p r o -
f  e s s i o n a l  p r e p a r a t i o n  i n  t h e  f i e l d  a n d  t h e  a p p a r e n t l y  
h a p h a z a r d  p l a c e m e n t  o f  t e a c h e r s  b y  s u p e r v i s o r s  o r  p r i n c i p a l s .  
G i v e n  t h e  t r e m e n d o u s  e d u c a t i o n a l  i m p o r t a n c e  o f  E n g -
l i s h  a r t s ,  t h e  n e e d  f o r  h i g h l y  t r a i n e d  t e a c h e r s  a t  a l l  
l e v e l s  ( e s p e c i a l l y  t h e  h i g h  s c h o o l  l e v e l ,  w h e r e  v e r b a l i -
z a t i o n  a s s u m e s  i n c r e a s i n g  i m p o r t a n c e  a s  a  l e a r n i n g  t o o l ) ,  
t h e  S t a t e  B o a r d  o f  E d u c a t i o n  m i g h t  w e l l  i n s i s t  u p o n  a . J i  
a d e q u a t e  m i n i m a l  t r a i n i n g  i n  E n g l i s h  a r t s  f o r  a l l  t e a c h e r s  
i n  t h i s  f i e l d .  
C e r t a i n l y  t h e  a d v i s e r s  a t  C e n t r a l  W a s h i n g t o n  C o l l e g e  
o f  E d u c a t i o n  a r e  a w a r e  o f  t h e  n e e d  f o r  i n t e n s i v e  a r e a  
t r a i n i n g  f o r  h i g h  s c h o o l  E n g l i s h  t e a c h e r s ;  p r o v i s i o n s  a r e  
m a d e  f o r  ~ m i n i m u m  o f  f o r t y - f i v e  h o u r s  f o r  t h e  u n d e r g r a d -
u a t e  h i g h  s c h o o l  t e a c h e r - t o - b e ,  a n d  a  f i f t h  y e a r  o f  a d d i -
t i o n a l  c o n t e n t  w o r k  a t  t h e  g r a d u a t e  l e v e l .  
O n e  m o r e  p o s i t i v e  s u g g e s t i o n  m i g h t  b e  f o r  g r e a t e r  
i n t e r - c o m m u n i c a t i o n  b e t w e e n  h i g h  s c h o o l  t e a c h e r s  o f  
E n g l i s h  a n d  c o l l e g e  t e a c h e r s  o f  t h i s  s u b j e c t .  W h a t  d o  t h e  
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high schools supervisors expect of the college graduate? 
What does the college expect of the high school graduate? 
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A p p e n d i x  ! ·  L e t t e r  t o  T e a c h e r s  
D e a r  T e a c h e r :  
4 2 0 0  C o l u m b i a  S t r e e t  
V a n c o u v e r ,  W a s h i n g t o n  
S e p t e m b e r ,  1 9 5 6  
I  a m  m a k i n g  a  g r a d u a t e  s t u d y  i n  t h e  f i e l d  o f  L a n g u a g e  
A r t s  f o r  s u b m i s s i o n  t o  t h e  C e n t r a l  W a s h i n g t o n  C o l l e g e  o f  
E d u c a t i o n  g r a d u a t e  s c h o o l  ~n f u l f i l l m e n t  o f  o n e  p a r t  o f  m y  
M a s t e r ' s  p r o g r a m .  
I n  o r d e r  t o  b r i d g e  t h e  g u l f  b e t w e e n  c o l l e g e  p r e p a r a t o r y  
a n d  a c t u a l  h i g h  s c h o o l  l i t e r a t u r e  t e a c h i n g ,  i n f o r m a t i o n  i s  
n e e d e d  a s  t o  w h a t  l i t e r a t u r e  i s  b e i n g  t a u g h t ,  w h y  t e a c h e r s  
f e e l  i t  i s  t a u g h t ,  a n d  f i n a l l y ,  h o w  i t  i s  a c t u a l l y  t a u g h t .  
A  b i g  o r d e r !  B u t  r e m e m b e r  y o u r  f i r s t  l i t e r a t u r e  c l a s s  a s  
a  h i g h  s c h o o l  t e a c h e r ?  T h e  f e a r s ,  t h e  q u e s t i o n s  a s  t o  
w h a t ,  h o w ,  a n d  w h y ?  T h e  r e s u l t s  o f  t h e  e n c l o s e d  q u e s t i o n n a i r e  
m i g h t  r e s u l t  i n  l e s s e n i n g  c f  t h e s e  f e a r s  a n d  q u e s t i o n s  f o r  
f u t u r e  t e a c h e r s .  
B e i n g  a  t e a c h e r  m y s e l f ,  I  r e a l i z e  h o w  m u c h  o f  o u r  
t i m e  i s  t a k e n  u p  w i t h  o u t - o f - c l a s s  d u t i e s ,  m a n y  o f  t h e m  
s i m i l a r  t o  t h i s  q u e s t i o n n a i r e .  Y o u r  h e l p ,  h o w e v e r ,  i s  
v i t a l  t o  m e  a n d  m i g h t  r e s u l t  i n  a n  i m p r o v e d  p r o g r a m  f o r  
f u t u r e  C e n t r a l  W a s h i n g t o n  C o l l e g e  o f  E d u c a t i o n  l i t e r a t u r e  
s t u d e n t s .  A  f u r t h e r  i n d u c e m e n t  m i g h t  l i e  i n  t h e  c h a n c e  
t h e  s t u d y  g i v e s  y o u  t o  s t a t e  s o m e  o f  y o u r  c h e r i s h e d  a n d  
w o r k a b l e  i d e a s  a n d  p r a c t i c e s .  
Y o u r  h e l p ,  t h e r e f o r e ,  i n  o b t a i n i n g  t h e  a b o v e  i n f o r m a -
t i o n  w o u l d  b e  g r e a t l y  a p p r e c i a t e d .  N o  n a m e s  a r e  a s k e d  f o r  
a n d  n o  n a m e s  w i l l  b e  u s e d  i n  t h i s  s t u d y .  Y o u r  n a m e  d o e s  
n o t  a p p e a r  a n y w h e r e  o n  t h e  e n c l o s e d  q u e s t i o n n a i r e .  T h e  
n u m b e r  o n  t h e  f r o n t  o f  p a g e  o n e  i s  t o  i d e n t i f y  t h e  s i z e  
o f  t h e  s c h o o l .  
I  w o u l d  v e r y  m u c h  l i k e  t o  h a v e  t h e  r e t u r n s  i n  w i t h i n  
t h e  n e x t  t w o  o r  t h r e e  m o n t h s  s o  t h a t  I  c a n  b e g i n  t h e  i n t e r -
p r e t a t i o n  a n d  a n a l y s i s  o f  t h e  r e s u l t s .  
I f  y o u r  s c h o o l  n e e d s  a d d i t i o n a l  q u e s t i o n n a i r e s ,  p l e a s e  
f e e l  f r e e  t o  r e q u e s t  t h e m .  
I f  y o u  a r e  i n t e r e s t e d  i n  s e e i n g  t h e  r e s u l t s  o f  t h i s  
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study, please fill out the detachable form at the end of 
this questionnaire, page six. 
Thank you for your cooperation. 
Very truly yours, 
(Miss) Barbara M. Kelly 
Graduate Student 
Central Washington 
College of Education 
